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PREPARATION OF THIS DOCUMENT 

This document was commissioned by the Food and Agriculture Organization of the United Nations 

(FAO) with the aim of increasing resilience and reduce vulnerability to climate change impacts in the 

Eastern Caribbean fisheries sector, through introduction of adaptation measures such as capacity 

building of fisherfolk and aquaculturists and mainstreaming of climate change into fisheries 

governance. 

This document was produced as part of the project Climate Change Adaptation in the Eastern 

Caribbean Fisheries Sector (GCP/SLC/202/SCF), funded by the Global Environment Facility and 

implemented by FAO. The production of the report was led by Shelly-Ann Cox and Patrick 

McConney (Centre for Resource Management and Environmental Studies, UWI-CERMES).  

Technical review was provided by Iris Monnereau, FAO CC4FISH Project Coordinator. 
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ABSTRACT 

There is increasing awareness of the need for, and a growing movement to apply, the ecosystem 

approach to fisheries (EAF) and develop sustainable linkages between climate change adaptation 

(CCA) and disaster risk management (DRM). Fisheries learning exchanges (FLEs) can be useful for 

enhancing fisheries management that is guided by these concepts. In the Caribbean there exists little 

guidance on FLEs that focus on the concepts of EAF, CCA and DRM. Although best practices exist, 

guidance for designing and implementing suitable exchange programmes is almost non-existent. This 

report seeks to fill this gap by providing practical guidance. First, concepts are presented to underpin 

good FLE practices. Two case studies from the Caribbean are offered as examples of recent FLEs, 

with lessons learnt from the experiences. Next, guidelines for organising FLEs are outlined, followed 

by potential challenges and solutions to be considered. Finally, useful resources for additional 

practical guidance are set out with links for easy access. 
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1 INTRODUCTION 

Fisheries learning exchanges (FLEs) bring together fisheries communities of interest to exchange 

knowledge and experiences, with the goal of building social capital and changing attitudes and 

practices (Gardner et al., 2017). Learning exchanges have a long history in fisheries development, and 

are becoming increasingly appreciated as effective tools for developing individual and organisational 

adaptive capacity in fisheries conservation and development.  

Gardner and colleagues (2017) outline that “FLEs in which representatives of fisher communities are 

brought together to exchange knowledge and experiences, are recognised as a valuable tool for 

improving fisheries management, in particular for sharing management and development challenges 

and solutions, empowering fisherfolk leaders, building social capital and communities of practice, and 

developing sustainable development solutions” (Heyman and Stronza 2011, Jenkins et al., 2017).  

FLE organizers and participants claim that learning exchanges are important to Integrated Coastal 

Management, and “tremendously valuable in educating and advancing fisheries management efforts” 

(Martin St. 2001, Zenny 2008, Fletcher et al., 2009, Grorud-Colvert et al., 2010). Exchanges give 

fisherfolk the opportunity to gather and share information about best practices and local marine 

environments among themselves and with scientists, managers and other fishing industry stakeholders 

(Martin St. 2001, Grorud-Colvert et al., 2010). 

Using FLEs as a tool to share best practices for the Ecosystem Approach in Fisheries (EAF), Climate 

Change Adaptation (CCA) and Disaster Risk Management (DRM) is a relatively new area of interest. 

Integrating these areas into FLEs seeks to change knowledge, attitudes and practices in relation to the 

most recent and emerging threats to fisheries globally. Addressing EAF, CCA, and DRM in fisheries 

livelihoods and management is essential. This must be closely linked to wider development processes 

and be fully mainstreamed into sectoral and cross-sectoral development policies and plans. EAF, 

CCA and DRM require coordination, consultation and cooperation among global, regional, sub-

regional, national and local stakeholders and partners (CRFM 2013). Despite initiatives in the region 

to address EAF, CCA, and DRM in small-scale fisheries, there are several issues, and challenges to be 

addressed for effective mainstreaming.  

This report presents guidance on the design and implementation of successful FLEs that consider 

EAF, CCA and DRM. These three areas of interest have received less attention in the implementation 

of FLEs in the Caribbean than is desirable. Although best practices exist, guidance for suitable 

exchange programmes is almost non-existent. We fill this gap by providing practical guidance. First, 

concepts are presented to underpin good FLE practices. Two case studies from the Caribbean are 
offered as examples of recent FLEs, with lessons learnt from the experiences. Next, guidelines for 

organising FLEs are outlined, followed by potential challenges and solutions to be considered. 

Finally, useful resources for additional practical guidance are set out with links for easy access. 

This guide is a resource for designing and implementing FLEs in the Caribbean. Fisheries managers, 

leaders of fisherfolk organisations, members of civil society and donors should find the guide useful. 

The report is tailored to the Eastern Caribbean. There will be nuances at the local level that should be 

taken in consideration before implementation in any location. 

