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PREFACE

Punjab is one of the most prosperous and develspsds, with the
lowest poverty ratio, among the major states ofdnd@ihe state has been ranked
2" in terms of human development index (HDI) amoregthstates. Its literacy
rate was about 70 per cent in 2001 (65 per cendral areas and 79 per cent in
urban areas). As per Census 2001, 66 per cenatefstotal population and 70
per cent of its workforce live in rural areas. ChgaPunjab predominantly
continues to be a rural economy. Though rural etttutand rural health, along
with modernization of agriculture and related at#g, continue to be the
pillars of rural development strategy, yet a bip gaists between the rural and
urban Punjab. The rural-urban economic divide hragact, widened over the
period of time. It has been amply demonstratedheyaver declining share of
primary sector in the NSDP and very high proportdrrural workers in total
workers of Punjab.

Consequently, rural people, particularly the maaband small farmers
and landless agricultural workers have lagged laehiiey are disillusioned
with the educational and development imbalanceatedeover the period of
time. The political leadership and civil bureaugraand even the academia,
have been becoming increasingly insensitive ankhdesge to the rural people.
Even the judiciary is promoting the hollow slogahneeritocracy. The rural
people are deprived of opportunities in every wallife. The rural education
and health have been heading towards a total saldpring the last about three
decades. As such, the proportion of rural studenktsgher education has been
on the decline over the period of time.

Punjab, at present, demonstrates a classic casxietal transformation.
Across the spectrum, there have been many significdhanges in the

production and distribution. Market forces have mgad as the principal



instrument not only in the commodity producing sestout also in the services
sector, particularly in education and health. Thage sectors are basically
responsible for the development of human resources.

Mainstream development economists are of the opitiat the skill,
education, and knowledge are the prime movers dwidr in any
country/region. The empirical evidences reveal ittt benefits of various
development and welfare schemes in Punjab or els®ndre cornered by the
selected few groups among the rich and higher sasteural areas. Similarly,
the benefits of reservation of seats in educatiorsitutions/services have been
monopolized by creamy layers. This process hasivdpran overwhelming
majority of vulnerable sections of rural societgrir getting the benefits of these
programmes/schemes and put restrictions on impgotheir quality of life.
Consequently, a well organized section of the $paensisting of rich-cum-
higher castes households and a creamy layer anesggve categories have

emerged as the moving force in sharing the devedopmgains in Punjab.

In nutshell, there exists a big gap in terms of fanzlities, services and
opportunities available to the rural and urban peogleople living in
cities/towns have better schools and collegesebéttachers, better income
earning opportunities, better transportation & camroation means, etc. On
the other hand, the villagers are deprived of dadiities and consequently
lagged behind than their urban counterparts. Ak fuey are unable to compete
with the urban people on the basis of merit. Tioe ¢d the matter is that there is
no level playing field in the determination of miekHow can the rural students
compete with the urban students in the entrances tasd the qualifying
examinations when their foundation (schooling) amdinselling are much

weaker than their urban counterparts?

There is an organic link among various levels aicadion (elementary,

secondary and tertiary). The elementary and seggndevels are the



foundations of tertiary education and tertiary eadiom provides teachers to the
first two levels and generates knowledge. Tertetycation, in fact, is sine quo
non for generation, absorption, transmission, pves®n, application and
dissemination of knowledge. Knowledge, in turn,ingperative for social,
cultural, economic and political development of tatedcountry. It is the
educated people of the country, even of a poor tcpuwho would be able to
promote, assert and protect their state’s/nationérest in the fast emerging

knowledge society at the national/global level.

"The real wealth of a nation is its people. Ande tpurpose of
development is to create an enabling environmentpémple to enjoy long,
healthy and creative lives. This simple but powtrfuth is too often forgotten
in the purist of material and financial wealth."heBe are the opening lines of
the first Human Development Report brought out QYD® in 1990. The
Human Development Report 2000 marks further advancéhis direction
through the inclusion of political and civil righés another indicator of human
development since "only with political freedom -ethight for all men and
women to participate equally in society — can peam@nuinely take advantage

of economic freedoms".

In view of the above scenario, Punjabi Universilgcided to undertake a
study regarding rural students in the universitieBunjab. In fact, the very idea
of such a study was conceived by the Vice ChangelloSwarn Singh Boparai.
For any meaningful intervention and policy recomdedions, a comprehensive
study and database pertaining to the phenomenohparamount importance.

Thus, the rationale and significance of the proggeeject is self evident.

The basic determinants of human development aigeloty, knowledge
and a decent standard of living. It is measuredifeyexpectancy, level of
educational attainment and real GDP per capitaeai@Gl, the more important

components of HDI, inter-alia, are health and etlasa Technical progress
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emanates from the investment in human capital.e'fflin engine of growth is
the accumulation of human capital — or knowledgand the main source of
differences in living standards among nations diference in human capital.
Physical capital plays an essential but decidedlbgsliary role in development.
Human capital takes place in schools, in researganzations, and in the
course of producing goods and engaging in tradeitds, R.E. Jr.: "Making a

Miracle", Econometrical993).

There has been a wide spread exclusion of rurdests in Punjab from
higher education particularly from professional @mgjineering education, over
the last two decades or so, whatever may be themeaCollapse of school
education in rural Punjab, admission through ecg&aests, costly education in
private schools (beyond the reach of majority aflites), gap in rural-urban
amenities and awareness, information gap, lackuafagnce and coaching may
be some of the reasons. One of the serious intjpinsaof all this is that rural
students are unable to enter the higher educatisteras through the present

mode of entrance examination.

In Punjab, higher education sector, consistingroversities and colleges,
has grown with the liberal state funding during th@70s and 1980s. All
universities and a large majority of colleges werther government owned or
private owned aided colleges. The private aideteget were largely financed
through the statutory provisions of grants-in-amliqy (up to 95 per cent of
recurring cost). During the recent years, paréidulsince the 1990s, the higher
education delivery system in the state has chasglestantially with the entry of
the private for-profit entrepreneurs, especiallythe fields of professional and
technical education. As a consequence, full-castvery from the students has
become an overriding dictum of private funded mm$thns. Indeed, the public
funded institutions, when confronted with seversotgce crunch, too started

responding to market signals like (i) starting lo¢ hew self-financing courses,
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(i) charging more fees and funds for existing ®$; (iii) increasing
NRI/Industry sponsored seats, (iv) keeping postsant even after the
incumbents retire, and (v) in-formalization of whmce (contract/adhoc/guest

faculty).

In fact, the non-existing/non-responsive regulatoechanism on the part
of state has paved the way for over commerciabmabf higher education
sector. This sector has become a most lucrativendsss activity having quick
and high profits with a little risk and uncertaintyelling/buying of academic
courses at the highest possible price in the chs®st sought after courses and
at discounted price in the courses where seatsmaraaant has emerged a thing
of normal happening in Punjab’s higher educationt®e Moreover, these
institutes have been imposing multiple user changebe form of a variety of
fee and funds under countless pretexts. Consequémre is abnormal increase
in fee and funds being charged from the students. tke other hand,
deterioration as well as collapse of school edanan rural government schools
has added more worries to the state educatiomdtsei state. All these forces
started the exclusion process of rural studentsavb@therwise meritorious and
hard working. Indeed, the proportion of rural stutidewho studied from rurally
located schools in the universities of Punjab heenbvery low compared to their

share in total population.

The policy of liberalization, privatization andodlalization (LPG) has
opened the education and health sectors to prplayers whose main motive is
not the societal gains but private profits. Theryewof the private sector in the
education has led to commercialization of educatica process where getting
guality education has become costly and, moremegrof the reach of majority
of the population living in rural areas. It has hedten said, by the government,

policy makers and academia that the proportion whlr students in the
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universities is very low. But there was no autienfata about this. In the

absence of data it was all talking in the air.

The present study has made a serious attemptimags the number of
rural students in the universities of Punjab arartregional centres. It has also
made a comprehensive and objective assessmentnef geculiar issues related
to rural students such as their school backgro@wuwddemic achievements,
motivators’ role, parents’ education, occupatiod #reir current income levels,
fees and funds paid by them, etc. This repotiesproduct of a team effort. The
team members developed the overall theme, sampigthodology and gave a
unified treatment to the main contents of the wditke core members collected
and processed the primary data themselves, exctidhgi notes/contributions
in varying degrees,; revised/reformulated them amorganized the contents,
whenever necessary, to make the report a coheseantnt without any
ambiguity. The team members, therefore, are redperter the contents, views

and quality of the report.

Many institutions and individuals have extendedeirth valuable
cooperation during the completion of this studyeTham members gratefully
acknowledge their indebtedness to all those ingiita and individuals. At the
forefront of all, are the Vice Chancellor of Punjalmiversity, Patiala, S. Swarn
Singh Boparai, Padam Shri and Kirti Chakra whose for ruralites has already
won him international recognition. In fact, the ¥i€hancellor was very keen to
work out the exact proportion of rural studentgha universities of Punjab so
that the rural education problems could be highédhwith empirical support,
more comprehensibly and logically at the highesticgolevels. He very
generously extended all possible help ranging fileengranting liberal finances,
timely extensions and administrative assistand@encompletion the study. We

are deeply beholden to him.



The team is highly thankful to the Punjabi Uniwgrsauthorities,
particularly the former Dean Academic Affairs, Resdor R. K. Sehgal; the
Registrar, Dr. Parm Bakhshish Singh Sidhu and thmar€e Officer, S.
Mohinder Singh. Among the Faculty Members of Ecomms Department of
Punjabi University, we are highly indebted to Pssf& Sucha Singh Gill, Dean
Academic Affairs; Dean, Faculty of Social Sciencasd Head, Department of
Economics; Professor Inderjeet Singh and Dr. Lakkber Singh, for their
valuable comments and assistance in crystallizimg thought process and

improving the quality of final report. We are higlthankful to all of them.

The study is essentially based on the primary.datdahe collection of
primary data, the Offices of the Vice Chancellotee Dean University
Instructions/Academic Affairs, the Registrars ot tifferent universities of
Punjab has helped us in ways more than one. Fudhdghe Deans of various
faculties, Heads of the Departments, faculty mesia@d non-teaching staff of
the university campuses, departments and regi@méers of all the universities
extended whole hog cooperation and provided usgtioeind level help in
identifying the rural students and in filling upetlquestionnaire. It is very
difficult to reproduce the name of all of them hekWe thank all of them
wholeheartedly. Nevertheless, we would like to nmnta few names here:
Professor Veer Singh, DUI, Panjab University; PR{S. Bawa, Registrar, Guru
Nanak Dev University; Professor V.K. Sharma, RegrstPunjab Agricultural
University; and Professor A.S. Joshi, Head, Depantnof Economics, Punjab
Agricultural University. We are thankful to all ¢iem for extending immense
cooperation in collection of data and certain usefuggestions. We are
especially grateful to the Heads and faculty memsbetr Departments of
Economics of respective universities for their adlie help in the collection of
data. Our thanks are also due to all those ruratlestts who extended

cooperation to fill up the questionnaire. A largegmrtion among them has even



responding to our cross checking mechanism ondlephones/mobiles. The
discussion of the project team members with thelfpanembers and student
leaders in the universities of Punjab was alsorohénse help. Further, the help
rendered by Statistical Officers of all the univies is duly acknowledged.

The library staff of the following institutions serves special thanks: Bhai
Kahn Singh Nabha Library and Department of Econenhibrary, at Punjabi
University, Patiala; A.C. Joshi Library, Panjab ukmsity, Chandigarh;
Jawaharlal Nehru University Library and AssociatiohIndian Universities’
Library, located at New Delhi; and State Plannirgail Library, and Economic
and Statistical Organization Library, both at Chgach.

The discussions with many well-known economigte IProfessor G.K.
Chadha, Member, Economic Advisory Council to Privhiaister, Professor S.S.
Johl, Vice Chairman, Punjab State Planning Boadl Rirofessor H.S. Shergill,
Head Punjab Economy Division of Institute for Demhent and
Communication, Chandigarh proved very useful incalating the various
iIssues relating to higher education in the stafée are extremely grateful to
them.

Last but not the least, the role of Mr. Kulwindngh, Research Assistant
In the project, in the collection, classificationdatabulation of data and in
finalizing the report is duly appreciated and ackizalged.

Ranjit Singh Ghuman Sukhwinder Singh swilader Singh Brar



Chapter |

INTRODUCTION

Higher education plays an important role in aclmgvbetter employment
opportunities, growth of productivity; strengthdmetroots of democracy and
civil society. It builds a foundation for acceptimgw ideas/attitudes, and for
developing and adapting new innovations, scieniifeas and technologies that
have the capacity to enhance the quality of lifealso provides the basic
paraphernalia for a vibrant democracy in which ittfermed citizens exercise
their franchise to nationalistic policies and constive role in the world
economy. It is the vital input to access the besedi information revolution
that has opened up new vistas across the wholelwBesides, it is necessary

for the improved health and nutrition status ofgdeo

This chapter, alongwith research design and metbggphighlights the
various issues related to higher education sedibe attempt has been made to
provide a comprehensive view of the education seuwtth the help of
important findings of research in the area, theaaevelopment experience of
advanced countries and the education policies aadtipes followed by the
country. So, the higher education sector of tla¢eshas been explored in a
wider context. Accordingly, the chapter is dividedo four parts: (a) the
relationship between education and developmenfjr{aipcing of education; (c)

access, equity and affordability; and (d) resedesign and methodology.
1.1 Education and Development

Education commands pivotal place in socio-econdraitsformation of a
country. The practitioners of development econsmecognize it as the single
largest contributor to growth. The ultimate foutiola of wealth of nations rests

on the accumulated stock of human capital. Edocain true sense, comprises



all types of competencies learned at home, formgtltutions and work places.
The human resources, being active factors of ptamlycaccumulate capital,
exploit natural resources, build social, economigd political organizations, and
carry forward the tempo of the prosperity and makevell being. Education is
the process of transferring the essence of accwetulnowledge and virtues
from the past generations to the future generatiorss more concentrated and

an abridged form.

The economic literature, both theoretical and erglir enumerates with
high degree of precision the immense and multiferibenefits of education to
an individual, the family, the economy and civicedy. Moreover, the benefits
of educational development have been well recor@stisted and robustly
guantified. In this way, the vast literature, liegmanated from economics of
education conclusively established that educatipnagjress affects the whole
range of economic activities both in the market amh-market spheres of
production, consumption and exchange. The extigglof education spill
over to all economic-sectors: agriculture, indusind services. The farmers
with formal education and training demonstrate aiglevel of productivity;
greater absorption of new technological inputs wlzemical, biological and
organic; follow superior managerial, marketing astdrage practices; better
comprehend the market signals in the product, lalaod credit markets, and
acquire sophistication related to cost, profit aaccounting propositions.
Further, the agricultural and rural economy reapsnénse benefits from
farmers' education through improvement of orgaropal skills; mobility and
migration; initiation of off-farm and non-farm adities, etc. (Lockheed et al.,
1980, Schultz, 1988, and Foster, et al., 1995).

The contribution of higher education in developisgcieties is more
pronounced and crucial. Apart from directly meable economic benefits, the

higher education imparts newer ideas, values, #itddes and is instrumental



in behaviour transformation by making the individo@ore liberal in outlook
and action. It is held that education is the npasterful tool for the growth of
individual by advancing economic and social mopiliéspecially among the
children of poor households (The World Bank, 199Bducation affects the
whole course of life long earnings and has beemun®ntal in the curtailment
of poverty and unemployment. Many micro-developtrs#ndies conducted in
the context of women education establish that wosdkrcation has favourable
impact on their general socio-economic wellbeingrifjuencing their earnings,
life styles, occupational mobility, family sizes damutritional status. The
female education acts as the chief determinant agulation growth rate
because of its effect on their fertility behaviomarriage age, contraceptive use,
environmental protection, sanitation, etc. Thsutes in the reduction of infant
mortality, child mortality, maternal mortality anchorbidity, etc. Indeed,
women education has strong impact on the reductbngender related
discrimination (Nair, 1981; Dasgupta, 1990; The Wdank, 1997).

The growth in human capital base of workforce psovery helpful in the
modernization and upgradation of technological eohtof production.
Education is the key input in the augmentation whhn capital by inculcating
critical skills, knowledge, dexterity and scientibutlook to workforce. With
this, the overall growth of the economy accelerates becomes sustainable and
the weight of national economy in global economegap (Oshima, 1988).
Further, growth of education becomes a major endmmeachieving social
justice, equal opportunity and democratic valuésalso encourages political
participation, democratic governance and civil sbc(The World Bank, 1991,
2000).

The market fundamentals in the knowledge drivemenoc environment
are closely associated with the quality of humaoueces. The differences in

the stock of human resources determine the prooéssonvergence or



divergence among countries. Thus, the nationaksihaglobal education stock
is very crucial in determining the overall positiand power of the country in
the world. The countries, which would fail to irese their share in global
knowledge market, would face marginalization in Moaffairs. So, the
education is considered as the cutting edge of @oms international
competitiveness, both economic and non-economenckl, education imparted
with right content and quality has emerged as piyngrowth driver of an

economy.
1.2 Financing of Education

Education financing has always been a matter oatgchallenge and
policy concern. The education sector as wholesamtecompetes for resources
with other sectors of the economy. Further, wittiia education sector, there
always remains a competition for distribution ofomrces among its various
sub-sectors. The fact worth noticing is that thsource requirement of the
education sector is enormous, as education is alyhigme and labour
consuming process with long gestation period. Thest pertinent and
particular characteristic of the educational systerthat it itself produces its
most indispensable input, i.e. teachers (SchuB88) Further, the various
types and levels of education are complementaryda&péndent on each other.
For example, the elementary education and highecagmn are interdependent
by using each other's outputs, i.e. teachers, stsidend knowledge material,

etc.

The principal mechanism for developing human slahsl knowledge is
the formal education system of a country. Thisunes vast provisioning of
educational facilities through proper back up dforgces. The role of public
resources has been very profound in the developofesducation amongst all

the countries. In fact, education holds a strond kgitimate claim on the



public resources because of it being a classic @iggeblic good. Studies prove
that not only the education acquirers but the $pa@elarge stands to gain from
the educational attainments of the individuals. ug hthe social benefits or
externalities, which spill over from the educatibbaild-up, far outweigh the

private individual benefits. These externalitie€lude an improvement in
health status, reduction in population growth, ioy@ment in income

distribution, strengthening of democracy, reductimrcrime, ensuring of civil

liberties, etc. (Tilak, 2004). The rapid adoptioos new technologies are
necessary to arrest the diminishing marginal retRomer, 1988 and 1990).
Such externalities constitute a powerful justificatfor public subsidization of
education. The widely held view is that investmenteducation would be
under-optimum if imparting of education were left the households alone,
because the parents make educational decisionsewvithking into account the
societal benefits. Thus, the divergence betweeretsd benefits and private
costs could be one of the significant factors wota of the public subsidization
of education (The World Bank, 1991, and Tilak, 2004

The findings and ultimately the realization of gthvenhancing value of
education and other endless societal benefits @tsdcwith it led to the
involvement of public resources into the educasector. This involvement
acquired either the form of direct public provisian of supply of educational
services or through providing public subsidieshte private suppliers or some
mixture of both the methods. However, the degraed amanner of the
involvement of public resources vary across thentwes and within the
country across the various regions and provincEésonomic research shows
that expenditure on education is an economic invest involving costs,
returns, and productivity implications. It is heldht investment in education is
at least equally or more productive than the inwesit in other sectors of the

economy and it generates returns more than anyr dtnen of investment



(Meier and Rouch, 2000). The internal efficiendyresource utilization in
educational institutions also affects to a sigafit extent the resource

requirements of this sector.

