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1. INTRODUCTION

Sub Sahara Africa is lagging behind other continents in achieving the Dakar Education for All (EFA) and Millennium Development Goals (MDGs). This is due to the enormous challenges the continent is facing in achieving development as a whole.  Poverty, bad governance, conflict and the HIV/AIDS pandemic have made the task of raising the development levels of Africa even more difficult to accomplish.

It is acknowledged that most of the children out of school, the illiterate adults school dropouts are in Sub Sahara Africa. 

It is also agreed that there are groups that are particularly disadvantaged in terms of access, retention and performance in education. These include the poor, rural populations, the physically challenged, orphans and people in armed conflict and post conflict situations.

Both boys and girls in these categories are affected.  However, due to the unequal socio-economic gender construct in most African societies, the scale of disadvantages is tipped more against girls and women. Numerous studies have illustrated this situation to the point that education policy makers and practitioners have been forced to accept that there are serious gender disparities in education that call for urgent action if Africa is to be counted among those who will have achieved the EFA and MD goals by 2015.

The factors behind the gender inequity and inequality in education include negative cultural values, attitudes and practices that foster teenage pregnancy, early marriage, sexual harassment, excessive domestic chores and the disregard of the importance of girls’ education. There is also the lack of gender responsiveness among the teachers, in the curriculum, teaching methodology, teaching and learning materials, school management systems and the overall school environment.

The gender-based constraints to education tend to be more pronounced in rural areas due to the fact that the environment is normally more accommodative of gender inequality. Rural areas display more strict adherence to traditional cultural values, attitudes and practices. As such practices detrimental to girls’ education such as early marriage, abduction, genital mutilation, sexual violence, excessive domestic chores, male superiority and domination of women are tolerated and encouraged by the community both inside and outside the school. 

Rural areas in Africa also constitute the majority of the un-reached sections of the populations due to poor infrastructure in terms of transport and communication. Extension workers, government officials and development agents often exclude visiting rural areas using poor transport facilities as a justification. For example, it is common for schools in rural areas to operate for several years without getting a visit from a school inspector or officials from the headquarters. As such, exposure to practices that could bring about positive changes to education practice can be very limited.

It is important, therefore, to recognize that provision of education for rural areas poses additional challenges in general and particularly for the achievement of gender equity and equality. 

The good news however, is that a lot is already happening in the area of gender in education which is relevant to education for rural areas. The last decade has witnessed considerable attention to gender and education at the level of both policy and practice. As such the Education for Rural Areas initiative need not reinvent the wheel but rather review what is already happening and see how any new interventions can build on existing efforts.

It is the intention of this paper, therefore, to focus on sharing experiences on strategies and interventions that have the potential to eliminate gender disparities in education for rural areas in Sub Sahara Africa.  
2. 
REVIEW OF EXISTING EFFORTS TO ADDRESS GENDER   DISPARITIES IN EDUCATION

It is noted that struggles for gender equality in all areas of development go back several decades during which time various commitments, conventions, declarations and plans of action have been drawn, ratified and to a certain extent, implemented. These include the instruments emerging out of the United Nations led conferences such as Mexico (1975), Nairobi (1985), and Beijing (1995). It is also gratifying to note that most major conventions on all aspects of development now recognize the gender dimension of development.

Gender and education is given prominence in the Millennium Development goals (2000) as well as the Education for All Framework for Action (Dakar 2000). Many initiatives have been undertaken towards achieving the education and gender goals. These include the UNICEF-led United Nations Girls Education Initiative (UNGEI), and the Africa Girls’ Initiative (AGEI).

Most governments in Africa have now incorporated gender in their national education plans where deliberate effort is directed at eliminating the gender gap in access to education. A few governments have also started addressing the gender constraints to retention and achievement although much remains to be done in this area.

Civil society has been in the forefront with programmes on advocacy for gender equality in education. Most education related international, regional and local NGOs operating in Africa have a component on gender and particularly girls’ education in their programmes.

Special mention goes to the Forum for African Women Educationalists, (FAWE), a pan - African NGO which was established to deal specifically with the promotion of girls’ education in Sub Sahara Africa. FAWE, through its chapters in 32 countries has undertaken various programmes related to influencing education policy, advocacy, and demonstrative interventions on what works in girls’ education and influencing the replication and mainstreaming of best practices.

