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Mister President,

Your Excellencies, 

Ladies and Gentlemen,

· It is my pleasure to address the ECOSOC High-level Segment today on behalf of the UN Rome-based Agencies- FAO, IFAD and WFP- on the topic: Implementing the internationally agreed goals and commitments in regard to education”

· We invite the Ministers of Education to address key issues such as policies, actions, and financing needed to overcome the urban-rural knowledge barrier and education and skills gap as essential to achieve the MDGs. This can be done by mainstreaming ERP in National Education and Rural Development Plans and by promoting access to and quality of education and skills training for rural children, youth and adults. This implies the need to ensure that learning and capacity development programmes match local labour market needs and opportunities, while also taking into account the critical importance of the participation of rural women in education. Innovative approaches to foster education for rural people should be taken into account, spanning from curriculum reform, private-public partnerships, distance learning and use of the information and communication technologies (ICTs), life-long learning, school feeding, and non formal education and training. 
· Some 3.1 billion people (55% of the total population) live in rural areas. At least 70% of people living in extreme poverty are rural; therefore focusing on rural people’s learning needs and on developing their capacities is indispensable for achieving MDG 1’s target A (halve extreme poverty); Targeting rural people is also indispensable for achieving MDG 1’s target B, to achieve full and productive employment and decent work for all. ILO highlights how rural unemployment and underemployment are widespread, among youth and women in particular, who are locked in low-skill, low-return occupations. It is therefore necessary to invest in effective education and training for rural women and men, children, youth and adults, as basis for achieving all of the MDGs, and especially MDG 1, 2 and 3.

· Illiteracy remains very high in rural areas and especially for adult women. International research shows that literate farmers are 8.7% more productive than illiterate ones. Lack of education and skills is a key obstacle to increasing productivity, modernization and diversification of rural economy, and to increasing good work opportunities for rural young men and women. Also target C of MDG1 (halve the proportion of hungry people) cannot be achieved unless education for rural people receives specific attention as FAO research indicates for example that food security is in direct relation to rural people’s education. Research also indicates that about 80 % of the at least 67 million out-of-school children live in rural areas, and thus the large majority of the 796 million illiterate in the world are rural. Given the important urban-rural education divide, MDG 2 on universal primary education by 2015 cannot be achieved unless education for rural people receive specific attention. 
· WFP estimates that 66 million children that are in school are hungry. The large majority of these are located in rural areas. They lack the basic nutrition to concentrate during the school time, learn, and develop their mental capacities. Neither of these facts is likely to change in the immediate future, despite widespread urbanization and demographic changes. MDG 3, to promote gender equality and empower women, will also remain out of reach if the gender divide in education and training, particularly conspicuous in rural areas, is not seriously addressed. In fact, no MDG is reachable unless education and training rural for rural people are given priority. An IFPRI publication explored the relationship between hunger and gender in​equality and the results suggest that higher levels of hunger are associated with lower literacy rates and access to educa​tion for women. Furthermore a Lancet publication also looked at child mortality in 175 countries over a period of time i.e.  from 1970 to 2009.  The paper  estimated that out of 8.2 million fewer deaths in children less than five years between this period, 4,2 million (51.2%) could be attributed to increased educational attainment in women of reproductive age. 
· Today, rural schools constitute a significant portion of public elementary and secondary and agricultural vocational and technical education systems in the developing countries. However, there is a lack of teachers, learning materials and infrastructure, including schools and housing for teachers, because education for rural people receives little attention from policy-makers and scholars. These schools still face challenges, from poverty, under-financing, and isolation, to a decreasing pool of experienced teachers, and high turnover among teachers and administrators.
· There has been remarkable progress towards Education for All (EFA) goals, notably a large increase in net enrolment rates for primary education, however these aggregate figures hide large inequalities and inequities both in terms of access to education and quality of education which impact directly on the possibility of achieving the MDGs including the first of all the MDG1, the Rome based UN agencies are particularly concerned. A particular focus on the group representing the majority of the marginalized of society, which is the rural people, is therefore urgent and unavoidable since rural people are the majority of the poor, the hungry, of the out of school children and of the illiterate  people.

· While research confirms that high enrolment and retentions rates in basic education are directly related to food security, it is also true that school feeding is an effective safety net that helps protect vulnerable children from further levels of food insecurity and malnutrition by transferring resources to households, increasing access to education, in particular for girls, and improving educational performance.
· Because of the direct connection of food security (MDG1) and universal primary education (MDG2) the two issues need to be tackled together and as a priority. In general, to achieve the MDGs, a holistic approach to Education for Rural People needs to place a strategic focus also on training young adults in the entrepreneurial skills needed to farm and run small and medium sized agri-firms, as well as of members of farmer’s organizations and cooperatives. The ERP partnership calls, therefore, within the original spirit of the Education for All World Declaration and Plan of Action (Jomtien, 1990) and of the World Food Summit (1996),  for  broadening the present MDG2 approach from focusing on formal primary education, to include also formal and non formal youth and young adults education and technical and vocational skills development. 
· Moreover we, the three RBAs stress the need to adopt an approach that underlines the synergies and complementarities of investments in different levels of education, including vocational and technical agricultural and rural development training, higher education agriculture, home economics and life sciences, economics and social sciences by focusing on research, business management and entrepreneurship, and institutional capacity development leading to food security and poverty reduction.