The advanced countries have been found to be sgegdiod amount of
public resources on education. For example, tharazked countries had spent,
on an average, 5.4 per cent of their income onadhrcthough the medium of
public spending during 1996 (The World Bank, 200@urther, the share of
education budget in the income of some selecteataes was as follows:
Canada (7 per cent), France (6 per cent), USA afd@34 per cent), Australia
(5.6 per cent). It is worth noticeable that the papita public spending on
education was $1394 in the USA in the 1996. Funtloee, in advanced
countries, the share of public funds in the totalicational expenditure of
various countries was overwhelmingly in the ranfj8®per cent to 90 per cent.
However, in a typical university in the state ofnib, the share of non-
government sources of finance has surpassed th@inoththe government
sources (Raiky, 2003).

In Punjab, the education sector has experiencedtreomed flow of
public resources. It is important to note that dnaft education policy of the
state prepared in 2002 has no reference to théahilidy of resources for this
sector (GOP, 2002). The share of education sentdhe state budgetary
expenditure declined over the period. For exampleterms of average of
triennium of financial years, it declined from 28.per cent (1978-79 to 1980-
81) to 16.82 per cent (1999-2000 to 2001-02). Heurtthe education sector of
the state got resources worth 22.08 per cent t¢ Stadget during the average
of pre-reform period of twelve years (i.e. from 8979 to 1989-90), but its
share declined to 16.51 per cent during the pdstireperiod (i.e. 1990-91 to
2001-02).



Across the different five years plans, on an avweragsis, the education
sector got 23.31 per cent of budget during SixtheFYear Plan (1980-85),
which went down to 14.41 per cent during the EigRtan (1992-97), and it
improved to 17.24 per cent during the Ninth Pla@9(-2002). Similarly, the
share of education sector in state income so fanbacrossed the level of 3.31
per cent, which it has experienced during NintheFKear Plan. Further, the
revenue account component comprised around 98 tpe®9cent of state's
education budget, leaving practically nothing faygical infrastructure. Within
education budget, more than a half goes to thensicy education alone, and
university and higher education as sub sector atatibn sector got just 9.10
per cent of the education budget of the state du2Z@01-02 (Gill, Singh and
Brar, 2005). Thus, the education sector in Punjabthe face of severe
budgetary squeeze, could not perform the task pamding human capital of

adequate quality in the state.
1.3 Equity, Access and Affordability.

The question of access and equity has always t#tiae good deal of
attention in all policies and plans related to leigleducation. However, the
situation has become more serious particularlyhed juncture because of
changed policy regime consisting of substantialsgnee of private service
suppliers, imposition of user charges, opening @ipnstitutions to foreign
players, ever-rising cost of education, constraisigoply of public resources to
education sector, loose regulatory mechanism,gigmeome inequalities, and
depressed rural incomes, etc. Even, in advancedtrees, the market driven
reform process in education sector has been fe@readversely affect the
participation in higher education (Pennell, 2005).

It is important to note that the physical provisign alone does not

determine the access to any service. It must iehmd by adequate purchasing



power on the part of the service demander. Soatiecess at affordable prices
determines the level of equity of any system frdre angle of large-scale
participation. If such aspects of any system aretaken care off, it resulted
into the exclusion of non-affording sections of plagge through the mechanism
of pricing out in the education market. In caseddication, the prevalence of
such phenomenon lead to the exclusion of meritariout not non-affording

students, and thereby, the country remained bioegft realizing the benefits of
vast pool of such talent. So, the education-bassglalities, in fact, perpetuate
and sharpen all other types of inequalities amdwgindividuals, households,
regions, genders, population groups and ultimaaefipng the countries. The
existence of educational inequality between eddcanel illiterate persons leads
to producing the sea of other social, political andtural inequalities (Brar,

1999). It is to be understood that the latest foifmsocietal stratification has
been emerging from the very nature and functiomihgnherently inegalitarian

education system operating in the country. Theuaéties being emanated
from education have also been described as seconthim generation

inequalities. The solution to such inequalitiesrue means lies in massification
of quality education and not simply in so callegp@aenrollments or various

informal education programmes and campaigns.

The growth and expansion of education in the statevell as in the
country is highly iniquitous in terms of regiongstdcts, locations, genders,
population groups, classes and castes. Furtheisttie's relatively higher per
capita income level is not commensurate with itatneely moderate level of
education and health standards (Brar, 2002; Plgn@ommission, 2003). The
number of students declined sharply with the ridengl of education and age.
For example, during 2001, the typical distributafrstudents in the state was as
follows: elementary education (73.08 per cent)padary education (20.41 per
cent); ITIs and Polytechnics (0.72 per cent); gedeluevel courses (5.39 per



cent); post-graduate courses (0.39 per cent); rdsealated programmes (.01
per cent) [Gill, Singh and Brar, 2005]. There basn a monumental gap in the
literacy levels in the state. The rural scheddastes females of Mansa district
comprise the least literate group with literacyerat 29.20 per cent in the state

as per Population Census of 1991.

In Punjab, the educational outcomes turned ougetbighly disturbing in
the state when viewed in terms of drop out ratass percentages, age specific
enrollments and learning achievements. For examible percentage of
successfully pass out students during matriculatxgmination was just 65.98
per cent in 1998, which further declined to 49.88 gent in 2002-03 in case of
regularly appeared students. The drop out ratetavdise extent of 48.10 per
cent in 2002-03 from first to tenth standard. Afad,upper primary level, the
percentage share of overage children was 18.18goiin 2004-05 (Gill, Singh
and Brar, 2005). Moreover, the educational attamnof poor households fell
during 1992-93 and 1998-99 across all the grades ffirst to nine. For
example, as many as 75 per cent of children froentdip quintile households
completed the "9 grade in 1998-99, but only 9 per cent from thetdsmttwo
qguintile households reached the same level (TheldVBank, 2004). The
under-performance of education sector has cripgilededucation base of the
workforce in the state. For example, during 1999, the education level of
the workforce in Punjab was as follows: illiterg&3.50 per cent); primary
(22.10 per cent); middle (13 per cent); seconday above (31.50 per cent)
[Chadha, 2004]. Thus, the base of effective eflutan the state has remained
highly skewed and, thereby it reflects the longwadraneglect of this sector by

the successive regimes.
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1.4 Research Design and Methodology
1.4.1 Coverage and Scope of Study

Keeping in view the specific objectives and scopehe study, it has
been decided to conduct a comprehensive survelyeobtarious universities of
Punjab and their regional centres to know the gilorealities. The study is
confined to four universities, namely, Punjabi Wnsity, Patiala; Guru Nanak
Dev University, Amritsar; Punjab Agricultural Uningaty, Ludhiana; and
Panjab University, Chandigarh. Besides the uniyemmpuses, the regional
centres of all these four universities have alsnbmvered. In all, ten regional
centres have been included. These are: five rabicentres of Punjabi
University, i.e. Guru Kashi Regional Centre (TaldanSabo); Punjabi
University Regional Centre, Bathinda; Punjabi Umnsity College for
Information Technology and Management (Mohali); @bnUniversity College
of Education, Bathinda; Nawab Sher Mohamad Khantitite of Advanced
Studies, Malerkotla; two regional centres of Guranik Dev University, i.e.
Guru Nanak Dev University Regional Centre, Gurdasgiuru Nanak Dev
University Regional Centre, Jalandhar; three reglionentres of Panjab
University, i.e. Panjab University Regional Centvyktsar; Panjab University
Regional Centre, Hoshairpur and Panjab Universagiéhal Centre, Ludhiana.
There has been no institution attached with Pudighbcultural University,
Ludhiana in the form of regional centre comprisaiyy teaching programme.
Thus, in the study, the term "Universities of Pbtjeefer to the set of above

mentioned institutions.

In order to get a genuine approximation of ruraldsnts in terms of
number and other characteristics, a survey wasumed from each and every
class and course from all of the teaching departsnémough a pre-tested

guestionnaire. The survey was executed throughhtlp of the various
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officials/administrators, heads of the departmeatsicerned teachers, student
representatives and other known and effective perbesides the members of
the study team. In the first round, a list of tustudents was prepared from
every class, and then questionnaires were god fitem all these rural students.
In all, the universe of study comprises of 183 ag departments as follows:
Punjabi University (43 departments), Guru Nanak Déwiversity (37
departments), Panjab University (44 departments) Banjab Agricultural
University (54 departments). Further, the studys Haeen confined to
departments admitting regular students only. Tadents of distance education
and those appeared privately in various universigminations have been
excluded. Moreover, the students registered intaldate programs are also
excluded. Thus, the study is confined to reguladimitted bonafide rural
students admitted in various courses of all oftdeching departments on the
university campuses and their regional centreser@lare some differences in
the composition of faculties in terms of departrsesatross the universities of
the state. To solve this problem, the Punjabi Braiy’'s composition of
faculties has been taken as the base and the iéscudf the rest of the

universities have been adjusted accordingly.
1.4.2 Objectives of the Study:
The specific objectives of the study are:
1. to work out the share of rural students in the @rsities of Punjab;

2.  to study the educational background of the runadlemts admitted in the

Universities of Punjab;

3. to explore the educational background and occupasiatus of the

siblings (brothers/sisters) of rural students;

4.  to examine the educational background of the parmural students;
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5. to analyse the socio-economic status of the pacémtgal students; and
6.  to make policy recommendations.
1.4.3 Rural Students: Definition:

The idea to conduct the study originated out of deeeral feeling and
concern emanating from four factors, viz. (i) deiclg standards of rural
schooling, (ii) widening gap between rural and arkducational standards, (iii)
systematic exclusion of masses from the qualitycation under the operation
of the new economic policy regime, and (iv) growitegdency on the part of
rurally based influential parents to shift theirrdsto urban schools mainly on
daily-commuting basis. So, it is held that thershaf students from the
typically rurally located schools declined, ovee time period, in the state and
national level educational institutions and edusatbased job markets under
the cumulative pressure of entrance tests; acaderaids; lack of exposure;
and deficiency of human, material and social capiathe part of their parents.
Thus, the above specificities have been given pawamimportance in the
adoption of the definition of the rural student&o, in this study the rural
student has defined as below:

In the study, only those students are treated aal istudents who have
passed either of their matriculation or senior sedary (plus two) examination
or both from the rural schools situated anywherdndia. Only those schools
are considered as rural schools which do not fallthe area of a Municipal
Corporation/Municipal Committee/small town/Notifidgdea. It is to be noted
that the central thrust of the study was to asskeesnumber of pass-outs from
rurally located schools entering the universitiekstbe state. Therefore, the
present place of residence/stay of the studenindustudy in the universities
does not matter so far as the identification of theal students is concerned.

During the study in universities, the student maydsiding either in the village
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or in the hostel or in any urban location. Thudiatv matters most for the
purpose of identification, main objective of thedst, is the location of the
school from where a student passed out either maétion or plus two
examination or the both.

1.4.4 Data Sources and Time-Period

The study is primarily based on primary data. T®a have been
collected through a census survey method fromhallidentified rural students,
l.e. 911 students consisting of 592 boys and 31l8.giThe data pertaining to
the total enrolment, class-wise and course-wisee lieen obtained from the
statistical wings of the respective universitieBhe survey and results of the
study pertain to the academic year 2005-06. Theeguhas been carried out
during the period of February 2006 to April 2006.

1.5 Chapter Scheme

The study consists of five chapters. Chapter |jdessdiscussing the
methodological framework, deal with three composenta) relationship
between education and development, (b) financingedafcation, (c) access,
equity and affordability. Chapter Il examines thigher education scenario in
Punjab by exploring the growth, expansion and eiau of this sector.
Chapter Il provides the number and proportion afal students in the
universities and their regional centres. This Glaalso brings out the number
and proportion of rural students, both faculty-wiaad department-wise.
Chapter IV dwells on certain important socio-ecomand educational details
about the rural students and the households wherg ¢come from. The
summery of main conclusions and public policy prgsions are put forth in
the last chapter i.e. Chapter V.



Chapter Il

HIGHER EDUCATION SECTOR IN PUNJAB: GROWTH,
STRUCTURE AND PRIVATE INITIATIVE

The role of higher education in achieving an indlinal’'s aspirations like
getting better income jobs, high living standardggellectual stimulations,
vertical mobility, and social esteem is well docurteel in the development
economics (Schultz, 1961; Blaug, 1970; Harbiso31%nd The World Bank,
2003). And, for the societies also, it definitelpydes an option to promote the
application of better technology, higher produdyivimore economic progress
(Benhabib and Spiegal, 1994) and the other ingnéslig® generate international
competitiveness (The World Bank, 2003). It alscates, shapes and preserves
the good virtues - social justice, equality of oppoity, democratization of
polity, etc. - that are necessary to create a cdatiety (Todaro, 1985;
Johnstone, 1993; and Tilak, 2004). To reap the fiisn& global economy in
one’s favour, a large proportion of a country/reggopopulation must have
higher-level professional and technical educatibime(World Bank, 2000) and

ready to acquire new ones.

This chapter is devoted to the growth and acciisgilof higher
education sector in the state. The chapter is éividto two sections. Section |
deals with the expansion of colleges/instituteshigiher learning, increasing
enrollments in them and unregulated dynamics ofapei sector’s initiatives in
the higher education sector of the state. And, i@ectl examines the
accessibility question of higher education in ttetesboth from the macro and

micro perspectives.
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2.1 Development of Higher Education in Punjab

The higher education in Punjab - whether formahon-formal - has a
very long historical past with a strong coloniaddey. Its expansion was very
limited and its accessibility to the general maskesvever, was marred by the
poor socio-economic conditions (Kaur, 1992) as Bgish Rule had vested
interests in its expansion as well as accessib#ifter India’s independence in
1947, the Punjab government, especially after therggnization of Punjab in
1966, has made many conscientious and plannedsfodevelop and expand
higher educational facilities in the public sedimrcreate a pool of highly skilled
manpower to fulfill the anticipated demand of sy&rsons in the state. Under
this policy, the government (state) has allocatentenfunds to open the new
higher education institutions. All these state gffchave brought out many
significant changes in the expansion of higher atdan system in the state. The
structure of higher education developed in the &wusjate, in fact, has followed
the national pattern of imparting higher educatgenerally in the liberal,
technical and professional subjects through theeausities and their affiliated
colleges (Mittar, Singh and Brar, 2002).

2.1.1. Growing Number of Universities

In Punjab, there were three universities (84 iatéd colleges; 26.19 per
cent rural) during 1966-67, and four universiti#é6 X affiliated colleges; 32.30
per cent rural) during 1970-71 imparting the higaéucation in the whole state
(GOP, 1978). And, now, there are nine universiiexluding a Deemed
University) and 394 recognized colleges/institypesviding much-diversified
courses of higher education in the state. Threeoitapt state universities,
namely, Panjab University, Chandigarh (1948); Poinjdniversity, Patiala
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(1962); and Guru Nanak Dev University, Amritsar @29 train the students of
state in the general as well as professional egucathe range, diversity and
sophistication of the courses/subjects offered lysé universities (updated
from time to time) are equivalent and of the samtgon as anywhere in India.
During the last decade of 1990s, however, theseetsities have opened many
professional and technical courses at their ownpceses and regional centres
(Ghuman, Singh and Brar, 2005). Another importamiversity, i.e. Punjab

Agricultural University, Ludhiana (1962) has earreedvell-known distinction

for its contribution in the field of agriculturalnd allied sciences related to
higher education, research and extension servicesedrch lab-to-field

application) that has promoted the agriculturainecoy of the state.

Punjab Technical University, Jalandhar (Janua®g7) and Baba Farid
University of Health Sciences, Faridkot (July, 1§98hich were established
exclusively for developing technical education amdedical sciences,
respectively, are the affiliating and examining iesd However, both
universities do not have their on-campus teachimg @esearch departments.
Thapar Institute of Engineering and Technologyjdfatiearlier an engineering
college) has acquired the status of a Deemed Uniyeatturing the year 2000.
Two new universities — Guru Angad Dev Veterinaryd aAnimal Science
University, Ludhiana in 2006 by taking over the Bgment of Veterinary and
Animal Science of Punjab Agricultural Universityydhiana and Rajiv Gandhi
National University of Law at Patiala in 2006 — Hheesen established and are at
the stage of infancy. Another self-financing prevatniversity - Lovely
Professional University at Jalandhar - is beingldghed with effect from this
academic session (2006-07). These universities igeov mostly
graduate/postgraduate level higher education aselreh relevant to the state
economy and elsewhere. These eight universitieBunjab, established and

governed by the Acts passed by state/union govertatieom time to time, are
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functioning as autonomous bodies. The state untiegsare highly dependent
upon the state finances for their yearly budgepaoyvisions and most of them,
now, are facing severe resource crunch due tortbgrgssive cuts in allocation

of state funds since 1990s.
2.1.2. Growing Number of Colleges/Institutes

At present, almost all types of universities anfdiafed colleges exist in
Punjab. Various departments of the universitiesegaly provide postgraduate
level higher education and research, and the at#ii colleges (government
owned or private owned aided or un-aided) are mastparting undergraduate
level of higher education. Some colleges/institatis® offer postgraduate level
of education. The students enrolled in these cefliégstitutes are getting the
liberal education not only in arts, commerce anch@®cience streams, but also
the professional and technical education in enginge medicine, nursing,
business administration, computer science, vetgriseience, agriculture, law,
etc. Besides, in order to prepare teachers foreteementary and secondary
schools, many teachers’ training institutes (E.TnEtitutes for the elementary
school teachers and B.Ed. colleges for the higigsesecondary school
teachers) have come up in the state. Actuallydifférent types of educational
institutions existing in the state at various lsvbkighlight the diversity in the
availability of courses/subjects of higher eduaatibhese affiliated colleges are
broadly divided into two categories: (a) generaliadion colleges and (b)

professional education colleges.

(@) Dominance of General Education Colleges

General educational is defined as those educatiocesses, which train
the recipients with general qualities of reasonialgiities, skills, family and
community roles. General education in the studyuhes the liberal form of
education in the subjects of arts, humanities,dssiences, home science and

commerce, etc. Many research studies revealedthibastate government has
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allocated more funds to higher education duringli®é0s and mid-1980s (Gill,
Singh and Brar, 2005) and the budgetary expenddaréhe general education
In the state is at the top (Ghuman, Singh and B@05). Naturally, the number
of education colleges imparting knowledge in drtssic sciences and commerce
streams were the maximum (Table 2.1). In the y83d Lthere were 138 such
colleges (50 rurally located colleges; 36.27 pent}cen Punjab, and their
number rose to 162 colleges (58 rurally locatedegels; 35.20 per cent) In
1981, 171 colleges (63 rurally located colleges43er cent) in 1991 and 223
colleges (64 rurally located colleges; 28.70 pert)cduring 2003-04. Evidently,
majority of the colleges established during the 1:9@04 period (33 years)
were located in the urban Punjab. The trend groatin in these colleges during
the decade of 1971-81 was 1.62 per cent per anounpared to 0.54 per cent
per annum during the decade of 1981-91. Furthemguhe 1991-2004 period,
these colleges grew at the rate of 2.24 per cersupaum. On the other side, the
number of teachers training (B.Ed. and/or M.Ed.)leges has marginally
increased from 17 in 1971 to 18 in 1991. In faalydhree such colleges were
rurally located between 1981 and 1991. Howevelnduhe 1991-2004 period,
20 new colleges were added and 13 colleges (342Xtgnt) were located in
rural areas. The trend growth rate found to be @&2cent per annum (13.00
per cent per annum among the rural colleges) duhegoeriod of 1991-2004.
Moreover, the colleges providing teachers trairanglikely to rise in a big way
in the next couple of years due to liberalized @olof the state as well as

central governments to open new such collegeseibidh way.