From what has happened so far, it is safe to claim that the need for gender equality in development in general and in education in particular, is no longer an issue for debate. The ERP initiative should therefore take cognizance of the fact that there is a positive climate supporting the need for gender equality within most governments and especially ministries of education in the continent. This provides great potential for support at policy level for interventions in gender and education. 

Out of the above-mentioned goodwill towards addressing gender in development, many interventions have been undertaken to address various gender constraints to education. There is therefore, a large pool of experiences on how to eliminate gender constraints in relation to access, retention and achievement.

For purposes of this presentation we shall focus on two areas of experience sharing namely:

· Strategies that have shown potential for addressing gender issues in education.

· Examples of best practices for exploration and possible replication by the ERP initiative.

3. STRATEGIES THAT HAVE SHOWN POTENTIAL FOR ADDRESSING GENDER ISSUES IN EDUCATION

Out of the experiences of the various governments, development agencies, NGO and CBO, some strategies have been acknowledged as having more potential for sustainable results and impact in achieving gender equality in education. These include the following:

3.1 Strategic Partnership
Experience shows that strategic partnership is crucial in all the development processes including that of elimination of gender disparities in education. Much discussion has taken place on how to form strategic partnerships and with whom. It goes without saying that partnership with all stakeholders is critical in any intervention for change. In the recent past, Africa has witnessed more and more effort for partnerships involving governments, civil society, development partners and communities.

In relation to the elimination of gender disparities in education, all these partnerships are also very important. We however, wish to emphasize that the community is in this case a very important partner, a factor often ignored by education policies and practice.

Since most of the gender constraints to education emanate from the deeply entrenched cultural values, attitudes and practices of the parents and the community opinion leaders and the community members in general, it requires the community’s effort to change them. Many communities see such practices as the enshrinement of their identity and survival and they take it as their sacred duty to protect and perpetuate such practices. 

As such, unless the community is convinced of the need to change such practices, little success can be gained in trying to change them.

There are various examples of how strategic partnerships have been successfully formed with communities towards eliminating gender constraints to education, which ERP can explore and learn from.

One example is that of The Forum for African Women Educationalists’ [FAWE] work in Kajiado district in Kenya. In this area, inhabited by the Maasai who are pastorolists, little value is placed on girls’ education. Early marriage is also practiced very widely. Beginning in 2000, FAWE introduced a programme whereby the parents and community leaders, including the chiefs, worked together towards increasing enrolment of girls and eliminating early marriage. This included the following action;

· Sensitizing parents, especially fathers, on the importance of girls’ education and the disadvantages of early marriage.

· Bringing the chiefs and sub chiefs together to analyze the status of girls’ education in their areas and the negative impact on the development of their areas.

· Each chief formulating their own areas’ work plan on how they wished to address the gender constraints to girl’s education.

· The chiefs deciding to enforce the law that was already in existence against early and forced marriage by persuading the parents not to marry off their girls and in case of defiance taking legal action and protecting the girls from the wrath of her parents.

· Provision of a center at the AIC Kajiado boarding primary school where girls rescued from early marriage could be housed until reconciliation had been worked out between them and their parents.

By 2005, most chiefs were reporting no cases of early marriage of school going girls in their areas, fathers were physically bringing their daughters to school, something they did not do before, 30 out of 58 girls who had been rescued from early marriage and housed at the center had been reconciled with their parents and the school had recorded only 3 cases of pregnancy in four years as opposed to an average of about 6 per year prior to 2000.

3.2 Systemic mainstreaming of best practices

For many years education practitioners have struggled with single project approach to demonstrate what works in eliminating gender constraints to access, retention, or performance. Indeed, there are hundreds of examples of such interventions and many of them have shown good results in improving the participation of girls in education. 

Instead of continuing to introduce more single projects here and there, an argument has been advanced for the need to focus more on mainstreaming the best practices into the national education policies and plans. Such an approach will ensure the long-term sustainability of the already proven best practices in girls’ education.

A small number of ministries of education have already taken this route. For example, Kenya, Gambia, Tanzania have mainstreamed the provision of scholarships to needy boys and girls, with more quotas to girls, in the national education system and budget.

Kenya has mainstreamed three best practices in girls education from FAWE namely, The FAWE Centres of Excellence (COE) model of transforming a school into a gender responsive environment, the TUSEME model of empowerment of girls and the management of sexual maturation. (Kenya Education Sector Support Programme 2005-2010]

 Similarly, Tanzania has mainstreamed the Centres of Excellence (COE) and TUSEME in the Secondary Education Development Plan (SEDP) 2004-2009. 