To use this guide effectively, one must first be aware of concepts and good practices before applying 

lessons learnt from the experiences of Caribbean colleagues. Collaboration with local level actors will 

ensure that the practical guidance in section 3 can be implemented. We provide recommendations in 

the form of solutions that can maximize the effectiveness of FLEs. 
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2 CONCEPTS FOR GOOD PRACTICES 

The EAF concept strives to balance diverse societal objectives by taking account multiple 

components of ecosystems, and their interactions, in applying an integrated approach. EAF is a 

practical way to implement Sustainable Development Goals (UN 2020) in fisheries management. It is 

a risk-based management planning process that covers the principles of sustainable development 

including the human and social elements of sustainability, not just ecological and environmental 

aspects of fisheries. 

The incorporation of CCA and DRM within the concept of EAF supports the principle of risk based 

management using an integrated approach. How these two concepts support this principle is made 

more apparent when they are defined. The United Nations Framework Convention on Climate Change 

(UNFCCC) defines CCA as actions taken to help communities and ecosystems cope with changing 

climate conditions. The United Nations Office for Disaster Risk Reduction (UNISDR) conceptualizes 

DRM as the implementation of disaster risk reduction (DRR).  DRR is defined as the policy objective 

of anticipating and reducing risk. Although often used interchangeably with DRR, DRM can be 

thought of as the implementation of DRR, since it describes the actions that aim to achieve the 

objective of reducing risk (FAO 2017). 

Effectively addressing climate and disaster issues is often hampered by institutional gaps between 

DRM, CCA and fisheries. Fishery administrations often lack the mandate, capacity and resources to 

respond to the changing vulnerability context that surrounds the livelihoods of small-scale fishing 

communities (Martin St. 2001). The consequences of this are a weak integration of DRM and CCA 

into fisheries development, and of considering fisheries in national DRM and CCA. Implementing 

FLEs designed to support the integration of these concepts can remedy these issues. 

Learning or knowledge exchanges are two-way communication processes and events in which two or 

more individuals and organisations share ideas, experiences and learning aimed at reform. Learning 

exchanges are frequently aimed at enhancing resilience and leadership in an entire fishery system, in a 

fishing community or in a fisherfolk organisation (McConney et al., forthcoming). 

Practical guidance on learning exchanges is typically not specific to fisheries, but often uses concepts 

and images that are similar to those of the fisheries literature without explicitly incorporating them. 

For example, the Word Bank offers both introductory (World Bank 2013) and advanced (Grorud-

Colvert et al., 2010, Kumar and Leonard 2012) guidance that sets out a knowledge exchange process 

from design through delivery to achieving desired reform. In a recent edition of the planning guide for 

Development Practitioners (World Bank 2013)
 
the thrust is consistent with the EAF process in 

fisheries (see Figure 1 and www.fao.org/fishery/eaf-net/toolbox/en). 

  Figure 1. Five major steps to a knowledge exchange

 Source: World Bank (2013), adapted by CERMES. 

•Goals, major challenges, objectives 1. Anchor 

•Stakeholders, outputs, partners2. Define

•Participants, design, logistics
3. Design and

develop

•Do it, engage, learn, monitor4. Implement

•Synthesise, evaluate, communicate
5. Measure and

report

http://www.fao.org/fishery/eaf-net/toolbox/en
http://www.fao.org/fishery/eaf-net/toolbox/en
http://www.fao.org/fishery/eaf-net/toolbox/en
http://www.fao.org/fishery/eaf-net/toolbox/en
http://www.fao.org/fishery/eaf-net/toolbox/en
http://www.fao.org/fishery/eaf-net/toolbox/en
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In this guidance (World Bank 2013) anchoring is akin to having a strategic plan for the learning 

exchange, tying it into policies and goals that constitute the bigger picture into which the initiative is 

embedded. The integration of EAF, CCA and DRM are important in completing the first step. 

Defining is about the specific objectives and outputs, the stakeholders and the partnerships to make it 

a success. Design and develop addresses the participating delegates along with the details of activities 

and the logistics involved. Implementation is what most people see as the visible face of the process, 

after all of the planning, and it should be closely monitored for learning opportunities as well as to 

gauge performance. Afterwards, to measure and report is necessary in order to institutionalise the 

learning and plan a follow-up for adaptation or transformation that leads to the desired outcome. 

Recent guidance by Thompson and colleagues (Thompson et al., 2017) address key characteristics of 

successful FLEs. These characteristics resulted from an analysis of conservation focused case studies 

presented at a 2013 FLE workshop.  Success metrics were defined at the workshop and experiences 

and perspectives shared. Following the workshop the authors analysed the six most successful FLE 

case studies. The following key elements of successful FLEs emerged from the analyses:  

1. A clear guiding purpose and flexible objectives;

2. Careful and considered selection of participants with diverse professions and conservation

beliefs;

3. A mix of activities including giving presentations, conducting site visits, talking with local

fishers, spending time on boats or in the water, and participating in cultural activities; and

4. Logistical and financial follow-up support, including information dissemination about what

participants learned at the FLE.