(b) Growing Professional Education Colleges/Instittes

Professional education is part of higher educatioat qualifies the
recipients for a specific profession. It impartsttée skills’/knowledge
(marketable expertise), or specialized trainingfe® process or which is

respected because it involves a high level of digeer employability and
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earnings. In fact, it integrates the knowledgedskind career proficiencies with
academic contents; and prepares recipients fovthkplace, further education,
training and family & community roles. Professioreducation consisting of

engineering, medical, business administration, edepscience, pharmacy,
physiotherapy, laws, etc., is an important segroéhtgher education. Actually,

the recent advances in these branches of knowlediyey with the application

of networked transmission of information/knowledafean astonishing speed,
have created more opportunities at the doorsteplsose who have the higher
skills and knowledge or who have the capacity ssrleand add something new
to already possessed qualities. These qualitieh@flabour force have the

capacity to transform and increase the resourcss tathe economy.

The data show (Table 2.1) that a significant ghowt the number of
engineering and medical colleges has occurred tlgaanPunjab. For instance,
there were just two engineering colleges in 19[&irtnumber rose to three in
1991, four in 1991 and 32 in 2003-04. Thus, duthigdecades of 1971-81 and
1981-91, only one engineering college per decade adted in the Punjab
state. The maximum addition in the number of suoleges has occurred
during recent period between 1991 and 2003-04 gegoowing at the rate of
18.92 per cent per annum. And, 20 engineering gedewvere rurally located
during 2003-04, growing at the rate of 28.36 pemtgeer annum. A similar
trend has been observed in the case of higher toocalated to medical
sciences. During the decade of 1971-81, only ongicakcollege (allopathic)
was added to four medical colleges (allopathicjhie state. No such college
was added during the decade of 1981-91. Howevenglthe recent period of
1991-2004, number of medical sciences related gedlevhich include medical
(allopathic), dental, ayurvedic, homeopathic, prasyn nursing, etc., have
increased to 66; showing an astonishing growth oftd8.06 per cent per

annum. Out of these, 16 colleges (24.24 per camt)lccated in rural areas,
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whereas none of the dental/medical college wagddda rural areas during the
two decades (1971-1991). The very location oféhadleges in the rural area
should not be taken that they are meant for rutalents. The admission in
these colleges is through the entrance tests atiteiprocess rural students are

not able to compete with their urban counterparts.

Table 2.1 (a): Growing Number of Recognized Colleges/Institutes in Punjab by Location and Type.

1971 1981 1991 2003-04
Type of college

Total Rural Total Rural Total Rural Total Rural

Arts, Science, Commerce & 138 50 162 58 171 63 223 64
Home Science (85.71) | [36.27] | (86.17) | [35.20] | (84.65) | [36.42] | (56.60) | [28.70]

Teachers Training (B.Ed.) 17 1 18 3 18 3 38 13
(10.56) | [5.88] (9.57) | [16.67] | (8.91) | [16.67] | (9.65) | [34.21]

Engineering & Technology 2 1 3 1 4 1 32 20
(1.24) | [50.00] | (1.60) | [33.33] | (1.98) | [25.00] | (8.12) | [62.50]

Medical/ Dental Sciences 4* - 5 - 9 - 66 16
(2.48) (2.66) (4.46) (16.75) | [24.24]

MBA/MCA/LAW - - - - - - 35 13
(8.88) | [37.14]

Total 161 52 188 62 202 67 394 126
(100) [32.30] (100) [32.46] (100) [32.68] (100) [31.98]

Table 2.1 (b): Compound Growth Rate of Recognized Colleges/Institutes in Punjab by Location and Type.

T Compound Growth Rate (Total) Compound Growth Rate (Rural)
ype of college

1971-81 1981-91 | 1991-2003 1971-81 1981-91 | 1991-2003
Arts, Science, Commerce &
Home Science 1.62 0.54 2.24 0.50 0.83 0.13
Teachers Training (B.Ed.) 0.57 - 6.42 11.61 - 13.00
Engineering & Technology 4.14 2.92 18.92 - - 28.36
Medical/ Dental Sciences 2.26 6.05 18.06 - - 25.99
MBA/MCA/LAW - - 34.48 - - 23.83
Total 1.56 0.72 5.73 1.77 0.78 3.90

Note: *Only allopathic medical colleges.

Figures in parentheses (...) are percentages @ander brackets [...] are rural proportions

Sources: 1. Statistical Abstract of Punjab, Economic and Statistical Organization, Chandigarh
various issues.

2. Economic Survey Punjab, Economic and Statistical Organisationar@igarh,
various issues.
3. Social and Educational Statistics of PunjapEconomic and Statistical Organisation,

Chandigarh, various issues.

During the recent years, professional educatiobusiness management,
computer science, and law subjects has also gampdrtance in the state.
Earlier, the respective departments of three usities of Punjab provided such

professional education on a limited scale. In fdogre was no college up to
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1998 that provided higher education in these ceurdéow, there are 35
colleges/institutes that impart higher educationthese fields, showing an
astonishing growth rate of 34.48 per cent per andunmng 1991-2004. More
than one-third among them was rurally located @pédr cent) during 2003-04;
showing a growth rate of 23.83 per cent per annurimg 1991-2004.

It means that, in principle, the state has takenigat decision by
encouraging the establishment of colleges/insstutgarting professional and
engineering education in Punjab. Earlier, the defan such courses in the
state was very much higher than that of the avlithalof seats in the state.
Consequently, a large number of students had tenmwther states willingly
or unwillingly to get training, particularly in thengineering and medical
courses by spending huge amounts as the capit@ealone. All these new
initiatives  (opening up of new colleges/institutebpave increased the
accessibility of higher education, both theoretycahd practically, particularly

in rural areas of Punjab.

2.1.3. Prominence of Private Initiative

An assessment of the ownership statusolleges/institutes indicates
that the private sector’s initiative in establighithe general education and
profession education colleges is very much sigaific At present, on the basis
of ownership and financing patterns, there areethy@es of colleges in the
state, i.e. (i) government owned, (ii) privatelyreed aided and (iii) privately
owned unaided colleges. The majority of generakcatian colleges fall under
the category of privately managed but aided coedée state government
provides grants-in-aid to finance the larger pdrtheir recurring expenditure
(up to 95 per cent). Actually, the entire liabilay paying salary bill of teaching
and non-teaching staff of these colleges on accolwméarious pay revisions of
teachers — 1973, 1986 and 1996 — is that of thie ggavernment. Therefore,

it would be interesting to examine growth of prelgtmanaged and government
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owned colleges separately. Table 2.2 gives thiermétion for three years
1970-71, 1998-99 and 2003-04. The data show thae riiean four-fifths of

general education colleges (81.58 per cent) wavatety managed in 1970-71
and this proportion declined to 76.70 per cent r@uril998-99 and rose
marginally to 77.58 per cent (55.61 per cent aigiedl 21.97 per cent non-aided)
during 2003-04. Similarly, an overwhelming majoritf teachers’ training

colleges were managed by the private sector. Ruyrtdmdy 22.42 per cent of
general education colleges and 10.53 per centachegs training colleges were

government owned during 2003-04

Interestingly, in the case of engineering, medicatience,
MBA/MCA/Law Colleges, it is the private owned unad colleges, which
dominate the scene since the 1990s. The propoofidhe government owned
colleges and private aided colleges among thedegesl in 2003-04 was very
small. This has raised many important public polmmplications for the future
growth. Since the expansion of higher professiosdlication facilities are
overwhelmingly in the hands of for-profit privateecsor that led to the
commercialization of higher education under the maoket friendly economic
regime. The responsibilities of the state goverrnagial that of the universities
of the state, therefore, increases manifold to momind regulate the quality of
higher education and fees and funds being chargethdse private unaided

service providers.

The growth of higher educational facilities in geaxleeducation in the
state of Punjab did not seem to be rationally lihk® the manpower
requirements of the state economy or not tailocethé rising demand for new
vocations at the level of national and world ecopdMittar, Singh and Brar,
2002). These initiatives are largely based on tih@ardinated plans of private
trusts/societies/agencies whose motivations mayaheays be the spread of

education. It can be seen that the general edscatarts and social sciences
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subjects formed the major share of the total stisdgetting higher education in
the state. Indeed, the major contribution of tha&testgovernment to higher
education in reorganized Punjab came in 1969 whenuli-faculty Guru

Nanak Dev University was established at Amritsdre Tatest initiatives are in
the form of establishment of the Punjab TechnicaivErsity in 1997 at

Jalandhar, Baba Farid University of Medical Sciencel998 at Faridkot, Guru
Angad Dev Veterinary and Animal Science University2006 at Ludhiana, and
Rajiv Gandhi National University of Law in 2006 Ratiala in recent years. All
these steps, if organized and regulated propery, likely to spread the

professional education in the state.

Table 2.2: Distribution of Recognized Colleges in Punjab by Type of College and Management

1970-71 1998-99 2003-04
Private Private
Aided Aided . Private
Type of College Govt. and Total Gowt. and Total Gowt. Pr!vate Non-aide | Total
. . Aided
Non-aide Non-aide d
d d
Arts, Science, 21 93 114 48 158 206 50 124 49 223

Commerce & (18.42) (81.58) (100) | (23.30) | (76.70) (100) | (22.42) | (55.61) | (21.97) (100)
Home Science

Teachers 3 14 17 3 17 20 4 15 19 38
Training (B.Ed.) | (17.65) | (82.35) (100) | (15.00) | (85.00) (100) | (10.53) | (39.47) | (50.00) (100)
Engineering & 1 1 2 4 14 18 4 1 27 32
Technology (50.00) | (50.00) (100) | (22.22) | (77.78) (100) | (12.50) | (3.12) (84.38) (100)
Medical/ Dental 2 2 4 6 21 27 12 - 54 66
Sciences (50.00) | (50.00) (100) | (22.22) | (77.78) (100) | (18.18) (81.82) (100)
MBA/MCA/ LAW - - - N.A. N.A. N.A. 2 - 33 35
(65.711) (94.29) (100)
Total 27 110 137 61 210 271 72 140 182 394

(19.71) | (80.29) | (100) | (22.51) | (77.49) | (100) | (18.27) | (35.53) | (46.19) | (100)
Source: 1. Brij Pal Singh (1974), p.52.
2. Office of DPI (Colleges), Punjab

2.1.4. Growing Enrollment of Students

As expected, with the increase in number of cek#gstitutes and
available seats in them, the accessibility to higleelucation, at least
theoretically, has increased in the state. As altiethe number of students
enrolled in the higher education has increased niams. The analysis of data
on student enrollments (Table 2.3) reveals manyerasting tendencies

regarding the dominance of general education, rmititable structural changes
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that will accompany in the future are in favourpobfessional education in the
state. The major tendencies in general educatian thAree. First, an
overwhelming majority of total enrolled studentso{and 90 per cent) has been
receiving the general education during 1971-72 @03204. The number of
students enrolled for general education grew atr#te of 2.05 per cent per
annum during the decade of 1971-72 to 1981-8Zeatdte of 2.92 per cent per
annum during the decade of 1981-82 to 1991-92 attieaate of 3.05 per cent
per annum during the period of 1991-92 to 2003S®tond the proportion of
girls within the general education has rose fronB3@er cent in 1971-72, to
39.60 per cent in 1981-82 and 50.22 per cent il During 2003-04, this
proportion has gained. This indicates that the remdf girls in the general
higher education has increased at the fast ratettizd of boys during the given
time period.Third , the enrolliment of students in teachers trainioieges has

grown in a highly regulated way in all these yealswever, the share of B. Ed.

Table 2.3 (a): Progress of Students Enrolled in Higher Education in Punjab by Gender and Type of College
Type of College 1971-72 1981-82 1991-92 2003-04
Arts, Science, 70,022 (69.63) 74,403 (60.40) 81,778 (49.78) n.a
Commerce & Home 30,536 (30.37) 48,778 (39.60) 82,497 (50.22) n.a
Science 100,558 (100) 123,181(100) 164,275 (100) 235,507
(93.24) (92.03) (92.90) (88.08)
Teachers Training 1,270 (39.05) 1,191 (34.10) 921 (27.27) n.a.
(B.Ed.) 1,982 (60.95) 2,302 (65.90) 2,456 (72.73) n.a.
3,252 (100) 3,493 (100) 3,377 (100) 4,188
(3.02) (2.61) (1.91) (1.57)
Engineering & 1,383 1,869 2,737 16,228
Technology (1.28) (1.40) (1.55) (6.07)
Medical/Dental 2,652 3,148 4,380 9,815
Sciences (2.46) (2.35) (2.48) (3.67)
Veterinary and n.a. 2,159* 2,044* 1,632
Agriculture (1.61) (1.16) (0.61)
Total 107,845 133,850 176,813 267,370
(100.00) (100.00) (100.00) (100.00)

Note: B = Boys, G = Girls, T = Total. *For 1982-88ar. **For 1990-91 year.

Figures in parentheses are percentages

Sources: Reported in Table 2.1.

n.a.= not available.
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educators went down from 3.02 per cent in 1971tG2.61 per cent in 1981-
82, to 1.91 per cent in 1991-92, and 1.57 per ice2003-04. And, the girls out-
numbered the boys among the trained teachers obkelducation right from
the beginning (1971-72) to the end (2003-04).

Table 2.3 (b): Compound Growth Rate of Student®led in Higher Education in
Punjab by Gender and Typ€altege.
Compound Growth Rate
Type of College 1971-72 to 1981-82 to 1991-92 to
1981-82 1991-92 2003-04
Arts, Science, Commerce & B 0.61 0.95 —
Home Science G 4.80 5.40 .
T 2.05 2.92 3.05
Teachers Training (B. Ed.) B -0.64 -0.26 —
G 1.51 0.65 —
T 0.72 -0.34 2.18
Engineering & Technology T 3.06 3.89 15.99
Medical/Dental Sciences T 1.73 3.36 6.96
Veterinary and Agriculture T -0.05 -1.86
Total 2.18 2.82 3.50

Note: B = Boys, G = Girls, T = Total. *For 1982-88ar. **For 1990-91 year. n.a.= not available.

Figures in parentheses are percentages
Sources: Reported in Table 2.1.

In the case of profession education, studentdlEnent in engineering
and medical courses has been indicating a modesatdetween 1971-72 and
1991-92, but during 1991-92 to 2003-04 period, gsh&lents’ enroliments has
increased at the faster rate. That process hasgliroout the significant
structural changes in favour of professional higb@ucation in the state. For
example, the number of students enrolled in engimgeolleges has increased
from 1383 (1.28 per cent) in 1971-72 to 1869 (1p40 cent) in 1981-82, to
2737 (1.55 per cent) in 1991-92 and to 16228 (plcent) in 2003-04. During
the period of 1991-92 to 2003-04, students enralieithe engineering colleges
grew at an astonishing rate of 15.99 per cent paum. Similarly, student

enrollment in medical colleges also showed a ridmgnd. For instance, in
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1971-72, 2652 students (2.46 per cent) were enrahe medical sciences’
colleges in Punjab, but the number increased t& 314dents (2.39 per cent) in
1981-82, 4380 students (2.51 per cent) in 1991@PAH15 students (3.67 per
cent) in 2003-04. Students enrolled in the medicdleges grew at the rate of
6.96 per cent per annum during the period of 1991692003-04. The students
enrolled in veterinary and agricultural courses wad show any favour by the
Punjabi youth, as the number of students optingehmurses had decreased

both absolutely and relatively.

Since the bulk of the students are enrolled inghreral education in
Punjab, it is interesting to probe which course/are preferred by the Punjabi
students. Table 2.4 points out that about 90 petrafestudents were studying at
the graduation level and a little less than 10gest were at the post-graduation
level of higher education in the state. Furtherrertban 70 per cent of students
for graduation, and between 6.5 to 8.5 per cersttudents for post-graduation
enrolled themselves in the area of Arts and Sd&tatnces subjects during the
period of 1971-72 to 2003-04. During the same pkemoore than one-tenth of
students were studying the science courses antleddiss than one-tenth were
studying the commerce courses at the graduatiai. I&n the other hand, at the
postgraduate level, a very tiny proportion of gahe@ducators were studying
science (vary between 0.52 per cent and 2.20 p¢)y ard commerce (between
0.14 per cent and 0.68 per cent) subjects. Siyjléike students enrolled for
M.Phil./Ph.D. never reached one per cent duringtithe period of 1971-72 to
2003-04. It means that Punjabi students, in aisda, generally prefer Arts and
Social Sciences courses. Indeed, the proportistiehce students at graduate
level decreased from 18.44 per cent in 1971-72,3@0 per cent in 1981-82,
11.19 per cent in 1991-92, and 11.12 per cent 03aW. Also, there was a
corresponding increase in the share of commerckests at graduate level.
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Table 2.4: Percentage Distribution of Students Enrolled in Punjab by Sex and Type of Course, 1971-72 to 2003-04
1971-72 1981-82 1991-92 2003-04

Name of Course Boys | Girls | Total | Boys | Girls | Total | Boys | Girls | Total | Boys | Girls | Total
1. Graduate 94.15 |92.04 [93.53 | 93.16 | 89.97 | 91.85 | 92.46 | 90.64 | 91.50 | 93.59 | 87.08 | 89.92
(i) B.A./B.A. (Hons.) 69.96 | 80.69 | 73.12 | 67.16 | 79.30 | 72.16 | 65.18 | 74.80 | 70.24 | 73.38 | 67.92 | 70.30
(ii) B.Sc./B.Sc. ( Hons.) 2140 | 11.34 | 18.44 | 15.63 | 9.74 | 13.20 | 12.69 | 9.84 | 11.19 | 9.75 | 12.19 | 11.12
(iii) B.Com./B.Com. (Hons.) | 2.79 | 0.01 | 1.97 | 10.37 | 0.93 | 6.48 | 14.60 | 5.99 | 10.07 | 10.45 | 6.98 8.50
2. Postgraduate 582 |7.96 |6.45 |6.45 950 |7.71 |6.71 841 | 761 | 6.20 | 12.65 | 9.83
(i) M.A. 532 | 7.39 | 593 | 5.73 857 | 6.90 | 533 | 6.88 | 6.15 | 451 | 8.86 6.96
(i) M. Sc. 0.50 | 0.56 | 0.52 | 0.68 0.92 | 0.78 | 1.23 140 | 1.32 141 | 281 2.20
(iii) M. Com. 0.01 0.00 | 0.00 0.04 0.01 0.03 0.15 0.13 | 0.14 0.28 0.98 0.68
3. Ph.D./M.Phil. 0.02 0.00 | 0.02 0.39 0.53 0.45 0.83 0.95 | 0.89 0.21 0.27 0.25
Total 100.00{100.00{100.00| 100.00 | 100.00 {100.00|100.00|100.00|100.00|100.00|100.00| 100.00

Source:Statistical Abstract of Punjab, (Various Issues), Economic Advisor to GovernnarRunjab.

The excessive-popularity of arts and Social Scienmmurses could be
either due to the greater demand for these coussedue to the greater
availability of such seats offered by the collegesPunjab. But, the high
proportion of Arts and Social Sciences’ graduatepastgraduates among the
educated unemployed job seekers in Punjab nulié fossibility of greater
demand for these courses in the market. The avéydiactor, thus, emerges as
the more tenable explanation (Mittar, Singh andrB802). So, the increase in
number of students enrolled in these colleges atdgcthat most of the students
would like to go in for higher education of whatewend available to them.
Thus, the structure of education measured in tesfgroportion of general
education colleges and students enrolled in thesnble@ome highly biased in
favour of general education that needs to be ctmdedhe recent emphasis of
Punjab government to promote professional educatidhe state seems to be

based on the rational expectations of people.
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2.2 Higher Education and Weaker Sections

It is argued that for achieving cohesive, equitaid productive society,
special schemes should be initiated to promote dnigilucation among the
scheduled castes/tribes and other disadvantageghgrdhis can be done by
providing positive protective discrimination (regation of seats) and by
increasing the number of institutions of higherméag in inaccessible areas. In
Punjab, the growing number of colleges/institutasle spread all over the state
and increased enroliment of students in them itescthat the access to higher
education has been increased in the state. Sinoet aine-third of the
colleges/institutes located in rural areas of Punfais, therefore, expected that
the rural learners’ accessibility of higher edumat{near the residence) has
increased. Theoretically, expanding higher edunatrelated institutional
paraphernalia is the necessary condition (not@afft condition) for increasing
the accessibility, but in reality the accessibilijyestion is largely a function of
demographic, economic and socio-cultural dynamicgc(o environment)
operating in the society.