For better and sustainable results, ERP may wish to learn from these experiences and direct more effort at the approach of systemic mainstreaming of whatever interventions they may wish to introduce instead of single projects outside the mainstream education processes. 

3.3 Multi-dimensional approach

The factors behind gender disparities in education are many and complex. They include economic, social and cultural factors. As such action to resolve them calls for a multi-dimensional approach and the involvement of a variety of stakeholders. NGOs and CBO have various experiences in this approach, which ERP initiative may wish to explore and learn from. FAWE and UNICEF have interesting experiences to share in this area from their Centres of Excellence and Child friendly schools programmes respectively. 

4.  EXAMPLES OF BEST PRACTICES FOR EXPLORATION AND POSSIBLE REPLICATION

The work of various governments, NGOs, CBOs and development agencies has over the years produced some best practices, which have displayed concrete results in reducing gender disparities in access to education, retention and performance. 

Many of these best practices have emerged from efforts to improve education in rural areas. It should be borne in mind that since many of the disadvantaged populations are in rural areas, a significant amount of the work of NGOs and CBOs has targeted rural areas. As such there is already a large pool of experiences that the ERP initiative can build upon.

In the following section, a number of examples of best practices in improving girls’ education are cited as possible areas that ERP could explore in its efforts to address gender in education for rural populations in Africa.

 4.1. Addressing poverty

In the face of poverty, both boys and girls are threatened with lack of access to schooling. However, because of the little value placed on girls’ education, the girls are more likely to stay out of school in the case of unaffordable school fees.

 ERP could join existing forces that are advocating for advocate for free basic education. Countries that have introduced free primary education have seen huge rises in enrolment as proof that many parents are too poor to afford school fees. In relation to girls’ however, free primary education alone has not necessarily eliminated the cultural attitudes that place little value on girls’ education or that push girls towards early marriage. It is necessary therefore to advocate for free and compulsory basic education. Where this provision has been added the enrolment for girls has, indeed gone up since parents had no alternative but to send both boys and girls to school.

In the absence of free basic education and in the case of secondary education, which is generally not free, provision of bursary schemes for needy girls has proved very successful in giving access to girls and keeping them in school. Experience show that many poor parents cannot afford secondary education and therefore many children drop out of school after primary level. In the case of girls poor parents do not feel pressured to send their daughters to secondary school since the girls are considered big enough to get married on completion of primary school or earlier. Bursaries have saved many girls not only from dropping out of school but also from early marriage. 

Bursary schemes have been operated by various organizations, NGOs, CBOs and individuals. In recent years, quite a number of governments have mainstreamed bursaries for needy children in their national education budgets. Examples include Kenya, Tanzania, and Gambia. Some countries including Kenya and Tanzania have affirmative action in place, which provides for additional quotas of bursaries for needy girls in the effort to increase their enrolment and retention.
Addressing poverty has included the introduction of school feeding programmes especially in areas affected by abject poverty, drought or persistent food shortages.

School feeding programmes have been associated with increases in enrolment and retention. 

 4.2 Gender responsive learning environment.

Many efforts have been directed at improving access to education for girls. This has included formulation policies with specific targets to increase gender parity in enrolment.

 Whereas numbers of girls enrolled at grade one has indeed gone up, there have been other problems that have stood in the way of attendance and performance.

 Long distances to school, timetables that conflict with other occupations such as farming, herding animals, domestic chores that leave little time for studies, lack of facilities such as water and sanitation, separate toilets for boys and girls, gender hostile attitudes among teachers and community member, lack of gender responsiveness in the curriculum, teaching materials, teaching methodologies and the overall physical a social and academic school environment.

 In the face of the HIV/AIDS pandemic, many children, both boys and girls miss or drop out of school when their parents die. The girls get the additional burden of caring for sick parents and taking over the care for their siblings on the death of the parents. Girl orphans also tend to be married off early by the relatives so that they can provide a home for their siblings.

It is clear that unless these hurdles to retention and achievement are addressed, gender parity in education will not be attained neither will the EFA and MD goals.