The authors provided recommendations for future FLEs based on these key characteristics. 

Recommendations include, but are not limited to, designing the FLE with an overarching purpose and 

using cultural activities to enhance cross-cultural understanding. Other recommendations fall under 

the headings FLE objectives, participant selection, activities during FLE and post-FLE activities. The 

key characteristics and recommendations are very closely aligned with the five step approach to 

knowledge exchanges outlined in Figure 1.  

It is important to note that the key characteristics outlined above emerged from cases that promote 

conservation. Other key characteristics may be revealed from analyses of cases that focus more on 

fisheries development. Fisheries management seeks an adaptive and dynamic balance between 

conservation and development. This presents a research and learning opportunity to determine key 

characteristics that may provide content needed to offer additional practical guidance from actual FLE 

experience. 

The section that follows outlines two case studies of FLEs that were recently conducted in the 

Caribbean. Examining cases like these, which focus on promoting sustainable fishing practices to 

support climate-resilient marine managed areas, is a step towards offering better practical guidance 

for designing and implementing FLEs for EAF, CCA and DRM.  

3 EXPERIENCES AND PERSPECTIVES 

The Nature Conservancy (TNC), in collaboration with the Caribbean Network of Fisherfolk 

Organisations (CNFO) conducted two fisheries learning exchanges in late September 2015 and May-

June 2016 as part of the Climate-Resilient Eastern Caribbean Marine Managed Areas Network 

(ECMMAN) project. The ECMMAN project, funded by the German Federal Ministry for the 

Environment, Nature Conservation, Building and Nuclear Safety, aimed to establish new, and 

improve existing, marine managed areas in Antigua and Barbuda, Dominica, Grenada, Saint Kitts and 
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Nevis, Saint Lucia and Saint Vincent and the Grenadines (CNFO 2016). We present these two case 

studies in the sections that follow, organised under the major steps of a knowledge exchange.   

3.1 Anchor  
 
The FLEs conducted in the Grenadine Islands and Belize, were organized with the goal of building 

capacity of fishermen associated with the marine areas targeted by the ECMMAN project in order to 

promote sustainable fishing practices and increase their involvement in management activities within 

and around marine managed areas (MMAs).  

The major challenge faced in organising both FLEs was identifying the right fishers to attend the 

exchanges. The leading agencies had different policies for selecting participants. A compromise was 

made which led to the development of a list of criteria and a nomination process that resulted in the 

selection of ideal participants. 

3.2 Define 
 
Stakeholders and partners involved in the FLEs included TNC in collaboration with each respective 

participating countries and four partner organizations (the OECS Commission; UNEP/SPAW-RAC 

acting through the Caribbean Marine Protected Areas Managers (CaMPAM) network; the CNFO 
acting through the Caribbean Regional Fisheries Mechanism (CRFM) Secretariat; and PCI Media 

Impact).  

Other local stakeholders and partners involved in making these exchanges a success included Tobago 

Cays Marine Park (TCMP) and Sustainable Grenadines Inc. (SusGen) in the Grenadine islands. In 

Belize, local partners involved were the Hol Chan Marine Reserve (HCMR) office, National 

Fishermen Producers Cooperative Society, Toledo Institute for Development and Environment 

(TIDE), Southern Environmental Association (SEA), and the Placencia Fishermen Cooperative 

Society Limited. 

3.3     Design and develop  

The first FLE took place in the Grenadines islands from 28-30 September 2015. Participants were 

accommodated in Union Island to facilitate transportation to sites of interest. The learning exchange 

was an opportunity for regional networking and partnership building aimed at increasing participation 

in regional discussions about MMAs. Fourteen fishers from different Eastern Caribbean islands and 

four  facilitators from CNFO and TNC participated in the learning exchange. 

The second learning exchange was conducted in Belize from 29 May to 3 June, 2016. A total of 

twelve fishers from five Eastern Caribbean countries travelled to Belize. The exchange was led by 

four facilitators from CNFO and TNC.  This activity was organised to facilitate the sharing of 

experiences, in relation to MMAs, between fishermen from the Eastern Caribbean, MMA managers in 

Belize, fishers in Belize and other fisheries and MMA stakeholders from the Eastern Caribbean and 

from Belize.  