In fact, opening of new institutions of heghlearning largely under the
market friendly policies of neo-liberal paradigmoated since the 1991 will
seriously diminish the right to access to highemuoation in the state.
Accessibility question in the study has been exanhinoth at the macro and the
micro levels. At the macro level, it takes into @act the proportion of
scheduled castes students who have enrolled thessselin the
colleges/institutes of higher education in the wehsiate. And, the micro level
aspect has been studied by taking into accourdithee of students belonging to
the weaker sections of society admitted in the depants and regional centers

of Punjabi University, Patiala during the acadesassion of 2005-06.
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2.2.1 Accessibility Question: Macro Perspective

It is true that the Indian society is highly hietaical, stratified and deficit
in vertical mobility. The socio-economic differesl8 between the different
classes, particularly between the rich and the ,ptha large farmers and the
small/marginal farmers, the educated and the ursddc and the scheduled
castes/tribes and the non-scheduled castes/trjmg®ilations are very large
(Kothari Commission, 1964-66), and may be wideths coming years due to
non-initiation of pro-poor programmes on the biggeale (Hirway, 2006). A
similar situation is prevalent in the Punjab statbere the people living in the
rural areas, belonging to the scheduled casteseaodomically backward
classes do not have equal access to educationattapjpiies compared to the
other better off sections of society. In Punjale sitheduled castes population
constitutes about 29 per cent of total populatro2001, but their proportion in
students’ enrollment at higher education leveigsisicantly low (Mittar, Singh
and Brar, 2002).

Table 2.5 shows the proportion of scheduled castadents out of the
total students enrolled in the various types ohbigeducation in Punjab. On the
whole, the proportionate share of students belotge¢kde scheduled castes has
been low (10.23 per cent in 2000-01 and 10.25 pat in 2003-04) compared
to their proportion in the total population (28.98r cent as per Population
Census of 2001). Although the share of schedulstesastudents has risen
from 8.86 per cent in 1981-82, to 11.25 per cent981-92, but declined to
10.23 per cent in 2000-01 and 10.25 per cent irBZRD Gender-wise, the girl
students belonging to scheduled castes have imttehsir share from 3.88 per
cent of total girl students in 1981-82, to 7.20 pent in 1991-92, to 9.03 per
cent in 2000-01 and to 9.76 per cent in 2003-04.
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Table 2.5: Percentage Distribution of Scheduled Castes Students’ Enrollment out of Total Students
Enrolled in Punjab by Type of Course and Sex

Name of Course 1981-82 1991-92 2000-01 2003-04
Boys | Girls | Total | Boys | Girls | Total | Boys | Girls | Total | Boys | Girls | Total
1. Graduate 11.08 | 3.85 | 8.60 |15.08| 7.12 |10.93 | 11.16 | 8.92 | 9.97 |11.12 | 10.13 | 10.58
(i) B.A./B.A. (Hons.) 13.85| 431 | 953 |18.85| 8.01 |12.78|12.89 |10.16 | 11.40 | 12.11 | 11.47 | 11.76
(i) B.Sc./B.Sc. (Hons.) 460 | 0.32 | 3.13 | 8.10 | 3.50 | 597 | 6.90 | 462 | 567 | 9.09 | 5.67 | 6.98
(iii) B.Com./B.Com. (Hons.)| 2.87 | 0.93 | 9.39 | 430 | 1.95 | 356 | 541 | 427 | 488 | 6.07 | 493 | 555
2. Postgraduate 13.70 | 2.02 | 7.77 |17.68 | 6.40 |11.12|16.76 | 7.57 | 10.21 | 10.80 | 6.73 | 7.86
(i) M.A. 1487 | 2.24 | 841 | 2050 | 7.48 |12.83|18.34| 840 1125|1180 | 7.72 | 8.89
(i) M. Sc. 473 | 0.00 | 244 | 540 | 1.73 | 3.35 | 828 | 3.85 | 518 | 9.01 | 443 | 5.72
(iii) M. Com. 0.00 | 0.00 | 0.00 | 18.03| 0.00 | 9.17 | 18.30| 499 | 842 | 3.75 | 440 | 4.28
3.B. ED. 27.16 | 7.16 | 14.64 | 20.85| 8.34 |11.94 | 25.21 | 17.34 | 19.66 | 22.92 | 14.05 | 16.37
4. Professional 13.37 | 7.61 | 12.46 | 20.28 | 12.44 | 18.22 | 11.29 | 9.92 | 10.98 | 8.48 | 8.94 | 8.60
(i) B.E./B. Tech./B. Arch. 6.50 | 0.00 | 6.39 | 15.85| 3.57 |14.87|10.29 | 6.26 | 955 | 749 | 532 | 7.03
(i) M.B.B.S. Only 20.44 | 8.01 |17.15|26.83 |13.94 | 21.29 | 19.44 | 17.45 | 18.50 | 18.68 | 17.95 | 18.30
5. Ph. D./M. Phil. 3.09 | 0.00 | 1.58 | 3.26 | 1.86 | 2.48 | 0.00 | 0.00 | 0.00 | 0.00 | 0.00 | 0.00
Total 11.64 | 3.88 | 8.86 | 1565 | 7.20 |11.25| 11.55| 9.03 | 10.23 | 10.83 | 9.76 | 10.25

Source: Culled from the data given in Siatistical Abstract of Punjab, (Various Issues), Economic
Advisor to Government of Punjab.

Across the different courses of higher educattbe, share of scheduled
castes students increased among the majority afugta and postgraduate
courses of general education during the first twoadles (1981-82 to 1991-92)
and thereafter it began to decrease. The propoofiaeheduled castes students
who opted for science and commerce courses hasvsgriow compared to
the share of scheduled castes students optingtkbaad social science courses
both at the graduate and postgraduate levels. idpogion of scheduled castes
students who enrolled in the B.Ed. course has asa@ from 14.64 per cent in
1981-82, to 19.66 per cent in 2000-01; an incred$e02 percentage points in
20 years time period. But their share declined @87 per cent in 2003-04.
Moreover, the share of scheduled castes studettisggengineering education
had increased from 6.39 per cent (1981-82), to714& cent (1991-92), but
decreased to 9.55 per cent (2000-01) and 7.03gper(2003-04). In the MBBS
course, the share of scheduled castes studentwimgcé&aining in medical
colleges of the state has increased from 17.1%¢mrin 1981-82, to 21.29 per
cent in 1991-92, but decreased to 18.50 per ceP®@®-01 and 18.30 per cent
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in 2003-04. Moreover, the share of scheduled cagids has been picking
upward among all courses over the time period,tgelr shares have been
remained consistently lower compared to the shaicloeduled castes’ boys.
These facts indicate that the human capital foomaamong the scheduled
castes students of the state has been very slowdanthnds corrective
measures.

2.2.2 Accessibility Question: Micro Perspective

The universities are considered to be the higbeats of learning and
research in India or elsewhere. All students wigoadnle to get admission in any
department or regional centre of the universitysangposed to be intelligent as
well as hardworking. Moreover, these students cdarghemselves to be lucky.
In all courses/subjects, particularly among the fggsional courses, the
admission is either through the competitive enteartests or through
competitive merit of the qualifying examination/Among almost all the
university departments, the number of applicangésvary large than that of the
available seats in each course. Indeed, the veagip Broring students are
admitted in the university teaching department® fidgional centres are placed
at the second order of preference by the studdnigther, the university
students are expected to perform well in their agad lives and, later on,
become the achievers in the various socio-econ@eias of their choice. It is,
therefore, interesting to examine the proportionveiker sections of society in
the university level higher education. For this gmse, Punjabi University,
Patiala has been chosen as the case study. Thesianads been carried out
across the broader subjects/courses taught inrtiversity departments and its
regional centers. These subjects/courses are dulolgether and divided into
() Arts, Languages and Social Sciences, (i) LBeiences, (ii) Physical
Sciences, (iv) Education and Information Sciencasd (v) Professional

Courses.
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An analysis of data reveals that on the whole, 1528 dents (50.45 per
cent boys and 49.55 per cent girls) were admittatie different departments at
the campus and regional centers of Punjabi Uniterdgiuring the academic
session of 2005-06. Out of them, 4251 studentSP4Ber cent boys and 51.38

per cent girls) were studying at the campus and Xd@dents (57.96 per cent

boys and 42.04 per cent girls) were getting higdgucation in the regional

centers. Thus, the university departments attraotede than four-fifths of

students (80.50 per cent; 4251 students) and tiena centers of university
about one-fifth of students (19.50 per cent; 1G8dents).

Table 2.6: Distribution of Students Enrolled in R University, Patiala by Type of Course and lebStatus, 2005-06
Facultv/Course Total Enrollment Hostellers
Y Boys Girls Total Boys | Girls | Total
University Campus
. c 1023 466 1489 464 198 662
Professional Courses 100.00 100.00 100.00
Caan) U | (oese) | (4536) | (42.49) (44.46)
Arts, Languages and Social ( 604 ) ( 852 ) ( 1456) 174 305 479
; 100.00 100.00 100.00
Sciences [22.67] (32.56] (27.57] (28.81) (35.80 (32.90)
195 357 552 66 146 212
Life Sciences 100.00 100.00 100.00
Cosa) Caoal | o | (3385) | (40.90) |  (38.41)
144 374 518 94 216 310
Physical Sciences 100.00 100.00 100.00
([5' o ) ([1 4.29]) ([9.81] ) | (65.78) | (57.75) (59.85)
Education & Information ( 101 ) ( 135 ] ( 236) 48 60 108
; 100.00 100.00 100.00
Science. [0.41] [5.16] [4.67] (47.53) (44.44) (45.76)
2067 2184 4251 846 925 1771
Sub total 100.00 100.00 100.00
res) Tonas) | lsose) | (4093) | (42.35) (41.66)
Regional Centres
537 289 826 74 22 96
Professional Courses (100.00) (100.00) (100.00)
[20.15] [11.05] [15.64] (13.78) (7.61) (11.62)
Arts, Languages and Social ( 60 ] ( 144 ) ( 204 ) 0 0 0
; 100.00 100.00 100.00
Sciences [2.25] [5.50] [3.86] (0.00) (0.00) (0.00)
597 433 1030 74 22 96
Sub total (100.00) (100.00) (100.00)
[22.41] [16.55] [19.50] (12.40) (5.08) (9.32)
Grand Total (University 2664 2617 5281 920 947 1867
Departments and Regional (100.00) (100.00) (100.00)
Centres) [100.00] [100.00] [100.00] (34.54) (36.19) (35.35)

Figures in parentheses are the percentages andear brackets are column-wise percentages.

Source: Office of Statistical Officer, Punjabi Ueigity, Patiala.
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The course—wise distribution of students shows that Professional
Courses attracted 28.20 per cent of total uniyestiidents (38.40 per cent of
boys and 17.81 per cent of girls) followed by Art@nguages and Social
Sciences (27.57 per cent; 22.67 per cent of boys3266 per cent of girls),
Life Sciences (10.45 per cent; 9.32 per cent oskanyd 13.64 per cent of girls),
Physical Sciences (9.81 per cent; 5.41 per cemmogé and 14.29 per cent of
girls) and Education & Information Sciences (4.6 pent; 3.79 per cent of
boys and 5.16 per cent of girls). Among the Redi@entres, the Professional
Courses have more dominance (15.64 per cent; Jfettcent for boys and
11.05 per cent for girls) compared to the Arts, dizages and Social Sciences
(3.86 per cent; 2.25 per cent for boys and 4.5Qeet for girls). Regarding the
hostellers, more than one-third of total studehtdraversity campus (35.35 per
cent; 34.54 per cent boys and 36.19 per cent gig®d to live in the university
hostels. The proportion of hostellers among theamsity campus departments
was found to be higher (41.66 per cent: 40.93 pat boys and 42.35 per cent
girls) than that of the students of Regional Cen{832 per cent; 12.40 per cent
for boys and 5.08 per cent for girls). Further, stigdents of Physical Sciences
have higher proportion of hostlers (59.85 per c6bt78 per cent for boys and
57.75 per cent for girls) followed by the Educati@md Information Sciences
(45.76 per cent; 47.53 per cent for boys and 440é4 cent for girls),
Professional Courses (44.46 per cent; 45.36 pdrfaeboys and 42.49 per cent
for girls) and Life Sciences (38.41 per cent; 33085 cent for boys and 40.90
per cent for girls). The Arts, Languages and SoSi@kences Courses had the
least proportion of the hostlers (32.90 per ceBt82 per cent for boys and
35.80 per cent for girls).

Regarding the accessibility of university edugatammong the different
sections of society, the Scheduled Castes/Scheduibds students, backward
classes students, physically handicapped (all weaketions of society) &

sports persons on one hand, and the Industry/Nétissped students (supposed
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to be resource rich students) as well as genetagcey students on the other
hand were taken separately. The data point outthatverwhelming proportion
of students (in the range of 70-90 per cent) acvas®us courses/subjects got
admission under the general category studentsh®whole, more than 80 per
cent (78.49 per cent for boys and 85.48 per cangifts) fall in the general
category students. Among the university departmemaseral category students
held a lower proportion of 79.96 per cent (75.28qant for boys and 84.25 per
cent for girls) compared to 90.58 per cent (89.8gent for boys and 91.69 per
cent for girls) of the general category studentsegfional centres. Further, a
little more than 5 per cent students (5.33 per t@nboys and 4.93 per cent for
girls) admitted under the Industry/NRI sponsoreatguseats. Moreover, as
expected, the Industry/NRI sponsored students higjder proportion among
the Professional Courses, Physical Sciences, LifenSes and Education &
Information Sciences. No Industry/NRI sponsoreddsid preferred to get
admission in the arts, languages and social s@ecmearses against such seats
during the academic session of 2005-06.

On the other hand, the scheduled castes/schedulsek’t students
(enjoyed 22.5 per cent reservation of seats instée) who got admission
against the reserved seats constituted a littketleen one-tenth of total students
(9.18 per cent; 11.30 per cent for boys and 7.08 qemt for girls). The
scheduled castes/scheduled tribes’ students heldhithest proportion in the
case of the Education & Information Sciences (1386 cent; 17.82 per cent
for boys and 10.37 per cent for girls), followed tne Professional Courses
(13.23 per cent; 14.76 per cent for boys and 9&7cpnt for girls), Physical
Sciences (10.23 per cent; 18.06 per cent for bags7a23 per cent for girls),
Life Sciences (11.05 per cent; 12.31 per cent foysband 10.36 per cent for
girls), and Arts, Languages and Social Sciencé&b(per cent; 9.11 per cent for
boys and 4.93 per cent for girls). Among the regiarenters, their proportion

both in the Professional Courses (4.36 per ceh@ ger cent for boys and 4.84
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per cent for girls) and Arts, Languages and So8@énces courses (4.41 per

cent; 8.33 per cent for boys and 2.78 per cengifts) is very low compared to

the overall as well as individual proportions ofe thuniversity campus

departments.

Table 2.7: Distribution of Students Enrolled in Rao University, Patiala by Social Category and &y Course, 2005-06

Faculty/Course General Category  |Scheduled Castes/Tribes| Backward Classes|Sports, OH, etc. NRI/Industry Sponsored| Total Enrolment
M F Total M F Total M F | Total | M F |Total M F Total M F Total
University Campus
Professional Courses 741 | 354 | 1095 | 151 46 197 26 8 34 | 18 4 22 87 54 141 1023 466 1489
(72.43)|(75.97)|(73.54)| (14.76) | (9.87) |(13.23)|(2.54) | (1.72) | (2.28) |(1.76)|(0.86)|(1.48)| (8.50) | (11.59) | (9.47) |(100.00)|(100.00)|(100.00)
Arts, Languages and 521 | 792 | 1313 | 55 42 97 23 15 38 5 3 8 0 0 0 604 852 1456
Social Sciences (86.26)(92.96)|(90.18)| (9.11) | (4.93) | (6.66) [(3.81)|(1.76)]|(2.61)|(0.83)|(0.35)|(0.55)[ (0.00) | (0.00) | (0.00) |(100.00)|(100.00)|(100.00)
Life Sciences 140 281 421 24 37 61 9 5 14 5 3 8 17 31 48 195 357 552
(71.79)|(78.71)|(76.27)[ (12.31) [ (10.36) | (11.05) | (4.62) | (1.40) | (2.54) |(2.56)|(0.84)|(1.45) (8.72) | (8.68) | (8.70) |(100.00)|(100.00)((100.00)
Physical Sciences 91 309 | 400 26 27 53 4 9 13 5 1 6 18 28 46 144 374 518
(63.19)|(82.62)|(77.22)| (18.06) | (7.22) |(10.23)|(2.78) | (2.41) | (2.51) |(3.47){(0.27)|(1.16)| (12.50) | (7.49) | (8.88) |(100.00)|(100.00)|(100.00)
Education & Information| 62 104 | 166 18 14 32 8 3 11 1 1 2 12 13 25 101 135 236
Science (61.38)|(77.04)|(70.34)[ (17.82) [ (10.37) | (13.56) | (7.91) | (2.22) | (4.66) |(0.99)|(0.74)|(0.85)| (11.88) | (9.63) | (10.60) |(100.00)|(100.00)|(100.00)
Sub total 1555 | 1840 | 3395 | 274 166 440 70 40 110 | 34 12 46 134 126 260 2067 2184 4251
(75.23)|(84.25)|(79.86)| (13.26) | (7.60) |(10.35) [(3.39)|(1.83)](2.59) |(1.65)[(0.55)|(1.08)[ (6.48) | (5.77) | (6.12) |(100.00)|(100.00)|(100.00)
Regional Centres
Professional 492 267 759 22 14 36 13 4 17 2 1 3 8 3 11 537 289 826
(91.62)(92.39)|(91.89)| (4.10) | (4.84) | (4.36) [(2.42)|(1.38)](2.06) [(0.37)[(0.35)|(0.36)[ (1.49) | (1.04) | (1.33) |(100.00)|(100.00)((100.00)
Arts and Social sciencesl—24 130 | 174 5 4 9 4 6 10 0 1 1 0 0 0 60 144 204
(73.33)|(90.28)|(85.29)| (8.33) | (2.78) | (4.41) |(6.67)|(4.17) | (4.90) |(0.00){(0.69)|(0.49)| (0.00) | (0.00) | (0.00) |(100.00)|(100.00)|(100.00)
Sub total 536 | 397 | 933 27 18 45 17 10 27 2 2 4 8 3 11 597 433 1030
(89.78)(91.69)|(90.58)| (4.52) | (4.16) | (4.37) [(2.85)|(2.30)](2.62) |(0.33)[(0.46)[(0.39)[ (1.34) | (0.69) | (1.07) |(100.00)|(100.00)|(100.00)
Grand Total 2091 | 2237 | 4328 | 301 184 485 87 50 137 | 36 14 50 142 129 271 2664 2617 5281
(78.49)|(85.48)|(81.95)[ (11.30) | (7.03) | (9.18) [(3.26)|(1.91)](2.59)(1.35)[(0.54)[(0.95)[ (5.33) | (4.93) | (5.13) |(100.00)|(100.00)|(100.00)

Figures in parentheses are percentages.
Source: Office of Statistical Officer, Punjabi Ueigity, Patiala.