(a) Examples of interventions that have attempted to create a gender responsive learning environment:

· Building schools close to the homes of the students to provide safety and security for the children especially girls. (Burkina Faso, Sudan)

· Introduction of flexible timetables to accommodate subsistence activities. (Ethiopia)

· Establishment of mothers’ clubs to garner the support of mothers in eliminating early marriage and reducing the burden of household chores so that girls can have time to study. (The Gambia, Zambia)

· Establishment of community libraries to provide girls the opportunity to have a few hours away from the household chores to study as well as to have the conducive physical space for studying often not available at home. (Ghana)

· Provision of boarding facilities in schools where students have to travel long distances or in cases of nomadic communities. (Many countries)

· Provision of safe water in schools. (Many countries)

· Provision of separate toilets for boys and girls. This includes the provision of bathroom facilities, sanitary wear and privacy related to management of menstruation for girls. (Many countries)

· Gender sensitization of parents, community members, teachers and students, both boys and girls, and school management. (Many countries)

· Review of curriculum, teaching materials and methodologies for gender responsiveness. (Many countries)

· Institution of legislation and school rules against sexual harassment and sexual violence. (South Africa)

· Establishing scholarship schemes for the very poor and especially those orphaned by HIV/AIDS. (Swaziland, Kenya, Tanzania, Gambia, )

· Transforming schools into child friendly environments in all aspects including. (Many countries)

· Establishment of girls’ clubs in schools (Many countries)

· Establishment of clubs for the protection of girls and boys against HIV/AIDS (Burundi, Namibia, Zimbabwe)

· Management of sexual maturation. (Ghana, Uganda, Kenya, Zimbabwe)

· Formulation of policies and enforcement of re entry into school for pregnant schoolgirls after delivery. (Zambia, Guinea, Kenya, Namibia) 

· Provision of education in conflict and post conflict situations. This includes dealing with the effects and trauma of war arising from such atrocities as rape, abduction to be child soldiers or wives of soldiers, getting children form rape or forced marriage. (Sierra Leone)

· Provision of non-formal or second chance education for girls who dropped out or never had the chance to enroll (Burkina Faso, Tanzania, Uganda)

All these interventions have produced good outcomes and some best practices which ESP could explore for possible replication. Of course replication will include a review of their potential for replication or adaptation since different countries have different local context, which may not necessarily render themselves suitable for some of the interventions.

(b) Examples of creating a gender responsive learning environment from FAWE.
From FAWE’s experience we wish to draw the attention of ERP to three interventions, which have produced good results in eliminating gender constraints to education in rural areas. These are the FAWE Centres of Excellence, The FAWE model of Gender Responsive Pedagogy and the TUSEME model for the empowerment of girls.

(i) The FAWE Centres of Excellence (COE)

The objective of this intervention is to provide access to education to girls in disadvantaged areas as well as to ensure that once they are in school the gender constraints that can lead to their dropping out of school or poor performance are minimized or eliminated. The COE intervention consists of a holistic package that addresses constraints emanating from the community and the school. The package includes interventions targeting the parents, community leaders and community members, the teachers, school management, boys and girls, as well as ministry of education officials at the local, district, regional and national level.

The overall intention the COE intervention is to transform the school and its surrounding community into an environment, which is physically, academically and socially gender responsive. The key strategies underlying the COE intervention include;

· Involvement of all stakeholders; students, parents, communities, teachers, school management, and ministry of education in the processes on transforming the school and its surrounding community into a gender responsive environment physically, academically and socially.

· Capacity building of all stakeholders, individually or in groups, with gender sensitization and skills training.

· Provision of the basic requirements in terms of gender responsive infrastructure, teaching and learning materials.

Some of the activities in the holistic package include;

· Gender sensitization of parents, community leaders, community members, teachers, boys and girls.

· In-service training for teachers into gender responsive pedagogy

· Empowerment of girls into skills for self-confidence, assertiveness, speaking out, decision-making and negotiation.

· Training in reproductive health with attention on sexuality and protection against HIV/AIDS. 

· Establishment of counseling desks and training of teachers and students into the relevant skills.

· Provision of scholarship and support to needy girls.

· Provision of gender responsive infrastructure including boarding facilities in cases of distance from school, separate toilets for boys and girls.

· Activities to promote the participation of girls in Science, Mathematics and technology subject such as science camps as well as support to science and computer laboratories and equipment.

· Establishment of a gender responsive school management system and training of school management teams.