3.4      Implement 

3.4.1   Grenadine Islands 

Participants met with the Manager of the TCMP, at TCMP headquarters on Union Island, to learn 

more about the benefits and management practices of a successful marine protected area. The fishers 

also got the opportunity to tour the marine park by boat and snorkelled to observe fish population and 

coral health. Participants also met with local fishers on the nearby island of Mayreau where they had 

discussions about how fishers were affected by the fishing limitations. Fishers from Mayreau voiced 
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their opinions about the southern boundary of the TCMP and the fact that it extends too far into the 

deep. They also raised issues of limited consultations with fishers and the fact that the management 

committee of the park only accommodated a fisher representative for the past three years. Fishers 

admitted that no spillover effect was seen and they recommended seasonal openings or a quota 

system. On a positive note, they spoke to the collection of mooring fees and tourism being an 

alternative livelihood option.  

Participants also visited Petit Bateau and Petit Martinique where they met with fishers who discussed 

current issues. Some of these issues included the need for more consultation with fishers when 

establishing a protected marine park and a recommendation for a transition zone. Participants also 

discussed the need for fishers to unify and establish a fisherfolk organisation. Transboundary issues 

were one of a few important topics that arose from the discussions in Petite Martinique. In the past, 

fishers got their bait from an area which is now part of the marine park. This is no longer possible 

because enforcement has increased in that area. The need for management of Fish Aggregating 

Devices (FADs) was also an issue raised.  

A day later, a representative from TNC facilitated a panel discussion with representatives from 

TCMP, SusGren and CNFO. The discussion was focused around the issues affecting the fishing 

industry including challenges faced when trying to organising fisherfolk. Several recommendations 

resulted from the discussions including encouraging the involvement of the National Fisherfolk 

Organisation in Saint Vincent to assist with organising fisherfolk in the Grenadine islands.   

A facilitator from CNFO led leadership training on the last two days of the exchange. The handbook 

“Leadership for Fisherfolk” written by Sharon Almerigi was used as a guide for the training. A 

Facilitator from TNC also assisted and led a group activity. Points raised in the discussion included 

the importance of group participation and teamwork. On the final day of the exchange, facilitators 

from CNFO and TNC led a session on Communication. They outlined that communication was a 

good way to get feedback. Several communication platforms were presented including what was used 

by the CNFO network for virtual meetings. The final interactive activity involved a role play exercise 

where two participants pretended to be presidential candidates running for the leadership position in a 

cooperative. Each candidate had to make a speech detailing why they would be the best candidate. 

After their presentations, participants were encouraged to vote. 

Overall, participants were happy with the workshop design and the opportunity to share experiences 

and interact with other fishers. They were also impressed by the comradery formed amongst the 

participants. Participants also expressed their interest in visiting other islands for a learning exchange; 

Grenada and Saint Lucia were suggested as good locations. Other important recommendations made 

during reflections were noted including the fact that CNFO should attempt to strengthen the fishing 

associations in countries like Saint Kitts. Each participant made a commitment to share their 

experience with others.   

3.4.2    Belize 
                                                                                                                        
During the exchange in Belize, participants stayed in San Pedro, Ambergis Cay and Belize City to 

accommodate travel to areas of interest. Facilitators took the opportunity on the first day to have a 

short session for introductions and review of the agenda. The first area of interest that participants 

visited was the Hol Chan Marine Reserve (HCMR) office, where they received a presentation 

delivered by the HCMR Manager. He provided background information about the reserve including 

when it was established, the zonation options used and the management approach. He also outlined 

that the reef was a no-take zone but other areas were accessible to traditional fishers and their 

children, although no newcomers or outsiders were allowed. The manager expressed the need for a 

fishing association to deal with the newly declared managed access system. The HCMR biologist and 

educator presented some of the research that was being conducted in the reserve, including studies on 
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lobster, conch and sea urchins. After the presentations, participants toured the HCMR including the 

different zones and the Shark and Ray Alley. 

Participants also had the opportunity to snorkel and swim in the reserve, at Shark and Ray Alley much 

to their delight. Other areas visited in Ambergis Cay included the Bacalar Chico National Park and 

Marine Reserve where fishers had the opportunity to visit the site of an old Mayan settlement and 

snorkel in the no-take zone to observe the ecosystem. Fishers and facilitators travelled to Belize City 

later that day after a memorable experience in the Cay. 

During their stay in Belize City, participants visited the National Fishermen Producers Cooperative 

Society where they were given a tour of the processing plant by the quality control officer. They also 

met with the Chairman of the board and five other board members to discuss membership and 

challenges facing the cooperative.  

The exchange was organised to coincide with Fisherfolk month in Belize. Participants were able to 

attend several activities including the opening ceremony in Belize City. The ceremony included 

informational booths and speeches from several fisheries related organisations. The group also 

attended a presentation made by Peter Murray, Programme manager for Fisheries Management and 

Development at Caribbean Regional Fisheries Mechanism (CRFM). He spoke on the impacts of rising 

cost factors in fishing operations in CRFM member states. 