The student belonging to backward classes haeepir cent reservation

of seats in Punjab, so is true in the case of Puklaiversity, Patiala. However,

the ‘backward classes’ students who got admissgainat the reserved seats
constituted a very little share (2.59 per cent632r cent for boys and 1.91 per
cent for girls). In the case of the Education &okmhation Sciences, the
backward classes’ students held the highest priopof#.66 per cent; 7.91 per
cent for boys and 2.22 per cent for girls), foll@n®y the Arts, Languages and
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Social Sciences (2.61 per cent; 3.81 per cent éystand 1.76 per cent for
girls), the Life Sciences (2.54 per cent; 4.62 geart for boys and 1.40 per cent
for girls), Physical Sciences (2.51 per cent; 20é8B cent for boys and 2.41 per
cent for girls), and the Professional Courses (fx@8cent; 2.54 per cent for
boys and 10.36 per cent for girls), Among theaorgl centers, the proportion
of students belonged to the backward classes iAttse Languages and Social
Sciences Courses constituted 4.90 per cent (6.6Zgoe for boys and 4.17 per
cent for girls), and in the Professional Courshs, proportion was very low

(2.06 per cent; 2.42 per cent for boys and 1.3&eet for girls).

Similarly, the handicapped students and sports opsrswho have
reservation of seats in the education institutiomsPunjab (3 per cent for
handicapped and 2 per cent for sports student® &axery little proportion of
seats. For instance, their combined share is hegs1 per cent of the total seats
(1.08 per cent at the university campus and 0.39 geat in the regional
centres). Further, the handicapped and sports r#sid&ve intra-course and
gender variations, but these variations are natsang that need the attention
of policy makers. So, whatever may be the reastires,weaker sections of
society have very low access to higher educatiothénstate. This situation
demands major public policy interventions on the pé state to increase the

enrollments of weaker sections of society in tlghlr education sector.

In nutshell, the higher education of tetate has witnessed two
significant trends. One, during the decades of $9410d 1980s, most of the
established colleges were providing the generakatthn. Two, during the
1990s and onwards, the new colleges/institutes ritimga professional and
technical education have gained an upper hand, lyndine to the private
initiative at the very fast speed. Numerically, ab®0 per cent of students
enrolled in higher education preferred general atlog courses between 1971-
72 and 2003-04. And, an overwhelming majority oérthprefers the arts &



37

social sciences courses compared to the sciencan@nerce streams. Further,
girl students have now out-numbered the boys exaepéngineering and

technical courses - a welcome sign for the womeposverment. The students
from weaker sections of society, especially fromestuled castes/tribes (nearly
10 per cent) and backward classes (2.60 per cerdysathe higher education
are a cause of concern. Further, the share of sldteaastes/tribes girls is
abysmally low even in the higher general educati@mthe other side, for-profit

marketable courses have accelerated the ‘exclysmress’ among the students

of the weaker sections of society.



Chapter Il

RURAL STUDENTS: THEIR NUMBER AND PROPORTION

The chapter provides the main results of primargwey in the most
abridged form. It presents the number and proportif rural students across
the universities, regional centres, faculties apgadtments. Further, in each
case, the results have been presented separatélyy® and girls. Accordingly,
the chapter has been divided into three partst |paesents the overall number
and proportion of rural students in the universitd the state and their regional
centres. It further analyses the overall posibbthe rural students at the state
level across the various faculties and departmenBart Il provides the
university specific position of rural students ascthe faculties. Part Il
discusses the department-wise scenario of rurdests in various universities

of Punjab.

I
3.1 Overall: Universities and Regional Centres

During the academic session 2005-06, the total murabstudents in all
the universities of state was 22,360 (Table 3Qut of this, the proportion of
boys and girls was 53.40 per cent and 46.60 per @=pectively. At the
campus departments, the boys and girls were alewestly divided (50.44 per
cent boys and 49.56 per cent girls), and at theomedj centres, the boys
constituted more than two-thirds share (68.05 @#it)cand the rest were the
girls (31.92 per cent). The rural students atuhweersities and their regional
centres constituted a meager proportion of 4.07cpeat (911 students). The
share of rural boys and rural girls in universitegerall boys and overall girls
was 4.96 per cent and 3.06 per cent, respectivdlge proportion of rural

students in the universities of Punjab is, thus, Halow than that of the
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proportion of rural population in the state (66)0&r cent as per Population
Census of 2001). Further, proportion of the guidsints from the rural areas is
rather dismal. Amongst the total students enrollexl universities of Punjab,
the share of girl students is 46.60 per cent, vasetbe share of rural girls
among the total rural students is 35.20 per certtus, as compared to their
urban counterparts, the share of rural girls inuheersities of Punjab is much

lower.

Table 3.1: Number of Students in Universities of Pu  njab* (2005-06): University Campus and
Regional Centre

Total Enrollment Rural Students

Number Percentage
Boys Girls  |Overall Boys Girls  |Overall Boys Girls | Overall
9381 | 9217 | 18598 | 451 | 245 | 696
() Campus (50.44) | (49.56) | (100) | (64.80) | (25.20) | (100.00) | 4B | 266 | 3.74
. 2560 | 1202 | 3762 | 141 | 74 215
(b) Regional Centres | 5g 65y | (31.95) | (100) | (65.58) | (34.42) | (100.00) | >21 | 616 | 572
11941 | 10410 | 22360 | 592 | 319 | o911

Total (a+b) 4.96 | 3.06 | 4.07

(53.40) | (46.60) | (100) | (64.98) | (35.02) | (100.00)

Figures in parentheses are percentages.

Note: *Universities of Punjab here means four ursitees viz. Punjabi University, Patiala,
Panjab University, Chandigarh, Punjab Agricultwaiversity, Ludhiana and Guru
Nanak Dev University, Amritsar

Source: Primary Survey.

The university specific scenario of rural studeptesents a varying
picture (Table 3.2). Punjabi University has thghist proportion of rural
students (8.16 per cent; 10.47 per cent for boyk @B1 per cent for girls)
among all the universities of Punjab. Punjab Adtical University, with a
share of 4.73 per cent (4.99 per cent for boys4Bd per cent for girls) has
come at the next rank. Guru Nanak Dev Univeramy Banjab University have
3.01 per cent (3.38 per cent for boys and 2.55cpat for girls) and 2.20 per
cent (2.95 per cent for boys and 1.38 per cengiids) rural students on their
rolls respectively. The higher share of rural stutd in Punjabi University may
be attributed to the feeding area, which has xedbtihigher proportion of rural
population compared to the jurisdictional areastbkr universities. The lower

proportion of rural students in Punjab Agricultukdhiversity, whose students
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are broadly trained to serve the agriculture ahddalagricultural activities, is a
very disappointing phenomenon, though it is alse @bout other universities

of the state.

Table 3.2: Rural Students in Universities of Punjab  *: University- Wise Scenario

PUNJABI UNIVERSITY PATIALA

Rural Students

Total Enrollment

Number Percentage
Boys |Girls | Overall Boys |Girls pPverall Boys | Girls |Overall
a. Campus 2067 | 2184 | 4251 217 125 342 1050 | 5.72 8.05
b. Regional Centres 597 | 433 1030 62 27 89 10.39 | 6.24 8.64
Total (a+b) 2664 | 2617 | 5281 279 152 431 10.47 | 5.81 8.16

GURU NANAK DEV UNIVERSITY, AMRITSAR

Rural Students

Total Enrollment

Number Percentage
Boys |Girls | Overall | Boys |Girls [Overall Boys Girls | Overall
a. Campus 2370 | 2513 | 4883 89 55 144 3.76 2.19 2.95
b. Regional Centres 1472 | 587 2059 41 24 65 2.79 4.09 3.16
Total (a+b) 3842 | 3100 | 6942 130 79 209 3.38 2.55 3.01

PANJAB UNIVERSITY, CHANDIGARH

Rural Students

Total Enrollment

Number Percentage
Boys |Girls | Overall | Boys |Girls [Overall Boys Girls | Overall
a. Campus 3842 | 3742 | 7584 90 31 121 2.34 0.83 1.60
b. Regional Centres 491 182 673 38 23 61 7.74 | 12.64 9.06
Total (a+b) 4333 | 3924 | 8257 128 54 182 2.95 1.38 2.20

PUNJAB AGRICULTURAL UNIVERSITY, LUDHIANA

Rural Students

Total Enrollment

Number Percentage
Boys |Girls | Overall | Boys |Girls [Overall Boys Girls | Overall
Campus 1102 | 778 1880 55 34 89 4.99 4.37 4.73

Note: *Universities of Punjab here means four ursitees viz. Punjabi University, Patiala,
Panjab University, Chandigarh, Punjab Agricultwaiversity, Ludhiana and Guru
Nanak Dev University, Amritsar.

Source: Primary Survey.

Across the universities, the proportion of ruraldgnts enrolled in their
respective regional centres is much higher thanhahtinhose who enrolled in the
respective campus departments at Amritsar, Pa#alh Chandigarh. This
phenomenon is very prominent in the case of Pddpabersity, where the share
of rural students at its regional centres was §&6cent compared to just 1.60
per cent at its campus departments. It may beapeoximity of such centres

to their villages and/or due to lower academic tnafristudents admitted in the
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regional centres. It lends support for the esthblient of regional centers or

neighbour-hood campuses by the universities.

Among all the campus departments of the univessitiee share of rural
girl students is substantially lower compared ® share of rural boy students.
The difference is more prominent in the case ofj&hirdJniversity (10.50 per
cent for boys and 5.72 per cent for girls) and &atyniversity (2.34 per cent
for boys and 0.83 per cent for girls) compared touGNanak Dev University
(3.76 per cent for boys and 2.19 per cent for girlall these facts call for
special initiatives for promoting rural girl studseh enrollment in higher
education. Moreover, among the regional centresetiniversities, the share of
rural girls has been at the highest in the casBamfjab University (12.64 per
cent), followed by the Punjabi University (6.24 ment) and Guru Nanak Dev
University (4.09 per cent). It shows that urban gfiudents prefer generally the
university campuses and rural girl students preéarrby regional centres.

Further, the share of total girls among the totaidents in various
universities has been much higher than that ofl girastudents. The overall
share of girl students was 49.55 per cent (Purjatversity), 44.66 per cent
(Guru Nanak Dev University), 47.52 per cent (Paryaiversity) and 41.38 per
cent (PAU). As compared to it, the proportiondtars of rural girl students out
of total girl students was a mere 5.81 per cedt per cent, 1.38 per cent and
4.37 per cent, respectively. Clearly, there israylway before the state to cross
the road that could raise the enroliment of rurdlgjudents in the universities

of Punjab.

3.1.1 Overall: Faculty-Wise

The faculty-wise scenario of rural students gethigher education in the
university campus departments and regional cemrgsesented in Table 3.3.

Among the university campus departments, the dadavs that the proportion



42

of rural students in the faculty of Education anfbimation Science was the
highest (12.14 per cent; 19.64 per cent for boys Aad9 per cent for girls),
followed by the faculties of Art and Culture (8.p@r cent; 15.56 per cent for
boys and 3.16 per cent for girls), the Social Smsn(6.76 per cent; 13.15 per
cent for boys and 2.85 per cent for girls), the i&giture & Agricultural
Engineering (6.21 per cent; 6.55 per cent for bayd 5.40 per cent for girls),
the Life Sciences (3.71 per cent; 5.02 per centofiys and 3.10 per cent for
girls)and the Veterinary Sciences (3.63 per ceol der cent for boys and 3.66
per cent for girls) . The proportion of rural stads in the remaining two
faculties, as expected, was the least in the dabe ¢’rofessional Courses (1.41
per cent; 1.71 per cent for boys and 0.85 per famgirls) and the Physical
Sciences (2.86 per cent; 3.84 per cent for boy2ahtiper cent for girls).

Compared to the university campuses, the enrollmeniral students in
the regional centres of the universities is thehégg in the case of Social
Sciences (16.51 per cent; 17.07 per cent for bagsl®.18 per cent for girls),
followed by the Languages (13.33 per cent; 13.Iricpat for boys and 13.57
per cent for girls) and the Professional Course&8(ger cent; 4.68 per cent for
boys and 3.96 per cent for girls). The Educatiom&rmation Science Faculty

did not report any rural student on its rolls dgrthe time of survey.

Further, out of the total rural students amongdapus departments of
universities, the highest proportion of rural studeis in the faculty of Social
Sciences (23.13 per cent; 161 students out of @@8él rstudents). Their
proportion in the faculties of Physical Sciencesnguages, Education and
Information Sciences, Professional Courses, and &iiences varies between
10.34 per cent and 15.09 per cent. Contrary thétshare of rural students out
of total rural students admitted in the Profesdio@aurses at the regional
centres of universities is very high (66.51 pentc#&a3 students out of 215 such

students). At the regional centres, however, theguages faculty is another
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area, in which the rural students have a high ptapo (25.12 per cent; 54

students out of 215 such students).

Table 3.3: Rural Students in Universities of Punjab  *: Faculty-Wise

University Campus

Rural Students

Total Enrollment

Number Percentage

Name of Faculty Boys Girls OQverall Boys | Girls |Overall | Boys |Girls |Overall
Social Sciences 905 1475 2380 119 42 161 13.15 | 2.85 6.76
Art & Culture 135 158 293 21 5 26 1556 | 3.16 8.87
Life Sciences 896 1933 2829 45 60 105 5.02 3.10 3.71
Physical Sciences 1069 1449 2518 41 31 72 3.84 2.14 2.86
Languages 675 1075 1750 40 39 79 5.93 3.63 451
cducation& | 275 | 417 | eo2 | 54 | 30 | 84 | 1064 | 7.00 | 124
E:)Oljf:;o”a' 4450 | 2350 | 6800 | 76 | 20 96 171 | 0.85 | 1.41
Veterinary Sciences 304 82 386 11 3 14 3.62 3.66 3.63
Agriculture & 672 | 278 | 950 | 44 | 15 | 59 | 655 | 540 | 6.21
Agricultural Engg.

Campus Total 9381 |[9217 |18598 | 451 245 696 4.81 2.66 3.74

Regional Centers

Rural Students

Total Enrollment

Number Percentage
Name of Faculty Boys Girls  OQverall Boys | Girls |Overall | Boys |Girls |Overall
Social Sciences 41 68 109 7 11 18 17.07 | 16.18 | 16.51
Languages 206 199 405 27 27 54 13.11 | 13,57 | 13.33
Education & 26 | 27 53 0 0 0 0.00 | 0.00 | 0.00

Information Science

Professional 2287 | 908 | 3195 | 107 | 36 | 143 | 4.68 | 3.96 | 4.48

Courses
RC Total 2560 1202 3762 141 74 215 5.51 6.16 572
Grand Total 11941 | 10419 | 22360 592 319 911 4.96 3.06 4.07

Note: *Universities of Punjab here means four usities viz. Punjabi University, Patiala, Panjaliversity,
Chandigarh, Punjab Agriculture University, LudhiaBaru Nanak Dev University, Amritsar
Source: Primary Survey.

3.1.2 Overall: Department-Wise

The department-wise enrollment of rural studentthen universities and
their regional centres is given in Table 3.4. He faculty of Social Sciences,
the department of Religious Studies accounts ferhighest share (21.43 per
cent). Departments of Defence Studies (11.76 pet),cBublic Administration
(11.18 per cent), Political Science (10.75 per )cantd Social Work (10.53 per
cent) follow it. In the faculty of Art and Cultur¢he preferred subject is the

Theatre and Television (21.43 per cent). In tlelts of Life Sciences, Family
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Resource Management accounts for the highest sliangal students (36.36
per cent). In the faculty of Physical Science® thost preferred subject is
Applied Chemistry (10.67 per cent). Interestingihe Anthropological

Linguistics is the most preferred area in the facof Languages (17.65 per
cent), followed by the Sanskrit & Pali (9.20 pentjeand the Punjabi (7.48 per
cent). As expected, the Physical Education isi@ttop (15.68 per cent) in the
faculty of Education and Information Sciences. Pphagportion of rural students

in the faculty of Professional Courses is very [Awl1 per cent).

As compared to the campus departments, the propoofirural students
at the regional centres is the highest in the ialiScience Department (20.37
per cent) followed by the Economics Department{32er cent) in the faculty
of Social Sciences (16.51 per cent). The corredipgnproportion, in the
faculty of Languages, is the highest (26.90 pet)centhe case of Punjabi. In
the faculty of Professional Courses, the highespgition of rural students is in
the course of Business Management (8.99 per cdallpwed by the

Engineering & Computer Science (4.39 per cent)taed_aw (3.98 per cent).



Table 3.4: Rural Students in Universities of Punjab  *: Department-Wise

Total Enrollment Rural Students
Name of Faculty Number Percentage

Boys | Girls [Overall | Boys | Girls | Overall | Boys | Girls |Overall
University Campus
Social Sciences
Psychology 29 208 237 4 1 5 13.79 | 0.48 2.11
History 131 148 279 11 5 16 8.40 | 3.38 5.73
Political Science 125 154 279 21 9 30 16.80 | 5.84 10.75
Defense Studies 51 17 68 6 2 8 11.76 | 11.76 | 11.76
Social Work 17 21 38 3 1 4 17.65 | 4.76 10.53
Public
Administration 75 86 161 17 1 18 22.67 | 1.16 11.18
Sociology 35 159 194 8 7 15 22.86 | 4.40 7.73
Economics 214 488 702 25 13 38 11.68 | 2.66 5.41
Religious Studies 43 13 56 12 0 12 27.91 | 0.00 21.43
Philosophy 38 39 77 3 1 4 7.89 | 2.56 5.19
Geography 67 77 144 8 2 10 11.94 | 2.60 6.94
Social Sciences 58 51 109 1 0 1 1.72 | 0.00 0.92
Gandhian Studies 22 9 31 0 0 0 0.00 | 0.00 0.00
Centre for Women
Studies 0 5 5 0 0 0 0.00 | 0.00 0.00
Sub Total 905 1475 2380 119 42 161 13.15 | 2.85 6.76
Art & Culture
Music 58 75 133 3 3 6 5.17 | 4.00 451
Fine Arts 16 35 51 4 1 5 25.00 | 2.86 9.80
Theatre &
Television 44 12 56 11 1 12 25.00 | 8.33 21.43
Dance 0 28 28 0 0 0 0.00 | 0.00 0.00
Gurmat Sangeet 17 8 25 3 0 3 17.65 | 0.00 12.00
Sub Total 135 158 293 21 5 26 15.56 | 3.16 8.87
Life Sciences
Botany 99 310 409 8 12 20 8.08 | 3.87 4.89
Zoology 46 200 246 3 11 14 6.52 | 5.50 5.69
Human Biology 3 41 44 1 2 3 33.33 | 4.88 6.82
Bio-Technology 69 130 199 8 3 11 1159 | 2.31 5.53
Sports Science &
Pﬁysiotherapy 54 | 122 | 176 1 3 4 1.85 | 2.46 | 2.27
ggarmace““ca' & | 304 | 282 | 586 16 | 6 22 | 526 | 213 | 3.75
Food Science &
Technology 66 65 131 0 4 4 0.00 | 6.15 3.05
Human Genetics 31 95 126 1 4 5 3.23 | 4.21 3.97
Microbiology 106 200 306 0 1 1 0.00 | 0.50 0.33
Molecular Biolo
2 Biochemistrygy 56 144 200 0 2 2 0.00 | 1.39 1.00
Biophysics 25 73 98 0 0 0 0.00 | 0.00 0.00
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Professional Courses