· Activities to involve the community and other stakeholders in the school operations, monitoring and taking action to ensure attendance and performance of the girls, including persuading parents against practices that can negatively affect girls education such as early marriage or reluctance to take girls to school.

Currently FAWE has ten COEs in Namibia, Kenya [2], Tanzania [3], Rwanda, The Gambia, Senegal, Burkina Faso and three are in the process of being established in Zambia, Uganda and Guinea. As mentioned earlier the Ministries Education of Kenya and Tanzania have mainstreamed the COEs in their five-year national education plans.

The existing FAWE COEs are addressing different types of disadvantages and gender disparities. However, the main lessons for FAWE from all these COEs include the following;

· There are complex factors playing on the education of the girl child. 

· Poverty, which is intense especially in rural areas, is a major factor in the perpetuation of gender constraints to education. 

· Cultural, values, attitudes and practices militating against the girl child, such as early marriage, low value placed on the education of girls, treatment of girls and women as sexual objects, and male superiority are still deeply entrenched especially in rural areas.

· Schools in Africa are largely not gender responsive in terms of the physical, academic and social environment. This is true of schools both in urban and rural areas but the situation is worse in schools rural and urban poor areas. 

· National education systems have not yet reached a stage of addressing gender disparities at the school and community level. Most effort is directed only at enrolment of the girls into grade one but there are not adequate strategies to ensure the gender constraint relating to retention, performance and achievement are addressed.

The FAWE experience with the COEs, has also shown, however, that it is possible to create a conducive and gender responsive environment for the education of girls. The preliminary results from the existing COEs have shown that;

· Once communities are sensitized, the parents sent their girls to school and support them to stay on.

· Once communities are actively involved as stakeholders in the school they play an active part to support the school. This has included community mobilization of resources for bursaries for poor girls, construction of additional classrooms, teachers’ houses and other facilities.

· Once the gender awareness of the teachers is raised they actively support the girls to perform better and stay in school

· Once the teachers are trained into gender responsive teaching methodologies the academic performance of the girls improves especially in the sciences and mathematics.

· That once the girls are empowered to have confidence in themselves, to be assertive and to speak out, their overall participation in school changes positively and their academic performance improves significantly.

· Through the COE interventions, even though mainly targeted at the girls, the boys overcome their sense of superiority to girls and take an active part in eliminating gender constraints at the school.

· A gender responsive atmosphere creates a sense of pride, dignity and identity with the school among the girls and the school community as a whole.

The Centres of Excellence Manual for Educators (FAWE: 2005) is available from FAWE.

(ii) The FAWE model of Gender Responsive Pedagogy

 Over the years FAWE has worked with teachers, students and school managers in its various interventions to improve access, retention and performance for girls. From the experiences of the various interventions, FAWE realized that the issue of gender responsive pedagogy was not receiving attention in the training of teachers in most countries. It became necessary therefore to develop a gender responsive pedagogy model and train the teachers into its application, considering that such pedagogy is not yet included in their teacher training. 

 The gender responsive pedagogy was developed by FAWE in collaboration with the teachers from three schools namely, Kajiado AIC primary school in Kenya, Mgugu secondary school in Tanzania and FAWE girls’ school in Rwanda. All the teachers including the heads of the three schools participated in these processes, which were conducted in each country. The teachers used their own school experiences to identify what the issues that needed to be addressed were. Then they participated in developing a gender responsive handbook for teachers. The next step, they piloted the handbook in their own schools for all the subjects offered.

The manual consists of units dealing with various aspects of a gender responsive pedagogy including how to create a gender responsive:

· Lesson planning

· Teaching and learning materials

· Language use in the classroom

· Classroom set up

· School management system

· The system further addresses issues of combating sexual harassment and management of sexual maturation.

The practical application of this handbook in the three schools has produced very encouraging results in terms of the following;

· Raising the awareness of the teachers on the gender constraints to learning.

· Equipping the teachers with concrete skills on how to eliminate the gender based constraint to the teaching and learning processes.

· Equipping the teachers with skill for new teaching methods, which apply not only to gender but to the overall improvement of the quality of their teaching.

· Equipping the teachers with the skills to identify gender stereotyping in teaching and learning materials such as textbooks and visual aids and the skills to produce gender responsive materials instead.

· Promoting innovation and creativity in the teachers in the bid to come up with gender responsive teaching methodologies, teaching and learning materials.

· Introducing a gender friendly atmosphere in the school among teachers and students, both inside and outside the classroom.  