Participants travelled by air to Punta Gorda (Charton’s Inn) to be hosted by the Toledo Institute for 

Development and Environment (TIDE). The Executive Director of TIDE made a presentation about 

the organisation and the marine reserve it manages. She outlined that in 2011 TIDE through the 

Belize Fisheries Department introduced managed access as a pilot project. The participants were quite 

fortunate to be able to observe the national roll out of manage access in the country of Belize which 

was slated for June 2016.  

The TIDE staff took the group by boat for a tour the Port Honduras Marine Reserve. The tour stopped 

at the Ranger Station where there was a presentation made by one of the park rangers. He outlined his 

duties and the licensing systems used within the reserve. The group also travelled to Monkey River 

and met with a group of fishers and the village chairman. The fishers expressed their opinions about 

the neighbouring reserve and some of the issues they had with the managed accessed method. The 

boat tour stopped for lunch in Punta Negra and was hosted by the Women’s Group Leader. The cooks 

for the restaurant are fisherwomen of the village. They informed of the difficulty for them (9 fishers) 

to renew their fisherfolk license due to several factors including little access to a Justice of the Peace 

to sign the form, and the cost of travel to nearby town to apply for licenses (there is only water/boat 

access out of village). The group enjoyed a local football match and were encouraged to join in the 

fun. 

The following day, TIDE facilitated the travel of the group from Punta Gorda to Placencia by bus. 

Participants were hosted by the Southern Environmental Association (SEA). A fisherman and board 

member hosted the visit and facilitated a presentation by the SEA staff.  

They outlined in their presentation that fishermen started the MPA but the government took over and 

turned into a national park with investors. They informed that SEA manages the Laughing Bird Caye 

National Park, which is a no-take zone, and the Gladden Spit and Silk Caye zones, for multi uses. 

They also detailed that there was a special license for certain fishers to fish in reef fish spawning 

areas. Participants also got the opportunity to visit the Placencia Fishermen Cooperative Society 

Limited, where they learnt about the establishment of the cooperative and visited the sea moss store. 

On the final day of the exchange, participants were awarded with certificates of participation during a 

short exchange closing ceremony.  
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3.5     Measure and report 
 
Both exchanges were judged a definite success by the organisers and participants. The strength of the 

design and implementation was credited to establishing a common ground between collaborating 

organisations. This influenced how fishers were selected to participate in the learning exchange. 

Choosing the right people led to the creation of a comradery among participants fuelled by the 

positive attitudes of everyone. Participants were able to have a fun learning experience which they 

would share with their friends and family. 

Collaborating with organisations on the ground to assist with sessions and logistics also contributed to 

the success of the exchanges. Support by organisations was provided in a number of ways, including 

delivery of presentations, coordinating tours and organising accommodation and transportation.  

Reflections were essential in getting feedback from participants. Short verbal reflections at the end of 

each day were very effective in collecting honest feedback and recommendations for improvements. 

Informal reflections also occurred whenever the opportunity was presented. Other employed methods 

of evaluation included a Knowledge Attitudes and Practices (KAP) survey which showed that 

fisher/coastal community communities’ capacity and support for marine conservation moved from 

low to high based on the results of the KAP surveys. This means that more than 50 percent of persons 

interviewed knew about the value of MMAs, viewed them as a good tool for marine conservation and 

were willing to implement or support sustainable fishing practices.  

Following up after the exchange is extremely important to reinforce what was learnt during the 

exchange. The creation of a WhatsApp group was effective in facilitating quarterly updates and 

friendly conversation long after the exchange ended. Participants have also been in touch by email 

reporting on presentations delivered in their countries about their experience, and in some cases they 

have shared their PowerPoint presentations. 

The exchange programmes in both islands were documented using several mediums that were tailored 

to different audiences. Some of these mediums included reports, press releases, an article in the 

CNFO newsletter and social media posts. Other communication products to be released in the near 

future include a multimedia piece called the Voices of the ECMMAN Project. 

4      GUIDELINES FOR ORGANISING FISHERIES LEARNING EXCHANGES  
 
Thompson et al., (2017) outline lessons learned by workshop participants who had hosted and/or 

attended a FLE in the past. These lessons learnt formed the basis for guidelines for organising a FLE 

(see Appendix). The guidelines follow their three phases of a FLE: planning (before exchange), 

implementation (during an exchange) and follow-up (after exchange). These three phases are quite 

similar to the five steps of knowledge exchanges outlined in Figure 1. The first phase which involves 

planning aligns with steps one through three, phase two aligns closely with step four and the final 

phase aligns with step five. Table 2 in the appendix offers practical guidance organized by these three 

main phases. 

As it relates to phase one, guidelines outlined include securing funding, defining the purpose, 

selecting participants, selecting sites, making logistical arrangements and preparing participants. 