· FAO, IFAD and WFP policy and technical assistance to member countries covers a vast spectrum of capacity development activities ranging from advice in planning the reform of Higher Education on Agriculture, Rural Development and related Life Sciences; production of e-learning materials; the  reform of Technical and Vocational Agricultural Education and Training and Community Colleges;  school feeding programmes; school gardening and nutrition education in primary, secondary and higher education;  communication for development and the use of ICTs to foster education in rural areas; skills for life; agricultural extension and advisory services, including innovative approaches such as “farmer’s field schools”; and informal apprenticeship and skills training as an essential part of development interventions; beneficiaries and stakeholders can thus count on a variety of support instruments.


· To contribute to reach the MDGs in 2002, FAO launched the Education for Rural People Partnership during the World Summit on Sustainable Development with UNESCO and the WFP. ERP, which is led by FAO, is one of nine flagship initiatives of the Education for All (EFA) programme. Since 2002, ERP has developed a network of about 400 partners from the agriculture and education sectors. The initiative disseminates knowledge, innovations and lessons learned through the Education for Rural People Tool kit, and advocates for greater stakeholder commitment to satisfying the learning needs of rural people. 
· WFP has been one of the first ERP partners and a very active player in Education For All. School Feeding programmes are a widely recognized strategy to achieve the food security and EFA goals, as a social protection instrument that helps prevent vulnerable children, especially rural girls to fall through the cracks during crises, while providing nutrition, education and gender equality. School Feeding attracts children to school, ensures they attend, it improves their attention span in class by reducing short-term hunger. When sourced locally, it enhances agricultural productivity. When sourced from smallholder farmers, especially women farmers, it can provide an added benefit of a stable, reliable demand for their produce. When adequately enriched with micronutrients, it can further children’s nutrition and health status. A win-win solution for both access to education and quality of education.
· IFAD’s projects and programmes in developing countries allocate an important share of resources to technical and vocational skills. A recent study estimates that up to 35% of all activities implemented relate to training, and that since 2005 more than 4.3 million people have benefitted from it. These activities are linked not only to agricultural production but also to a range of topics such as literacy, non-agricultural income generating activities, marketing or financial services. Most of the activities take place beyond the formal system of education and training. A large number of approaches can be distinguished, ranging from extension to peer-to-peer training, vocational training, household mentoring, apprenticeship, work placement, on-site vs. off-site, theory vs. hands-on, etc. The importance of producing and eating nutritious foods is a recurrent theme in the training provided, particularly for rural women who, in many developing countries today are producing most of the food. The inclusion of an indicator of stunting levels prior and after project completion underlines the importance of making measurable impacts on the nutrition level of the targeted population.

· Technical training has proven to be successful in allowing the most vulnerable rural people, including poor women, unemployed, unskilled, out-of school and landless people, to take advantage of new economic opportunities. Through the provision of vocational training and business skills, many young man and women have become self-entrepreneurs and started their own business. 
· The challenges posed by climate change, natural resource degradation and the increasing demand for more and better food imply that the level of education and training of small holder farmers must be intensified to allow the adoption of adequate  technology. To unleash the potential of the next generation of farmers, young women and men must be given the knowledge and the opportunities to take advantage of the latest technologies and innovations. Mainstreaming the concept of sustainable agriculture in basic education and experimental learning would motivate young people to an early understanding of the centrality of agriculture for development as well as motivate them to view agricultural as a profitable livelihood option. 
· Finally we, the Rome Based Agencies (RBAs) FAO, IFAD and WFP recommend to the Ministers of Education to:
1. Mainstreaming ERP in National Education Plans and monitor performance in this area. 

2. Increase allocations of public resources for Education for Rural People including School Feeding. 

3. Strengthen coordination and synergies between education for rural people, rural development, agriculture and poverty reduction policies and strategies at national and decentralized level.

4. Establish or improve the enabling environment for establishing and managing effective partnerships by strengthening collaboration between ministries of Education and Agriculture.

5. Ensure national education and training systems are adapted to rural people learning and capacity development needs by ensuring expanded access to and relevant quality of education.

6. Support non-traditional technical and vocational education and training efforts tailored to the needs of poor rural people to develop experience and knowledge sharing beyond the formal system of education and training.
7. Use Information and Communication Technology to promote education in rural areas.

8. Foster South- South and North South co-operation, research and learning on Education for Rural people.

9. Improve urban-rural disaggregated statistics and ensure their use in policy making at international and national level.
10. Ensure that the UN System and other stakeholders support governments in mainstreaming Education for Rural People, and sharing knowledge and good examples of doing so.

11. Support activities that promote entrepreneurship in rural areas.

In closing, we call on Member States and the UN system to use the various intergovernmental events in 2011 and beyond, to focus on Education for Rural People, and to mainstream it in policies and programmes. We have the evidence. We know what needs to change. The only remaining challenge is the political commitment to do so