Computer Science &

. . 1094 606 1700 | 15 7 22 | 1.37 | 1.16 | 1.29
Engineering
Business Management 538 297 835 17 5 22 | 3.16 | 1.68 | 2.63
Commerce 50 187 237 2 1 3 4,00 | 053 | 1.27
Law 1515 686 2201 | 30 2 32 | 198 | 0.29 | 1.45
Electronics and Printing 148 | 52 | 200 | 5 | 0o | 5 | 338 | 0.00 | 2.50
Technology
Centre for Env. 6 56 62 0 1 1 0.00 1.79 | 1.61
& Vocational Studies
School of Planning & 105 134 239 4 4 8 3.81 | 299 | 3.35
Architecture
University Institute of 965 | 322 | 1287 | o | o | o | 0.00 | 0.00 | 0.00
Engineering
University Centre for
Instrumentation & 29 10 39 3 0 3 |10.34| 0.00 | 7.69
Microelectronics
Sub Total 4450 | 2350 | 6800 | 76 | 20 | 96 | 1.71 | 0.85 | 141
Veterinary Sciences
All Courses 304 82 386 11 3 14 | 3.62 | 3.66 | 3.63
Sub Total 304 82 386 11 3 14 | 3.62 | 3.66 | 3.63
Agriculture & Agricultural Engineering
All Courses 672 278 950 44 | 15 | 59 | 6,55 | 5.40 | 6.21
Sub Total 672 278 950 44 | 15 | 59 | 655 | 5.40 | 6.21
Regional Centres
Social Sciences
Economics 11 44 55 4 3 7 |36.36 | 682 | 12.73
Political Science 30 24 54 3 8 11 | 10.00 | 33.33 | 20.37
Sub Total 41 68 109 7 11 |18 |17.07 | 16.18 | 16.51
Languages
English 29 116 145 7 8 15 | 24.14 | 6.90 | 10.34
Punjabi 79 66 145 20 | 19 | 39 | 25.32 | 28.79 | 26.90
Urdu 6 3 9 0 0 0 0.00 | 0.00 | 0.00
Shastri 92 14 106 0 0 0 0.00 | 0.00 | 0.00
Sub Total 206 199 405 27 | 27 | 54 | 13.11 | 13.57 | 13.33
Education & Information Science
Journalism & Mass 26 27 53 | 26| 0 | 0 | 0.00 | 0.00 | 0.00
Communication
Sub Total 26 27 53 0 0 0 0.00 | 0.00 | 0.00
Professional Courses
Business Management 167 100 267 22 2 24 |13.17 | 2.00 | 8.99
Commerce 0 2 2 0 0 0 0.00 | 0.00 | 0.00
Law 1264 396 1660 | 53 | 13 | 66 | 4.19 | 3.28 | 3.98
Engineering & Computer 838 | 368 | 1206 | 32 | 21 | 53 | 3.82 | 571 | 4.39
Science
Education 18 42 60 0 0 0 0.00 | 0.00 | 0.00
Sub Total 2287 908 3195 | 107 | 36 | 143 | 4.68 | 3.96 | 4.48
Grand Total 11941 | 10419 | 22360 | 592 | 319 | 911 | 4.96 | 3.06 | 4.07

Note: *Universities of Punjab here means four ursites viz. Punjabi University, Patiala, Panjabvénsity,
Chandigarh, Punjab Agriculture University, Ludrdaaiuru Nanak Dev University, Amritsar

Source: Primary Survey
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University-cum-Faculty-wise
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The university-wise enrollment of rural studentsoagn the different
faculties is reproduced in Tables 3.5, 3.6, 3.7&8d At the Punjabi University

Campus (Table 3.5), the faculty of Education arfdrimation Science accounts

for 19.92 per cent of rural students. The facsloé Social Sciences (10.79 per

cent), Languages (12.85 per cent), Art and Cul{889 per cent), Physical

Sciences (6.95 per cent), and Life Sciences (6&4cent) follow it. The

Professional Courses constitutes the lowest primpo(8.56 per cent) of rural

students. On the other hand, the highest proporionural students at the

regional centres of Punjabi University was in taeulty of Languages (14.18

per cent), followed by the Professional Course85 her cent) and the Social

Sciences (5.71 per cent).

Table 3.5: Rural Students in Punjabi University, Pa

tiala (Faculty-Wise)

a. University Campus

Name of Faculty

Total Enrollment

Rural Students

Number | Percentage

Boys |Girls |Overall Boys Girls Qverall Bpys Girls O verall
Social Sciences 359 474 833 78 29 107 21.73 | 6.12 12.85
Art & Culture 80 98 178 13 3 16 16.25 | 3.06 8.99
Life Sciences 195 357 552 14 21 35 7.18 5.88 6.34
Physical Sciences 144 374 518 17 19 36 11.81 | 5.08 6.95
Languages 165 280 445 20 28 48 12.12 | 10.00 | 10.79
Education & 101 | 135 | 236 29 | 18 47 | 28.71 | 13.33 | 19.92
Information Science
Professional Courses 1023 466 1489 46 7 53 4.50 1.50 3.56
Campus Total 2067 | 2184 4251 217 125 342 10.50 | 5.72 8.05

b. Regional Centers
Total Enroliment Rural Students
Name of Faculty Number Percentage

Boys |Girls |[Overall Boys (Girls Qverall Bpys Girls OV erall
Social Sciences 5 30 35 0 2 2 0.00 6.67 5.71
Languages 37 104 141 9 11 20 2432 | 10.58 | 14.18
Professional Courses 555 299 854 53 14 67 9.55 4.68 7.85
Regional Centre Total 597 433 1030 62 27 89 10.39 |6 .24 8.64
Grand Total 2664 | 2617 5281 279 152 431 10.47 | 5.81 8.16

Source: Primary Survey
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Guru Nanak Dev University displays almost the samipreferences of
rural students, as is the case of Punjabi Uniye(Siable 3.6). Like the latter,
the proportion of rural students in the former he highest in the faculty of
Education and Information Science (13.82 per canthe University campus,
followed by the faculty of Social Sciences (5.54 pent), the faculty of Life
Sciences (3.46 per cent), the faculty of Art & Qudt (3.45 per cent), and the
faculty of Physical Sciences (3.07 per cent). Theulties of Languages and
Professional Courses constitute the lowest praportl.76 per cent and 1.70
per cent, respectively) of rural students. On tlieeio side, at the regional
campuses of the GNDU, the highest proportion odlrstudents can be seen in
the faculty of Languages (23.08 per cent) and twest in the faculty of
Professional Courses (2.98 per cent).

Table 3.6: Rural Students in Guru Nanak Dev Univers ity, Amritsar (Faculty-Wise )

a. University Campus

Rural Students

Total Enrollment

Name of Faculty Number Percentage
Boys |Girls |Overall Boys Girls Qverall Bpys Girls O verall
Social Sciences 195 319 514 19 10 29 9.74 3.13 5.64
Art & Culture 7 22 29 0 1 1 0.00 4.55 3.45
Life Sciences 319 548 867 12 18 30 3.76 3.28 3.46
Physical Sciences 318 399 717 18 4 22 5.66 1.00 3.07
Languages 219 293 512 6 3 9 2.74 1.02 1.76
quca“o.” & 59 | 64 123 8 9 17 | 1356 | 14.06 | 13.82
nformation Science
Professional 1253 | 868 | 2121 | 26 | 10 36 | 208 | 115 | 1.70
Courses
Campus Total 2370 | 2513 4883 89 55 144 3.76 | 2.19 2.95
b. Regional Centres
Total Enroliment Rural Students
Name of Faculty Number Percentage
Boys | Girls |Overall Boys @Girls Qverall Bpys Gijrls O erall
Languages 14 12 26 1 5 6 7.14 | 41.67 23.08
E?gfrﬁg‘t’ign&wence 26 27 53 0 0 0 0.00 | 0.00 | 0.00
Professional 1432 | 548 | 1980 | 40 | 19 59 | 279 | 3.47 | 2.98
Courses
RC Total 1472 587 2059 41 24 65 2.79 4.09 3.16
Grand Total 3842 3100 6942 130 79 209 3.38 2.55 3.01

Source: Primary Survey

Panjab University displays a different picture ([EaB.7). The highest

proportion of rural students at the Panjab Unigr@ampus is in the faculty of
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Art and Culture (10.45 per cent), followed by fdagubf Education and
Information Science (6.25 per cent) and the facolyLanguages (2.77 per
cent). The faculty of Professional Courses haddiwest share (0.19 per cent).
At the regional centres of Panjab University, thghbst proportion of rural
students is in the faculty of Social Sciences (2Jp6r cent), followed by the

Languages (11.76 per cent) and the Professionalk€s4.71 per cent).

Table 3.7: Rural Students in Panjab University, Cha ndigarh (Faculty-Wise)

a. University Campus

Total Enrollment Rural Students

Name of Faculty Number | Percentage

Boys |Girls | Overall | Boys | Girls | Overall |Boys |Girls Qverall
Social Sciences 326 661 987 22 3 25 6.75 | 0.45 2.53
Art & Culture 48 38 86 8 1 9 16.67 | 2.63 10.47
Life Sciences 351 707 1058 19 7 26 5.41 | 0.99 2.46
Physical Sciences 601 656 1257 6 7 13 1.00 | 1.07 1.03
Languages 291 502 793 14 8 22 481 | 1.59 2.77
Education & 113 | 207 | 320 | 17 | 3 20 [15.04 | 145 | 6.25
Information Science
Professional 2112 | 971 | 3083 | 4 2 6 019 | 021 | 0.9
Courses
Campus Total 3842 | 3742 | 7584 90 31 121 2.34 | 0.83 1.60

b. Regional Centres
Total Enroliment Rural Students
Name of Faculty Number Percentage

Boys |Girls | Overall | Boys | Girls | Overall | Boys |Girls |Overall
Social Sciences 36 38 74 7 9 16 19.44 | 23.68 | 21.62
Languages 155 83 238 17 11 28 10.97 | 13.25 | 11.76
Emfess'ona' 300 | 61 | 361 | 14 | 3 17 | 467 | 492 | 471

ourses

RC Total 491 182 673 38 23 61 7.74 | 12.64 | 9.06
Grand Total 4333 | 3924 | 8257 128 54 182 2.95 1.38 2.20

Source: Primary Survey

In the case of Punjab Agricultural University (Tet8.8), the highest
proportion of rural students is in the faculty ofgrculture and Agricultural
Engineering (6.21 per cent). The faculties of L8eiences (3.98 per cent),
Physical Sciences (3.85 per cent) and Veterinamgn8es (3.63 per cent) follow
it. And, the faculty of Professional Courses hasldwest share (0.93 per cent).
The faculties of Social Sciences and Education #rmation Science do not

report any rural students.



Table 3.8: Rural Students in Punjab Agricultural Un

iversity, Ludhiana (Faculty-Wise)

50

a. University Campus
Rural Students

Name of Faculty Total Enroliment Number Percentage

Boys |Girls | Overall |Boys |Girls Overall |Boys |Girls |Overall
Social Sciences 25 21 46 0 0 0 0.00 0.00 0.00
Art & Culture 0 0 0 0 0 0 0.00 0.00 0.00
Life Sciences 31 321 352 0 14 14 0.00 | 4.36 3.98
Physical Sciences 6 20 26 0 1 1 0.00 5.00 3.85
Languages 0 0 0 0 0 0 0.00 0.00 0.00
Education &
Information Science 2 11 13 0 0 0 0.00 0.00 0.00
Professional Courses 62 45 107 0 1 1 0.00 2.22 0.93
Veterinary Sciences 304 82 386 11 3 14 3.62 3.66 3.63
Agriculture &
Ag fioultural Engg. 672 | 278 | 950 | 44 | 15 59 | 655 | 540 | 6.21
Campus Total 1102 | 778 1880 55 34 89 499 | 4.37 4.73

Source: Primary Survey
I

3.3 University-cum-Department-wise

The department-wise proportion of rural studentsanous universities

and their regional campuses is given in Tables31), 3.11 and 3.12.

3.3.1 Punjabi University

Since the proportion of rural students was foundéothe highest in
Punjabi University (8.16 per cent, 10.47 per centbloys and 5.81 per cent for
girls), it would be interesting to examine the d&mp&nt-wise proportionate
share of rural students in the university. ThadatTable 3.9 reveal that in the
faculty of Social Sciences, the share of rural stsl was the highest in
department of Sociology (27.78 per cent), followag the departments of
Defence Studies (24.14 per cent), Religious Stud@#<13 per cent), Geography
(15.67 per cent) and History (14.08 per cent). sEhare the subjects in which
most of the urban and meritorious students oftenndd have the first
preference. In the faculty of Art and Culture, jsgbs of Fine Arts (16.13 per
cent), Gurmat Sangeet (12.00 per cent) and Th&alreV. (9.38 per cent) are
the most preferred destination of rural studemtsthe faculty of Life Sciences,

Zoology has the highest proportion of rural studei4.86 per cent) and the
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next best in the Botany (7.32 per cent). Chemisay the highest proportion of

rural students (11.17 per cent) in the faculty bydtcal Sciences, followed by

the Statistics (10.10 per cent) and Forensic Sei€h&6 per cent) departments.

Table 3.9: Rural Students In Punjabi University, Patia

la: Department -wise

Total Enrollment

Rural Students

Number Percentage
S, Name of Department/ Boys | Girls Overall Boys Girls Qverall  Bpys Girls OV erall
No. Course

University Campus
A. Social Sciences
1 | Psychology 20 99 119 4 1 5 20.00 | 1.01 4.20
2 History 36 35 71 7 3 10 19.44 8.57 14.08
3 Political Science 37 52 89 6 4 10 16.22 7.69 11.24
4 Defense Studies 20 9 29 5 2 7 25.00 | 22.22 24.14
5 Social Work 17 21 38 3 1 4 17.65 4.76 10.53
6 Public Admin. 38 30 68 10 0 10 26.32 0.00 14.71
7 Sociology 10 26 36 4 6 10 40.00 23.08 27.78
8 Economics 85 152 237 16 9 25 18.82 5.92 10.55
9 Religious Studies 43 13 56 12 0 12 27.91 0.00 21.43
10 Philosophy 19 11 30 3 1 4 15.79 9.09 13.33
11 | Geography 34 26 60 8 2 10 2353 | 7.69 16.67

ggitg:]fg;'a' 359 | 474 833 78 29 107 | 2173 | 612 | 1285
B. | Art & Culture
12 Music 28 34 62 3 2 5 10.71 5.88 8.06
13 Fine Arts 11 20 31 4 1 5 36.36 5.00 16.13
14 | Theatre & T.V. 24 8 32 3 0 3 12.50 0.00 9.38
15 | Dance 0 28 28 0 0 0 0.00 0.00 0.00
16 | Gurmat Sangeet 17 8 25 3 0 3 17.65 0.00 12.00

Total Art & Culture 80 98 178 13 3 16 16.25 3.06 8. 99
C. | Life Sciences
17 | Botany 18 64 82 2 4 6 11.11 6.25 7.32
18 | Zoology 11 63 74 2 9 11 18.18 | 1429 | 14.86
19 Human Biology 3 41 44 1 2 3 33.33 4.88 6.82
20 | Bio-Technology 24 43 67 2 2 4 8.33 4.65 5.97
21 | Sports Science 30 60 90 1 1 2 3.33 1.67 2.22
22 ggarmace”t'ca' & 109 86 195 6 3 9 550 | 3.49 4.62

Total Life Sciences 195 357 552 14 21 35 7.18 5.88 6.34
D. | Physical Sciences
23 | Chemistry 15 96 111 4 9 13 26.67 9.38 11.71
24 Physics 66 115 181 5 1 6 7.58 0.87 3.31
25 | Statistics 31 68 99 5 5 10 16.13 7.35 10.10
26 Mathematics 14 77 91 1 4 5 7.14 5.19 5.49
27 | Forensic Science 18 18 36 2 0 2 11.11 0.00 5.56

ol Physical 144 | 374 | 518 | 17 19 3 | 1181 | 508 | 6.95
E. | Languages
28 English 21 121 142 2 14 16 9.52 11.57 11.27
29 Punjabi 71 69 140 13 5 18 18.31 7.25 12.86
30 Hindi 15 44 59 2 4 6 13.33 9.09 10.17
31 | Sanskrit & Pali 9 8 17 2 0 2 22.22 0.00 11.76
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32 | Urdu & Persian 4 4 8 0 0 0 0.00 0.00 0.00
33 | Anthr. Linguistics 16 18 34 1 5 6 6.25 27.78 17.65
34 | Foreign Languages 29 16 45 0 0 0 0.00 0.00 0.00
Total Languages 165 280 445 20 28 48 12.12 10.00 10 .79
F. Education & Information Science.
35 | Education & CS 35 33 68 11 2 13 3143 | 6.06 19.12
36 | Physical Edu. 32 35 67 9 11 20 28.13 | 31.43 29.85
37 é%‘#‘:ﬁ‘ﬂ;rgaﬁ‘io'\fgss 17 31 48 3 0 3 17.65 | 0.00 6.25
38 :-r:tf’(;f‘r:]yafi‘on science | 17 36 53 6 5 11 3529 | 13.89 | 20.75
LETZLCES: & Inf. 101 | 135 236 29 18 47 | 2871 | 1333 | 19.92
G. Professional Courses
40 g%ﬂgﬁfg;ﬁﬁ;”ce 114 99 213 3 2 5 263 | 202 2.35
41 Eﬂg?fastiusd‘;‘ggo' of 137 | 56 193 6 0 6 438 | 0.00 3.11
42 | Commerce 11 93 104 1 1 2 9.09 1.08 1.92
43 | Law 274 99 373 28 2 30 10.22 | 2.02 8.04
E‘c’)tﬂspers"fess'ona' 536 347 883 38 5 43 7.00 | 144 4.87
H. | UCE, Uni. Campus
() | B.Tech 487 119 606 8 2 10 1.64 1.68 1.65
Sub Total 487 119 606 8 2 10 1.64 1.68 1.65
Sﬁgﬁ?ﬂfgﬁm 2067 | 2184 | 4251 | 217 125 342 | 1050 | 572 8.05
I. | Regional Centres
1 Guru Kashi College (Talwandi Sabo)
() | MBA 87 49 136 12 0 12 13.79 0.00 8.82
(i) | M.Com. 0 2 2 0 0 0 0.00 0.00 0.00
Sub Total 87 51 138 12 0 12 1.00 0.00 8.70
2 | Regional Centre (Bathinda)
() | Economics 5 30 35 0 2 2 0.00 6.67 5.71
(i) | Laws 130 42 172 6 2 8 4.62 4.76 4.65
(iii) | English 8 67 75 3 5 8 37.50 7.46 10.67
(iv) | Punjabi 23 34 57 6 6 12 26.09 | 17.65 21.05
Sub Total 166 173 339 15 15 30 9.04 8.67 8.85
3 | Regional Centre, PURIMIT (Mohali)
() | Mat. 50 30 80 10 2 12 20.00 6.67 15.00
(i) | Com. Sci. 58 47 105 9 3 12 15.52 6.38 11.43
Sub Total 108 77 185 19 5 24 17.59 6.49 12.97
4 Yadwindera College of Engg., Talwandi Sabo
() | B.Tech 127 26 153 15 7 22 11.81 26.92 14.38
(i) | M.Tech 19 15 34 0 0 0 0.00 0.00 0.00
(i) | M.C.A 34 12 46 1 0 1 2.94 0.00 2.17
Sub Total 180 53 233 16 7 23 8.89 13.21 9.87
5 | PUECCE, Jaito
() | BCA 3 9 12 0 0 0 0.00 0.00 0.00
(i) | PGDCA 11 15 26 0 0 0 0.00 0.00 0.00
Sub Total 14 24 38 0 0 0 0.00 0.00 0.00
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6 PUC of Edu. Bathinda

() | B.Ed 18 42 60 0 0 0 0.00 0.00 0.00
Sub Total 18 42 60 0 0 0 0.00 0.00 0.00

7 | NSKIAS, M/Kotla

0 Sféﬂj'ggii;‘;”rse Nl 4 2 6 0 0 0 000 | 000 0.00

(i) | PGDCA 18 10 28 0 0 0 0.00 0.00 0.00

(i) | M.A 2 1 3 0 0 0 0.00 0.00 0.00
Sub Total 24 13 37 0 0 0 0.00 0.00 0.00
Grand Total 2664 | 2617 5281 279 152 431 10.47 5.81 8.16

Source: Primary Survey

In the faculty of Languages, Anthropological Lingfits ranks the
highest in terms of the proportion of the ruraldets (17.65 per cent). Then
come the Punjabi (12.86 per cent), Sanskrit & P&li76 per cent) and English
(11.27 per cent). Physical Education registeredhiighest proportion of rural
students (29.85 per cent), followed by Library dnfibrmation Science (20.75
per cent) and Education & Community Service (1$%&2cent) in the faculty of
Education and Information Science. In the facoltyrofessional Courses, the
department of Law has the highest proportion oélratudents (8.04 per cent).
The University College of Engineering had just 1p&% cent of rural students.
The very low proportion of rural students in theeering, computer science,
physics and other science subjects may be attdbiatehe collapse of rural

education in general and that of science educatiparticular.