Guidelines listed under phase two include conducting a diverse array of activities and documenting 

the FLE. Finally, phase three involves conducting post FLE activities, providing logistical and 

financial support for post-FLE activities and disseminating information. Each guideline has a 

description which can be used as a task checklist when conducting a FLE. 

The guidelines outlined above can be easily adapted for the purpose of providing guidance for 

integrating the concepts of EAF, CCA and DRM into the three main stages of FLEs. The guideline 
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descriptions currently emphasize a FLE design that focuses on successful conservation strategies. For 

this reason, guidelines such as selecting sites will stress the importance of choosing a location which 

demonstrates a successful conservation strategy.   

Adapting these guidelines for our purpose involves a FLE design that integrates the concepts of EAF, 

CCA and DRM. This would involve emphasizing the importance of selecting sites that demonstrate 

these concepts, conducting activities to ensure that the concepts are understood and sharing the 

experiences in forums that focus on EAF, CCA and DRM.  

Thompson and colleagues offer useful practical guidance for designing, implementing and evaluating 

FLEs. The guidelines once adapted to our specific purpose can provide useful instructions for 

conducting successful FLEs related to the management of coastal or marine systems. Following these 

guidelines may pose potential challenges to organizers impacting the purpose of the FLE. It is 

important that organizers are aware of the issues that may present themselves so that they can be 

prepared. 

5 CHALLENGES AND SOLUTIONS 
 

Anticipating the range of issues that may occur when following the guidelines may save time and 

effort dedicated to overcome challenges. Organizers may encounter challenges if the concepts of 

EAF, CCA and DRM are not clearly understood by local partners. This may lead to selection of sites 

that are not ideal for demonstrating these concepts. To avoid this from occurring, organizers must 

work closely with community experts to create a list of sites detailing the initiatives before a final 

selection is made. Table 1 lists other challenges, suggests the impact they may have on the FLE and 

offers solutions to overcome these challenges.  

 
Table 1. Potential challenges organisers may encounter 

 Challenges organisers may 

encounter 

Level of impact on FLE  Solution to challenge 

Organisers only secure funding 

for FLE activities 

Major: Without post-FLE funding, 

it’s less likely that strategies learned 

at FLE will be implemented 

Include all FLE stages (before, 

during and after) in original 

proposal budget; Apply for support 

from multiple funders 

Cannot identify community 

leaders willing to give the time 

and effort to participate in FLE 

Major: Without leaders, it is less 

likely that conservation strategies 

will be disseminated and accepted 

in home communities. 

Work with community experts to 

identify key leaders since often key 

leaders do not hold official 

leadership positions 

FLE evaluation is not completed 

due to lack of time, resources, 

and/or funding   

Major (for future FLEs): 

Evaluations will help determine 

whether the purpose was fulfilled, 

improve future FLEs and increase 

support for FLEs from funders  

Include evaluation design and 

implementation in original 

proposal budget; hire staff to 

manage evaluation efforts 

Participants have little 

governmental support to 

implement strategies learned at 

FLE 

Major: If there is no governmental 

or community support, participants 

will likely become frustrated and 

give up on their FLE goals  

Invite key governmental and/or 

community leaders to FLE; stay 

engaged with participants and 

provide follow-up support 

Invitees are not able to attend 

(e.g. for logistical reasons) or 

choose not to attend the FLE 

Minor: Assuming other 

community leaders can attend, FLE 

organisers should be flexible in 

modifying participant group 

Secure necessary visas/passports 

far ahead of FLE; Create back-up 

list of participants ready for last 

minute changes 

Participants speak different 

languages and have different 

cultures 

Minor: during hand-on experiences, 

there is less of a language barrier; 

Culture differences can enrich FLE 

experience 

Have translators present; 

Adequately prepare participants for 

cultural norms; Organise cultural 

activities  

Source: Thompson et al., 2017. 
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6 CONCLUSION 
 
Perfecting the art of FLEs for EAF, CCA and DRM takes more than scientific and logistic skills. A 

successful FLE is a combination of art and science. Too often, especially when organised by scientists 

an FLE can lose sight of the more human or social artistic aspects. It requires a diligent and patient 

FLE artist who is inspired by the environment and pays close attention to the nuances that require a 

tailored approach. The artist must be keen on investing in the tools necessary for creating a 

masterpiece. These tools are just instruments that require the finesse of its master. In the likely event 

that artist’s block occurs and there are challenges, solutions are offered to re-inspire. Overcoming 

these challenges leads to renewed vigour and the successful completion of the masterpiece. The 

masterpiece should be exhibited for the world to see and take residence in a gallery where similar 

works of art can be viewed in the same space. 

This analogy creatively emphasizes the importance of following the guidance available when 

implementing FLEs. This report provides practical guidance drawn from the literature on knowledge 

exchanges and FLEs. This guidance is important for organisers to conduct FLEs as effectively as 

possible, given the financial and time constraints evident in the Caribbean context. These guidelines 

will also help organisers predict and overcome the many challenges associated with implementing 

FLEs, including those challenges related to planning FLE logistics, forming ideal participant groups, 

conducting appropriate activities, and following-up with participants.  