· Improving the quality of teaching and learning overall leading to better performance by both boys and girls.

This Gender Responsive Pedagogy Manual (FAWE: 2005) is available from FAWE.

(iii) Empowerment of girls through the TUSEME model.

A major factor impeding the elimination of gender constraints in education is the lack of empowerment of the girls and women themselves to challenge and effectively fight the forces of their oppression, discrimination and unequal treatment. Brought up in structures, systems, values, attitudes and practices in which they are always the underdogs, women often internalize their inferiority and accept it as given, even if they may be suffering gravely.
Many women display characteristics of disempowerment which include lack of self confidence, assertiveness and self esteem, inability or reluctance to make decisions, fear to challenge injustices, helplessness in fighting the injustices meted out to them and lack of courage fight for their rights or to speak out.
Women acquire this status of disempowerment very early on in life. From a very early age the socialization processes raise the girl child to be subservient to boys and men, to leave decision making to the boys and men, not to speak out or to challenge them or the status quo. This is reinforced in the home, in school, by religious institutions and by the society at large. By the time the girls have reached teenage, the socialization processes have put them in an inferior place to boys and men and have disempowered them to accept the situation as given. 
It has become clear to those engaged in gender transformation that there cannot be meaningful gender transformation unless the efforts to eliminate gender inequalities include the empowerment of women from the time they are young girls.
The TUSEME [Kiswahili word for “Let us speak out”] programme was established to specifically address this need. TUSEME is an empowerment process designed to enable girls to understand the gender construct of the society they live in, identify and analyze the emergent problems and how they hinder their academic and social development, speak out about the problems and take action to solve them. The same process can and has been used to empower boys to understand their unequal gender positioning, to support and accept gender equality as a human right. The TUSEME empowerment process employs the theatre for development approach, which espouses participatory methodologies and gives a voice to everybody.
TUSEME was started in 1996 in Tanzania by the Department of Fine and Performing Arts of the University of Dar es salaam as an outreach programme for the empowerment of girls in secondary schools. Starting with seven schools, TUSEME grew to some thirty schools in Tanzania. 
Borrowing TUSEME from Tanzania, The Forum for African Women Educationalists [FAWE] in collaboration with the University of Dar es salaam and the Miali Training Centre in Tanzania spread TUSEME to thirteen (13) other countries in Sub Sahara Africa. These include Burkina Faso, Chad, Ethiopia, Gambia, Guinea, Kenya, Malawi, Mali, Namibia, Rwanda, Senegal, Zambia, Zimbabwe, and Zambia.
In all these countries, TUSEME has proved to be a very effective strategy for building the confidence, assertiveness and self - esteem of the girls. Their ability to analyze situations, take correct decisions, challenge the systems, decisions and situations that impact negatively on their welfare has also been significantly enhanced. In addition, girls participating in TUSEME have recorded significant improvement in academic performance.

As mentioned earlier TUSEME has been mainstreamed in the national education plan in both Kenya and Tanzania. FAWE in collaboration with the University of Dar es salaam has developed a TUSEME Handbook for Teachers (FAWE: 2005), which has been used to train teachers. 

4. CHALLENGES
As in any development process there are bound to be challenges if the ERP initiative takes up interventions in the area of gender and education. Some areas, which might pose special challenges, include:  

· How ERP can build on what already exists. As shown above, a lot is already happening in this area and there are many players including governments, NGOs and CBOs. How Can ERP build on these experiences and how?

· How ERP can forge strategic partnerships with the many players and stakeholders at the global, national and community levels.

· How ERP can ensure mainstreaming gender and education for rural population into the national education policies and systems to ensure sustainability and large-scale impact. 

· How to ensure that with the ERA emphasis is placed on translating intentions and policies into action on the ground especially taking into account that it is in the rural areas where little seems to be happening in the implementation of the numerous development policies and plans. 

5. CONCLUSION

The importance of addressing issues of gender in education in rural areas cannot be overemphasized considering that this where the majority of Africa’s population lives. 

It is gratifying that the numerous players in gender and education in rural areas have already done much groundwork. ERP has at its disposal plenty of experiences to learn from. It is for this reason that we believe that there is much more potential and hope for the ERP initiative to succeed in bringing about gender equity and equality in education in rural areas. 

The ERP initiative must also be inspired by the fact that even though this is bound to be hard work, experience shows that it can be done.
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