Even at the level of regional centres of Punjahbiversity, the proportion
of rural students in the Engineering and other stmiwse is very low. For
example, in the Yadwindra College of Engineering/wandi Sabo (B.Tech.
Four-Year Course), proportion of rural students wesely 14.38 per cent; in
the MBA course it was 8.82 per cent; and in the M&Arse only 2.17 per cent
students were from the rural areas. Similarly tatlaito Centre, there was no
student from the rural area. At the Bathinda regicCentre, again there was no
rural student in B.Ed. course. However, at the Bath regional Centre, the

subject of Punjabi has the highest proportion 36r cent), followed by the
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English (10.67 per cent), Economics (5.71 per cant) Law (4.65 per cent).
Interestingly, the regional centre at Mohali atteaic 15.00 per cent rural

students in the MBA course and 11.43 per centerMICA course.
3.3.2 Guru Nanak Dev University

In the case of Guru Nanak Dev University (Tablé3y.1he rural students'
proportion in many departments is much lower thaat in Punjabi University.
There are 35 courses run at the university camppartiments. Out of these, 17
courses are related to the science and engineedagses. The remaining
courses are from the languages, social scienceslaamdLLM), etc. Five
courses run by the different departments (Applidier@istry, Psychology,
Philosophy, Hindi and Foreign Languages) do notehawmy rural students.
Besides, out of 17 science and engineering depatsmne proportion of rural
students was less than 5 per cent in the eleveh departments. The
proportion of rural students in the courses run tie Commerce and
Management departments was also less than 5 pér denthe faculty of
Languages, the proportion of rural students in &uvinjas just 4.35 per cent and
in English, it was 3.95 per cent. Among variouseotdepartments, the highest
proportion of rural students was observed in th&ses run by the departments
of Political Science (18.29 per cent), History (7. ger cent) and Sociology
(7.14 per cent) in the case of faculty of SocialeBces; and among other
faculties, the departments of Library & Informati@tience got the highest
share of rural students (16.67 per cent), followgd’hysical Education (12.64
per cent), the Computer Science & Technology (1p&7cent) and the Human
Genetics (5.81 per cent).

Out of the two regional centres of Guru Nanak Dewiversity
(Gurdaspur and Jalandhar), there was no rural studethe MBA course at

Gurdaspur. However, at the Gurdaspur centre, tBé& Mourse attracted 7.53
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per cent of rural students, and the Law (Five Yeadrse 6.00 per cent as rural
students. At the Jalandhar centre, out of 9 coumsds/e courses there was no
rural student. And, those who reported rural sttelbave very low share; not
more than 2.17 per cent (Table 3.10)

Table 3.10: Rural Students in Guru Nanak Dev University, Amritsar : Department -wise

Rural Students
Total Enrollment Number Percentage
Name of
S. Department/ Boys | Girls Overall PBoys Girls Qverall  Bpys Girls OV erall
No. | Course
A. | Social Sciences
1 | Psychology 3 19 22 0 0 0 0.00 0.00 0.00
2 | History 22 32 54 3 1 4 13.64 | 3.13 7.41
3 Political Science 47 35 82 10 5 15 21.28 | 14.29 18.29
4 Social Sciences 58 51 109 1 0 1 1.72 0.00 0.92
5 | Sociology 9 19 28 1 1 2 11.11 | 5.26 7.14
6 Economics 53 157 210 4 3 7 7.55 1.91 3.33
7 | Philosophy 3 6 9 0 0 0 0.00 0.00 0.00
Total Social Sciences 195 319 514 19 10 29 9.74 3.13 5.64
B. | Art & Culture
8 Music 7 22 29 0 1 1 0.00 4.55 3.45
Total Art & Culture 7 22 29 0 1 1 0.00 4,55 3.45
C. | Life Sciences
Botany &
9 | Environmental 46 130 176 3 4 7 6.52 3.08 3.98
Sciences
10 | Zoology 9 22 31 1 0 1 11.11 0.00 3.23
11 | Bio-Technology 19 26 45 6 1 7 31.58 3.85 15.56
12 | Sports Science 24 62 86 0 2 2 0.00 3.23 2.33
13 Bgarmace“t'ca' & 55 57 112 1 1 2 182 | 1.75 | 1.79
14 | Human Genetics 21 65 86 1 4 5 4.76 6.15 581
15 | Micro Biology 67 93 160 0 1 1 0.00 1.08 0.63
16 | Food Sci. and Tech. 66 65 131 0 4 4 0.00 6.15 3.05
Total Life Sciences 307 520 827 12 17 29 3.91 3.27 351
D. | Physical Sciences
17 | Chemistry 59 168 227 3 2 5 5.08 1.19 2.20
18 | Applied Chemistry 26 24 50 0 0 0 0.00 0.00 0.00
19 | Physics 89 155 244 2 0 2 2.25 0.00 0.82
20 | Applied Physics 32 9 41 3 1 4 9.38 11.11 9.76
21 | Mathematics 48 32 80 2 1 3 4.17 3.13 3.75
2o | Chemical Sciences | g, | 75 8 0 8 | 1250 | 000 | 1067
Total Physical Sciences 144 374 518 17 19 36 11.81 5.08 6.95
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E. | Languages
23 | English 17 59 76 1 2 3 5.88 3.39 3.95
24 | Punjabi 70 100 170 4 0 4 5.71 0.00 2.35
25 | Hindi 10 35 45 0 0 0 0.00 0.00 0.00
26 | Sanskrit & Pali 0 9 9 0 1 1 0.00 11.11 11.11
27 | Urdu & Persian 16 6 22 1 0 1 6.25 0.00 4.55
28 | Foreign Languages 106 84 190 0 0 0 0.00 0.00 0.00
Total Languages 219 293 512 6 3 9 2.74 1.02 1.76
F. Education & Information Science.
29 | Physical Edu. 43 44 87 5 6 11 11.63 | 13.64 12.64
30 Library &
Information Science 16 20 36 3 6 18.75 | 15.00 16.67
Lol Bdu, & Inf. 59 | 64 123 9 17 | 1356 | 14.06 | 13.82
G. | Professional Courses
31 g;’g]np”ter Sci. & 385 | 306 691 4 2 6 1.04 | 0.65 0.87
32 gommefce & 249 | 222 471 12 4 16 482 | 1.80 3.40
usiness Mgt.
33 | Law 366 154 520 1 0 1 0.27 0.00 0.19
Electronics and
34 Printing Technology 148 52 200 5 0 5 3.38 0.00 2.50
Architecture and
35 Planning 105 134 239 4 4 8 3.81 2.99 3.35
Total Professional
Courses 1253 868 2121 26 10 36 2.08 1.15 1.70
Campus Total 2370 2513 4883 89 55 144 3.76 2.19 2.95
H. Regional Centres
1. | Regional Centre, Gurdaspur
B.Tech ( Com.
() | sci.&Eng.) 114 54 168 2 0 2 1.75 0.00 1.19
B.Tech (Ele.&
() | comm. Eng) 140 39 179 1 3 4 0.71 7.69 2.23
(i) | LL.B FYIC 484 166 650 31 8 39 6.40 4.82 6.00
(iv) | MBA 30 21 51 0 0 0 0.00 0.00 0.00
(v) | MCAFYIC 53 40 93 3 4 7 5.66 | 10.00 7.53
RC Total 821 320 1141 37 15 52 451 | 4.69 4.56
2. | Guru Nanak Dev University Regional Centre, Jalan  dhar
() | BALL.BHS 126 59 185 2 0 2 1.59 0.00 1.08
0 ggzcé]ngc)om. 109 | 53 162 1 1 2 0.92 | 1.89 1.23
B.Tech (Ele.&
(i) | Comm. Eng) 107 31 138 0 3 3 0.00 9.68 2.17
(iv) | LL.B 263 77 340 0 0 0 0.00 0.00 0.00
(v) | LLM 6 8 14 0 0 0 0.00 0.00 0.00
(vi) | M.A English 0 2 2 0 0 0 0.00 0.00 0.00
(vii) | M.A Mass Comm. 26 27 53 0 0 0 0.00 0.00 0.00
(viii) | M.A Punjabi 0 0 0 0 0 0 0.00 0.00 0.00
(ix) | M.Phill English 0 4 4 0 0 0 0.00 0.00 0.00
(x) | M.Phil Punjabi 14 6 20 1 5 6 7.14 | 83.33 30.00
RC Total 651 267 918 4 9 13 0.61 3.37 1.42
Grand Total 126 59 185 2 0 2 1.59 0.00 1.08

Source: Primary Survey
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3.3.3 Panjab University

The department-wise presence of rural studenthencase of Panjab
University (Table 3.11) is not better than that tok Guru Nanak Dev
University. Interestingly, among all the campuspaliéments of Panjab
University, the proportion of rural students wastja.60 per cent. Out of the
total 44 departments at the campus, in seven coyesaining to science and
engineering (Zoology, Bio-technology, Bio-physidslicrobiology, Human
Genome, Chemistry, and Geology), there was not avs@ngle student from the
rural areas. And, in the Social Sciences, 5 depmats (Psychology,
Geography, Philosophy, Gandhian Studies, and CdotraVomen Studies)

were such where there was no rural student.

Journalism & Mass Communication and Foreign Langsadid not
report any rural students. Among the Professionalré€es, Commerce &
Business Management too did not have any rurakstsdOut of the remaining
departments, 15 are such where the proportion rad siudents was less than
five per cent. There are eight departments whbkee groportion of rural
students varied between 5 to 10 per cent. Surghsithe department of Indian
Theatre had 37.50 per cent students from the aneals.

At its regional centre (Muktsar), the MCA course diot have any rural
student. Punjabi has the highest proportion ddlrstudents (30.88 per cent),
followed by Economics (25.00 per cent), Politicali€®ice (20.37 per cent),
English (10.94 per cent) and Law (5.26 per cemgvertheless, the aggregate
proportion of rural students at the regional cemtfeMuktsar was 12.72 per
cent. This is much higher than that at the rediceatre, Ludhiana (6.02 per

cent) and at the regional centre, Hoshiarpur (péCcent).



Table 3.11: Rural Students in Panjab University, Ch

andigarh: Department-wise
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Total Enrollment

Rural Students

Number Percentage
Name of
S. Department/ Boys | Girls Overall PBoys Girls Qverall  Bpys Girls Oy erall
No. | Course
A. | Social Sciences
1 Psychology 6 90 96 0 0 0 0.00 0.00 0.00
2 History 73 81 154 1 1 2 1.37 1.23 1.30
3 Political Science 41 67 108 5 0 5 12.20 0.00 4.63
4 Defense Studies 31 8 39 1 0 1 3.23 0.00 2.56
5 Public Admin. 37 56 93 7 1 8 18.92 1.79 8.60
6 Sociology 16 94 110 3 0 3 18.75 0.00 2.73
7 Economics 51 178 229 5 1 6 9.80 0.56 2.62
8 Gandhian Studies 22 9 31 0 0 0 0.00 0.00 0.00
9 Philosophy 16 22 38 0 0 0 0.00 0.00 0.00
10 | Geography 33 51 84 0 0 0 0.00 0.00 0.00
1y | Sontre for Women 0 5 5 0 0 0 0.00 | 0.00 | 0.0
Total Social Sciences 326 661 987 22 3 25 6.75 0.45 2.53
B. | Art & Culture
12 | Music 23 19 42 0 0 0 0.00 0.00 0.00
13 | Fine Arts 5 15 20 0 0 0 0.00 0.00 0.00
14 | Theatre & T.V. 20 4 24 8 1 9 40.00 | 25.00 37.50
Total Art & Culture 48 38 86 8 1 9 16.67 2.63 10.47
C. | Life Sciences
15 | Botany 31 96 127 3 2 5 9.68 2.08 3.94
16 | Zoology 22 93 115 0 0 0 0.00 0.00 0.00
17 | Bio-Technology 26 61 87 0 0 0 0.00 0.00 0.00
Pharmaceutical &
18 | DR 140 139 279 9 2 11 6.43 1.44 3.94
19 | Anthropology 37 48 85 7 2 9 18.92 4.17 10.59
20 | Biochemistry 31 89 120 0 1 1 0.00 1.12 0.83
21 | Biophysics 25 73 98 0 0 0 0.00 0.00 0.00
22 | Microbiology 31 86 117 0 0 0 0.00 0.00 0.00
23 | Human Genome 8 22 30 0 0 0 0.00 0.00 0.00
Total Life Sciences 351 707 1058 19 7 26 5.41 0.99 2.46
D. | Physical Sciences
24 | Chemistry 51 165 216 0 0 0 0.00 0.00 0.00
25 | Physics 112 142 254 3 4 7 2.68 2.82 2.76
26 | Statistics 19 40 59 0 2 2 0.00 5.00 3.39
27 | Mathematics 53 159 212 2 1 3 3.77 0.63 1.42
28 | Geology 38 41 79 0 0 0 0.00 0.00 0.00
29 Chemical Engg.. &
Technology 328 109 437 1 0 1 0.30 0.00 0.23
Total Physical Sciences 601 656 1257 6 7 13 1.00 1.07 1.03
E. | Languages
30 | English 22 213 235 0 0 0 0.00 0.00 0.00
31 | Punjabi 50 68 118 10 0 10 | 20.00 0.00 8.47
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32 | Hindi 24 77 101 2 5 7 8.33 6.49 6.93
33 | Sanskrit & Pali 34 27 61 2 3 5 588 | 11.11 8.20
34 | Urdu & Persian 33 6 39 0 0 0 0.00 0.00 0.00
35 | Foreign Languages 128 111 239 0 0 0 0.00 0.00 0.00
Total Languages 291 502 793 14 8 22 481 1.59 2.77
F. Education & Information Science.
36 | Education & CS 35 70 105 10 0 10 | 28.57 0.00 9.52
37 | Physical Education 51 31 82 6 0 6| 11.76 0.00 7.32
Journalism & Mass
38 | Communication 22 60 82 0 0 0 0.00 0.00 0.00
39 | Library & Info. Sci. 5 46 51 1 3 4 | 20.00 6.52 7.84
Total Edu, & Inf.
Sciences 113 207 320 17 3 20 15.04 1.45 6.25
G. | Professional Courses
40 gomputer Sci. & 1073 | 404 | 1477 0 1 1 0.00 | 0.25 0.07
ngineering
Commerce &
41 | Business Mgt. 129 68 197 0 0 0 0.00 0.00 0.00
42 | Law 875 433 1308 1 0 1 0.11 0.00 0.08
43 | UCIM 29 10 39 3 0 3 10.34 0.00 7.69
Centre for Env. &
44 | Voc. Studies 6 56 62 0 1 1 0.00 1.79 1.61
Total Professional
Courses 2112 971 3083 4 2 6 0.19 0.21 0.19
Campus Total 3842 3742 7584 90 31 121 2.34 0.83 1. 60
l. Regional Centres
Panjab University's Regional Centre (Mukatsar)
1 Punjabi 42 26 68 13 8 21 30.95 | 30.77 30.88
2 English 21 43 64 4 3 7 19.05 6.98 10.94
3 | Economics 6 14 20 4 1 5 66.67 7.14 25.00
4 | Political Science 30 24 54 3 8 11 10.00 | 33.33 | 20.37
5 Laws 115 18 133 6 1 7 5.22 5.56 5.26
6 M.C.A 45 17 62 0 0 0 0.00 0.00 0.00
Sub Total 259 142 401 30 21 51 11.58 | 14.79 12.72
Panjab University's Regional Centre (Ludhiana)
7 Laws
(i) |LLBI 52 11 63 3 1 4 5.77 9.09 6.35
(i) | LL.BI 50 9 59 2 1 3 4.00 11.11 5.08
(i) | LL.B 1N 38 6 44 3 0 3 7.89 0.00 6.82
Sub Total 140 26 166 8 2 10 571 7.69 6.02
Panjab University's Regional Centre (Hoshiarpur)
(i) | Prak Shastri - | 8 0 8 0 0 0 0.00 0.00 0.00
(i) | Prak Shastri- Il 19 0 19 0 0 0 0.00 0.00 0.00
(iii) | Shastri-| 15 0 15 0 0 0 0.00 0.00 0.00
(iv) | Shastri- Il 15 0 15 0 0 0 0.00 0.00 0.00
(v) | Shastri -1l 9 0 9 0 0 0 0.00 0.00 0.00
(vi) | M.A - | (Shastri) 14 10 24 0 0 0 0.00 0.00 0.00
(vii) | M.A - 1l (Shastri) 12 4 16 0 0 0 0.00 0.00 0.00
Sub Total 92 14 106 0 0 0 0.00 0.00 0.00
GRAND TOTAL 4333 | 3924 8257 128 54 182 2.95 1.38 2.20

Source: Primary Survey
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3.3.4 Punjab Agricultural University

As regards Punjab Agricultural University (Tabld3), it comprises of
five colleges, namely, College of Basic Scienced Humanities; College of
Home Science; College of Veterinary Sciences; @ellef Agriculture; and
College of Agricultural Engineering. As mentionearlier, there were 4.73 per
cent rural students in all the colleges and coursasby them taken together.
Each college consists of various departments. Kewethere are wide
variations in the proportion of rural students asrthe colleges and departments

of this university.

Out of 12 departments in the College of Basic Serand Humanities,
there is no rural student in Journalism, Fisheri&schemistry, Economics,
Genetics, Statistics, Microbiology and Physics.e phoportion of rural students
in Botany, Zoology and Chemistry was 9.52 per c@m0 per cent and 5.56 per
cent, respectively. The proportion of rural studem the department of
Business Management was just 1.16 per cent andstomly in the MBA. In
the MBA (Agriculture Business) and various othguldmas (both postgraduate
and undergraduate), there was no student fromutta¢ areas. At the aggregate
level, the proportion of rural students in the €g# of Basic Sciences and
Humanities was a meagre 1.99 per cent. Furthéfdhe 301 total students in
this college, 58.14 per cent were girls and thearamg (41.86 per cent) were
boys. There was not a single male student fronriha&l areas in any of the

departments of this college.