Achieving the vision outlined in the strategy and action plan for DRM and CCA in the CARICOM 

and wider Caribbean region (McConney et al., 2015) requires initiatives such as FLEs that promote 

social and institutional learning and lead to reform. Implementation of FLEs also encourages 

investment for EAF, CCA, DRM through the development of regional programmes to reduce 

vulnerability of fisherfolk and their communities. The vision promotes “a regional society and 

economy that is resilient to a changing climate and enhanced through comprehensive disaster 

management and sustainable use of aquatic resources.” This vision can only be achieved by the 

reform of fisheries management plans that feature EAF as an underlying principle. These plans must 

incorporate CCA and DRM to support a region resilient to climate risks. It is anticipated that this new 

guidance will increase the effectiveness of FLEs in the Eastern Caribbean and contribute to enhancing 

marine resource management at a regional level and by extension globally. 
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APPENDIX 
 
Guidelines for planning and executing a fisher learning exchange (FLE), organized by a FLE's three 

main stages: planning, implementation, and follow-up.  

 

Stages Guideline Guideline Description 

Planning Secure funding  Include expenses beyond just the direct costs of the FLE, including: 

communications and information dissemination, post-FLE follow-

up, evaluation, and implementation of subsequent activities.   

 Present costs of all three phases (planning, implementation, and 

follow-up) of the proposed FLE to justify comprehensive support 

from funders. Stress that the FLE is part of a larger program (See 

Thompson et al., 2016 for justification).   

 Consider and leverage co-financing and in-kind support. 

Define Purpose  Conduct a needs assessment, including a consultation with fishers 

(and wider fishing community if applicable) through surveys and 

interviews in order to determine the FLE's topic (See Kumar et al., 

2015 for use of surveys in exchange design).   

 Choose one or two general purposes to guide the FLE (e.g. “share 

bycatch challenges” or “build support for protected areas”). If 

objectives are specified, ensure they fit within the broader purpose 

and that they are flexible (See Thompson et al., 2016 for examples 

of FLE purposes). 

 Clearly communicate the purpose of the FLE to participants before 

the FLE.   

 Design evaluation of the FLE. For example, conduct pre and post-

FLE surveys or interviews with participants to document what 

participants learned and their feedback on the FLE process (See 

Stacey et al., 2015 and Kumar et al,. 2015 for examples of learning 

exchange evaluation). 

Select 

participants 
 Set clear criteria for selecting participants and share them with 

transparency through all phases. For example, identify what 

professions, levels of experience, and conservation values 

participants should have.   

 Select participants who are leaders in their home communities. 

 Carefully select a diverse group of participants (unless FLE purpose 

requires only certain stakeholder groups be present, see Thompson 

et al., 2016).  

o Aim for a range of professions, such as fishers, managers, 

government officials, NGO practitioners, and possibly 

donor representatives.  

o Select both conservation advocates and critics.  

o Select participants with a range of age and/or experiences.  

o Consider inviting both men and women when relevant to 

the fishery or FLE purpose.   

 Select participants who will represent larger groups or communities 

during the FLE (as opposed to inviting individuals) in order to 

maximize learning and application of what was learned upon return 

home.   

 Select a strong and dynamic person to facilitate the FLE who keeps 

discussion focused but is not too controlling.   

 Be aware of personal, cultural and religious differences among 

participants to avoid incompatibilities. At the same time, choosing 

participants from different cultures can enrich the FLE experience. 

Select sites  Consider characteristics including the site's degree of marine 

biodiversity, importance and scope of fisheries activity, and 
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accessibility. 

 Be aware of the travel time and cost necessary to reach a site.

 Consider sites that demonstrate a successful conservation strategy in

order to encourage participants to adopt similar strategies, or that

demonstrate a failed strategy in order to show participants the

possible consequences of continued resource depletion.

Make logistical 

arrangements 
 Choose appropriate timing of the FLE, keeping in mind the weather

and fishing seasons (e.g. high or low season).While it may be ideal

to conduct the FLE during the fishing season, fishers may be too

busy and unable to participate in the FLE.

 Verify that all participants have necessary passports and visas and

be prepared to lead participants through the pro- cesses of acquiring

them. Participants may have different visa requirements depending

on their country of origin.

 Make travel arrangements for all legs of the trip (e.g. air, ground,

and sea transportation) for all participants, as necessary.

 Buy travel and health insurance for international participants.

 Assess departure taxes and other surprise expenses.

 Write-up detailed itineraries including directions, airport transfers,

hotels, emergency instructions and contacts for participants for all

phases of travel.

 Have participants sign liability waivers and photo releases.

 Arrange for translation when necessary, but be mindful that

translation may create gaps in information exchange among

participants who speak different languages.

 Consider providing per diems to participants during FLE to alleviate

exchange rate differences, travel costs, and possibly opportunity

costs during their trips.

Prepare 

participants 
 Conduct a pre-FLE session with participants to emphasize the FLE's

central theme and desired outcomes.

 Ask FLE organizers and participants to identify their individual

goals and expectations for attending the FLE.

 Create FLE agreements (either written or verbal) outlining the roles

and responsibilities of participants to increase level of commitment

and follow-through after the FLE.

 Ensure that participants are properly briefed prior to commencement

of FLE and travel. Include the itinerary, maps of the sites, and

cultural 'do’s and don’ts’, including the political background of host

country.

 Host a community send-off ceremony for participants to honor their

departure. Consider having press coverage at this ceremony to

increase awareness about the FLE.

Implement

ation 

Conduct a 

diverse array of 

activities 

 Strive for a combination of hands-on field activities (e.g. fishing,

gear trials, and/or recreational) and presentations (e.g. group

meetings, technical presentations, testimonials etc.).

 Organize site visits to tour conservation areas, fishing grounds,

seafood facilities, and alternative livelihood projects.

 Ensure that participants have opportunities to formally present

themselves and “tell their story”, such as during introduction

presentations at the beginning of the FLE.

 Provide social time where participants can get to know each other

on a personal level, such as eating at a restaurant together.

 Conduct cultural activities, including homestays, sight-seeing tours,

and gift exchanges. These activities may be particularly beneficial

for participants who come from notably different cultures.

 Build into schedules times when participants can interact with local
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fishers to confirm experiences heard at the FLE. For example, 

participants can tour local fishers’ boats and get their opinions on 

various gear or fishing practices.   

 Hold group evaluation sessions at the end of every day during the 

FLE. For example, ask participants to provide feedback about that 

day's activities including what they learned, what questions they 

have, and what improvements can be made. 

 Towards the end of the FLE, ask participants to summarize the new 

information that they have gained and how they plan to present it to 

their communities once they return home. Refer to the participants’ 

FLE agreements created during the planning phase. 

Document the 

FLE 
 Document FLE through pictures, video, journals, blogs, and other 

social media (e.g. Instagram, Facebook) in order to inform donors 

and participants’ communities about FLE happenings and lessons 

learned.   

 Consider tasking staff or volunteers to document the FLE through 

photos, video, or blogs. 

Follow-up Conduct post-

FLE activities 
 Host a welcome-home ceremony with FLE participants and 

community members to formally acknowledge the participants’ 

attendance and provide an opportunity for them to share what they 

learned with the wider community.   

 Give participants FLE completion certificates to acknowledge their 

time and contribution.   

 Organize anniversary celebrations of the FLE.   

 Encourage continued engagement and information sharing among 

organizers, partners, and participants, such as through follow-up 

meetings or interactions through social media or other online 

platforms.   

 Provide participants with group contact list, including participants’ 

email addresses, social media information, and/or phone numbers.   

 Hold a post-FLE evaluation and lessons learned meeting with 

participant group shortly after return in order to gather feedback 

about the FLE. Conduct interviews and surveys designed during the 

planning phase to evaluate the FLE (See Stacey et al., 2015 and 

Kumar et al., 2015 for data collection tools and methods). 

 Formally document the FLE, evaluation, and lessons learned 

through a report or other medium.   

 Provide copies of (any) final reports documenting the entire FLE to 

participants.   

 Establish social media groups or platforms for participants to 

continue dialogue (e.g. Facebook group, LinkedIn group, Whatsapp 

group etc.). 

 Stay engaged with FLE hosts and/or donors upon return home and 

provide updates regarding progress made by par- ticipants as a 

result of the FLE, such as conservation projects implemented. 

Provide 

logistical and 

financial 

support for 

post-FLE 

activities 

 Budget funds to provide participants with capacity building, tools, 

or funds necessary to implement strategies learned at the FLE. For 

example, participants may need to learn certain data collection 

methods or need to acquire certain data collection instruments.   

 In the event that new strategies are developed during a FLE, create a 

plan for acquiring necessary resources (e.g.capacity building, data 

collection instruments, etc.).   

 Work with participants and their communities to ensure adequate 

funding is in place to conduct follow-up activities as appropriate.   

 Budget time to advise participants regarding what they learned and 

may plan to do as a result of the FLE 
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Disseminate 

information 
 Consider making a documentary about the FLEs so that information

about the FLE and its outcomes can more easily reach a wider

audience.

 Report what happened at the FLE on webpages and other social

media, newsletter, photojournals and/or posters.

 Help organize and/or facilitate meetings in participants’

communities so participants can share what they learned at the FLE.

Source: Thompson et al., 2017. 
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