In the College of Home Science, out of the 243 estig] only 10 were
from rural areas, i.e. 4.12 per cent. In the depamt of Home Science and
Extension Education, there is not a single ruratlent. In the department of
Food and Nutrition, Human Development, Sociologyd anndergraduate

diploma in ID, there was no student from the raralas. Nevertheless, Family
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Rural Students

Total Enroliment Number Percentage
Name of
S:No. Department/ Course B G O B G 0 B G o
A. College of Basic Sciences and Humanities
1 Botany 3 18 21 0 2 2 0.00 11.11 9.52
2 Chemistry 3 15 18 0 1 1 0.00 6.67 5.56
3 Biochemistry 13 27 40 0 0 0 0.00 0.00 0.00
4 Economics 25 1 26 0 0 0 0.00 0.00 0.00
5 Genetics 2 8 10 0 0 0 0.00 0.00 0.00
6 Statistics 0 0 0 0 0 0 0.00 0.00 0.00
7 Microbiology 8 21 29 0 0 0 0.00 0.00 0.00
8 Zoology 1 22 23 0 2 2 0.00 9.09 8.70
9 Journalism 0 0 0 0 0 0 0.00 0.00 0.00
10 Physics 3 5 8 0 0 0 0.00 0.00 0.00
11 Fisheries 0 0 0 0 0 0 0.00 0.00 0.00
12 Business Mgt.
() MBA 45 41 86 0 1 1 0.00 2.44 1.16
iy | MBA (Agriculture 17 | 4 | 21 0 0 000 | 000 | 0.0
Business)
13 Under Graduates Courses
() PG in Dip. AJIMC 2 11 13 0 0 0 0.00 0.00 0.00
(i) PG in Dip. HAP 1 2 3 0 0 0 0.00 0.00 0.00
(i) | Dip. In Fisheries 3 0 3 0 0 0 0.00 0.00 0.00
Sub Total 126 | 175 301 0 6 6 0.00 3.43 1.99
B. College of Home Science
1 Food and Nutrition 0 24 24 0 0 0 0.00 0.00 0.00
Family Resource o | 11 | 11 4 4 000 | 36.36 | 36.36
Management
3 | Home Science. 0 0 0 0 0 0 0.00 0.00 0.00
Extension Education
4 | Human Development. | 16 | 16 0 0 0 0.00 0.00 0.00
& Sociology
5 Clothing and Textile 0 5 5 0 1 1 0.00 20.00 20.00
6 Sociology 0 4 4 0 0 0 0.00 0.00 0.00
7 Under Graduates Courses
0 |23 (Hons.) Home 0 | 122] 122 | o 1 1 000 | 082 | 082
cience
(i) Dip. In ID 0 5 5 0 0 0 0.00 0.00 0.00
(i) | Dip. In FPB 0 15 15 0 1 1 0.00 6.67 6.67
(iv) | Dip.InFD 0 25 25 0 2 2 0.00 8.00 8.00
(V) Dip. In MCNS 0 16 16 0 1 1 0.00 6.25 6.25
Sub Total 0 243 243 0 10 10 2.00 412 412
C. College of Veterinary Sciences
1 | Animal Breeding & 2 | 3 5 1 0 1 | 5000 | 000 | 20.00
Genetics
2 Animal Nutrition 4 0 4 0 0 0 0.00 0.00 0.00
.Animal Reproduction,
3 Gynecolog?& Obst 7 2 9 0 0 0 0.00 0.00 0.00
Clinical Veterinary
4 Medicine, Ethics & 5 2 7 1 0 1 20.00 0.00 14.29
Jurisprudence
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Epidemiology and
5 Preventive Vet. 4 5 9 0 0 0 0.00 0.00 0.00
Medicine
g | Livestock Production |, | 4 0 0 0 0.00 | 000 | 0.0
and Mgt.
7 | Veterinary Anatomy & | ¢ 1 6 2 0 2 40.00 | 000 | 33.33
Histology
g | Veterinary 4 0 4 0 0 0 000 | 000 | 0.00
Biochemistry
g | Veterinary 5 5 10 0 0 0 0.00 0.00 0.00
Microbiology
10 | Veterinary 3 2 5 0 0 0 0.00 0.00 0.00
Parasitology
11 | Veterinary Pathology 6 4 10 1 1 2 16.67 25.00 20.00
Veterinary
12 Pharmacology & 7 0 7 0 0 0 0.00 0.00 0.00
Toxicology
13 | Veterinary Physiology 4 0 4 0 0 0 0.00 0.00 0.00
14 | Veterinary Public 2 4 6 0 0 0 0.00 0.00 0.00
Health
15 | Veterinary &Animal 2 0 2 0 0 0 000 | 000 | 0.00
Husbandry Extension
16 | Veterinary Surgery & | g 2 | 11 | o 0 0 000 | 000 | 000
Radiology
17 | Livestock Products & | 4 0 3 0 0 0 000 | 000 | 0.00
Technology
18 Under Graduates Courses
B.V.Sc 228 52 280 6 2 8 2.63 3.85 2.86
Sub Total 304 82 386 11 3 14 3.62 3.66 3.63
D. College of Agriculture
1 | Agronomy 31 16 47 2 1 3 6.45 6.25 6.38
2 Agro Meteorology 3 2 5 0 0 0 0.00 0.00 0.00
3 Extension Education 12 11 23 4 0 4 33.33 0.00 17.39
4 Entomology 20 15 35 3 1 4 15.00 6.67 11.43
5 | Horticulture 7 | 20 | 27 7 0 7 | 10000 | 000 | 2593
(Pomology)
g | Food Science & 25 7 32 5 6 20.00 | 14.29 | 18.75
Technology
7 Vegetables & Crops 32 4 36 2 1 3 6.25 25.00 8.33
g | Floriculture & 5 7 0 1 1 000 | 5000 | 14.29
Landscaping
Plant Breeding,
9 Genetics & 18 9 27 1 1 2 5.56 11.11 7.41
Biotechnology
10 Plant Pathology 11 4 15 3 2 5 27.27 50.00 33.33
11 Soils 21 11 32 2 1 3 9.52 9.09 9.38
12 Forestry 5 4 9 1 0 1 20.00 0.00 11.11
13 Under Graduates Courses
() B.Sc. Agri. (Hons) 253 | 104 357 7 3 10 2.77 2.88 2.80
(i) B.Ed 2 22 24 0 0 0 0.00 0.00 0.00
(iii) Dip. In PM 1 0 1 0 0 0 0.00 0.00 0.00
(iv) | Dip. In Apiculture 1 0 1 0 0 0 0.00 0.00 0.00
(v) Dip. In FT 4 1 5 0 0 0 0.00 0.00 0.00
(vi) Dip. In SPT 5 0 5 0 0 0 0.00 0.00 0.00
Sub Total 456 | 232 688 37 12 49 8.11 2.00 7.12
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College of Agriculture Engineering

Farm Power and 10 | 4 14 0 0 0 0.00 000 | 0.00
Machinery
Soils & Water 5 2 7 0 1 1 000 | 5000 | 14.29
Engineering.
Agro Industrial 1 0 1 0 0 0 0.00 000 | 0.00
Processing

4 | Processing & Food s | 6 | 14 | o 0 0 0.00 | 000 | 0.00
Engineering.

5 Civil Engineering 0 0 0 0 0 0 0.00 0.00 0.00

g | Computer Sciences& | g 6 | 15 | 2 0 2 | 2222 | o000 | 1333
Electrical Engineering

7 Under Graduates Courses

0] B.Tech 183 28 211 5 2 7 2.73 7.14 3.32
Sub Total 216 46 262 7 3 10 3.24 6.52 3.82
Grand Total 1102 | 778 1880 55 34 89 4.99 4.37 4.79

Source: Primary Survey

Resource Management course had 4 rural student®fotlie total eleven
students (36.36 per cent). In the Clothing andtillesx out of 5 students only
one was from rural areas. It is very revealing thahe B.Sc. (Hons.) Home
Science, out of 122 students there was only ora siudent (0.82 per cent).
Similarly, out of 15 and 16 students respectivalythe FPB and MCNS

diplomas, the number of rural students was onlyinreach course.

In the College of Veterinary Sciences, out of 38&ltstudents, only 14
were rural students (3.63 per cent). More impalgaout of 304 boys, only 11
students (3.62 per cent) and out of 82 girls ongfuRlents (3.66 per cent) were
from rural areas. The major course in this collsghe B.V.Sc. and there were
280 students in this course. Out of 280 studeniis & students (2.86 per cent)
were from rural areas. Out of 228 boys, only sudsents (2.63 per cent) and
out of 52 girls only 2 girl students (3.85 per ¢gemtere from rural areas
respectively. In all other courses (17) in the |€p#, the number of total
students was very small and varied from 2 to 1@lesits. Only four courses,
out of these 17 courses, had rural students andrttmber was 1, 1, 2 and 2
respectively. Their percentage share, howevereddrom 14 per cent to 33

per cent. Out of these four courses, only oneanhgdl student from the rural
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areas. In other words, in 13 courses, there wagven a single student from

the rural areas.

Out of 688 students in the College of Agricultuttee number of rural
students was 49 (7.12 per cent). There were 33 {(&¥1 per cent) and 12 girls
(2.00 per cent) from rural areas out of 456 boys 2B2 girls respectively. In
the College of Agriculture, the overall percentadgirls was 33.72 and that of
boys was 66.28. The proportion of rural girls aadhl boys in the total rural
students was, however, 24.49 per cent and 75.5tqugrrespectively. Agro-
meteorology was the only subject amongst the padtgite courses in which
there was no student from the rural area. In aelitygraduate courses, the
number of rural students varied between one andns@yetween 6.38 per cent
and 33.33 per cent), with Plant Pathology had tgbest (33.33 per cent) and
Agronomy (6.38 per cent) had the lowest proportibthe rural students. In the

four postgraduate courses, the number of rurad gids zero.

In the undergraduate veterinary courses, the ptiopoof rural students
was very low (2.86 per cent). There were only@lratudents in a total of 280
students in all the undergraduate courses. In faadt of 6 undergraduate
courses, in five there was no rural studemntthe B.Sc. agriculture (Hons.), out
of 357 students, there were only 10 rural studéh®&0 per cent), 7 boys (2.77
per cent) and 3 girls (2.88 per cent). It is iagting to note that, in all, the
proportion of girls in B.Sc. Agriculture (Hons.) s&9.13 per cent (104 girls
out of 357 total students) and that of rural guidents amongst total girls was a
meagre 2.88 per cent. The proportion of rural sitelen the College of
Veterinary Sciences and College of Agriculture wizere 3.62 per cent (3.63
per cent for boys and 3.66 per cent for girls) @i per cent (8.11 per cent for

boys and 2.00 per cent for girls) respectively.
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The proportion of rural students in the College Africulture
Engineering was also very low (3.82 per cent). @iué post-graduate courses,
there was no student in Civil Engineering. In &meotthree courses, there was
no rural student. However, in the Soils and Wdtegineering, out of 7
students only one (14.29 per cent) was from ruedsand that, too, was a girl
student. In the Computer Science and Electricgirtgering, out of 15 students
2 students (13.33 per cent) were from rural ar@ad those, too, were boys. Out
of 211 students admitted in the B. Tech. (Agric@dtuEngineering), only 7

students (3.32 per cent) were from rural areas.

In the nutshell, the scenario about the share @l gtudents in the four
universities of Punjab and their regional centeserging from the preceding
discussion, is a disappointing one. More so, # [gointer to the deteriorating
guality of education in rural schools and, by proxgasure, may be an indicator
of deteriorating economic position of the rura8tido enhance the number and
proportion of rural students in higher educatiomfisitmost importance. It is
more so because the rural students (when trainedah a skill and expertise)
would be able to interact with the farmers in a eneffective manner. Besides,
being familiar to the rural conditions and needseyt would feel more
concerned with the rural economy in general andcaljure and dairying in
particular. Apart from this, it would contribute the upliftment of human

resources in the rural Punjab.

In fact, the negligible proportion of rural studenin the university
education in general and engineering science amel girofessional courses in
particular is a cause of worry and needs immedagtention. There is a need
for short term and long term strategies to tackiehsa serious problem. In the
short run, there is a need to create additionasdearuralites, or even reserve a
substantial number of existing seats for the rstadlents. In order to provide a

level playing field for the rural students, theseai need to improve the quality
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of school education in the rural Punjab. Agains til@quires both short term and
long term strategies on the part of the governméwbng with this, there is an
immediate need to establish a Rural Education Cesion with a specific
focus on rural education and enhancing the enrolinoé rural students in
higher education, particularly in the universitydéeducation. In fact, Punjabi
University has already established two neighborhaagnpuses and one
Engineering College (YCoE) where there are 100cpet reservations for rural

students. There is an overwhelming response sovénture.

Since the present study is the first one of timsl kn the state of Punjab,
it is difficult to comment on the earlier scenar@bout the share of rural
students in the universities of Punjab. From tles@nce of ruralities in various
the services of Punjab, during the earlier perrody help us to say that the

situation was not as bad as it is now.



Chapter IV

RURAL STUDENTS: SOME SOCIO-ECONOMIC
CHARACTERISTICS

Socio-economic background of students is consideiedbe very
important determinant of educational attainment p@dormance. Therefore, it
was decided to collect information about the s@@onomic parameters of rural
students though a well structured and pre testedtounnaire (Appendix-1). All
the identified rural students were motivated toifilthe questionnaire. This
chapter is based on the information and data peolvidy the rural students
themselves. The information on relevant social,neadc and education-
oriented variables have been classified and clubiiedourteen sub-parts so as
to present a comprehensive picture of the situatidn attempt has been made
to present all the relevant information about rigtaldents in the text of this
chapter. But, it was neither possible and alsodesirable to present all the
collected information in the tabular form. So, t#ext contains information
which flows simultaneously from two channels: (ag fprimary survey based
data presented in tables and analysed in this ehaphd (b) the other
information originated from the same primary surbey could not displayed in
the form of data tables. Thus, the informationlatter variety, wherever

needed, has been cited by mentioning ‘primary stiimehe bracket.
4.1 Social Features

Table 4.1.1 provides the sex and age wise composiif the rural
students in the universities of Punjab state. Tiaximum concentration of
rural students is in the age group of 21-23 yeafbese three years of age
account for 58.51 per cent of rural students. Betw18-20 years of age and
between 24-26 years of age, the proportion of rstadents was 17.13 per cent
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and 17.12 per cent, respectively. The proportiomunél students beyond 26

years was only 7.24 per cent.

Table 4.1.1: Distribution of Rural Students in Univ  ersities* of Punjab by Sex and Age

Age (in Years) Boys % Girls % Overall %

18 31 5.24 28 8.78 59 6.48
19 25 4.22 15 4.70 40 4.39
20 28 4.73 29 9.09 57 6.26
21 88 14.86 83 26.02 171 18.77
22 109 18.41 68 21.32 177 19.43
23 139 23.48 46 14.42 185 20.31
24 64 10.81 20 6.27 84 9.22
25 52 8.78 20 6.27 72 7.90
26+ 56 9.46 10 3.13 66 7.24

Total 592 100.00 319 100.00 911 100.00

Source: Primary Survey.
* The Regional Centres are also included in the universities.

As regard rural male and rural female studentsjnaghe maximum
concentration was in the age group of 21-23 yé#& 55 per cent in the case of
males and 61.76 per cent in the case of femalesredards the proportion of
rural students beyond 24 years, it was higherenctse of boys (19.05 per cent)
compared to that of girls (15.67 per cent). Cantta it, the proportion of girls
in the age group between 18-20 years is higheb{2Rer cent) than that of
boys (14.19 per cent). It shows that the boysrahe university at a bit later
age than that of the girls. However, they leawe uhiversity at a higher age
than that of the girls. But the model age grouwghbor boys and girls, of rural

students in the university was, however, 21-23g/ear

The religion-wise distribution of rural studentsgwen in Table 4.1.2.
As many as 70.25 per cent students belong to &khian, 27.44 per cent to
Hindu religion, 0.88 per cent to Islam, and 1.48 pent to others. It almost
synchronizes with the proportion of Sikhs and Hmduthe rural population of
Punjab. As per the Population Census of 2001, tkie-r@ligion’s share in rural
population was 71.86 per cent, that of the Hindigian 25.25 per cent and the
Muslim-religion population 1.34 per cent. Thus, tpeoportion of Hindu
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religion students is slightly higher and that okt& and Muslims is slightly
lower than their respective proportion in the rysapulation in Punjab. It is
interesting to note that the proportion of Sikhgen girls is quite higher than

that of Sikh-religion boys. The situation is otlese in other religious groups.

Table 4.1.2: Distribution of Rural Students in Univ  ersity of Punjab by Religion

Religion Boys % Girls % Overall %
Sikh 404 68.24 236 73.98 640 70.25
Hindu 173 29.22 77 24.14 250 27.44
Muslim 6 1.01 2 0.63 8 0.88
Others 9 1.52 4 1.25 13 1.43
Total 592 100.00 319 100.00 911 100.00

Source: Primary Survey

The scheduled castes comprise 28.85 per cent pgmpulan Punjab
(GOP, 2005), whereas the proportion of rural SGlestts in the total rural
students in the universities of Punjab is compeedtilow, i.e. 14.60 per cent
(Table 4.1.3). However, the proportion of SC gislsrery less (7.52 per cent)
as compared to the SC boys (18.41 per cent). &urte proportion of female
students from the other backward classes is vesynali (0.63 per cent).
Contrary to it, the proportion of female studentstihe general category is
higher (84.95 per cent) than that of the male sited€’0.44 per cent).

Table 4.1.3: Distribution of Rural Students in Univ  ersities by Social Category

Category Boys % Girls % Overall %
General 417 70.44 271 84.95 688 75.52
SC 109 18.41 24 7.52 133 14.60
BC 44 7.43 22 6.90 66 7.24
OBC 22 3.72 2 0.63 24 2.63
Total 592 100.00 319 100.00 911 100.00

Source: Primary Survey

4.2 Location of Village

Approximately 45 per cent of rural students camamfrthe villages
located on the main roads, whereas the remainingessent were from the
villages located on the link road (Table 4.2.1)heTdistance of the villages
located on the link roads from the main roads vaffem 2 to 10 kms (Table
4.2.2). It means that they have to cover extraadcst to reach the destination.
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About 23 per cent of rural students travelled up2t&kms, 36.06 per cent
between 3 and 5 kms, 24.50 per cent between 6-X)dad 16.14 per cent
travelled more than 10 kms to reach at the maidsoa

Table 4.2.1: Distribution of Rural Students in Univ  ersities of Punjab by Location of

Village (on Main/Link Road )

Village Location Boys % Girls % Overall %
On Main Road 258 43.58 151 47.34 409 44.90
On Link Road 334 56.42 168 52.66 502 55.10
Total 592 100.00 319 100.00 911 100.00
Source: Primary Survey
Table 4.2.2: Distribution of Rural Students in Univ  ersities of Punjab by Distance of
Link Road located Village from Main Road

Distance (km) Boys % Girls % Overall %
Upto 2 82 24.55 35 20.83 117 23.31
3-5 115 34.43 66 39.29 181 36.06
6-10 82 24.55 41 24.40 123 24.50
10 + 55 16.47 26 15.48 81 16.14
Total 334 100.00 168 100.00 502 100.00

Source: Primary Survey

4.3 Hostel/Daily Commuting

Nearly 62 per cent rural students were found tdi\beg in the hostel,
etc., and 38 per cent were daily commuters (Tat8el} The percentage of
girls living in the hostel was higher (64.58 pentyghan that of the boys (59.97
per cent). Contrary to it, the percentage of gimsnmuting daily was lower
than that of boys. Perhaps the inconvenience wabin travelling by girls was
the main reason behind it. The distance travellgdhe daily commuters
ranged between 10 km to 61 km (Table 4.3.2). ARfutper cent students
travelled a distance up to 10 km daily to reach uhw&ersity/regional centre.
Nearly 25 per cent students has to travel a dist@etween 11 to 20 km, 15.43
per cent between 21-30 km, 10.57 per cent betwée#O3km, 9.43 per cent

between 41-50 kms and 8.57 per cent above 60 km.
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Status
Hostel Status Boys % Girls % Overall %
Hostellers/Boarders 355 59.97 206 64.58 561 61.58
Daily Commuters 237 40.03 113 35.42 350 38.42
Total 592 100.00 319 100.00 911 100.00
Source: Primary Survey
Table 4.3.2: Distribution of Rural Students in Univ  ersities of Punjab who Commute
Daily by the Distance Traveled
Distance (Km.) Boys % Girls % Overall %
>10 49 20.68 41 36.28 90 25.71
11-20 53 22.36 35 30.97 88 25.14
21-30 34 14.35 20 17.70 54 15.43
31-40 32 13.50 5 4.42 37 10.57
41-50 27 11.39 6 5.31 33 9.43
51-60 25 10.55 5 4.42 30 8.57
61+ 17 7.17 1 0.88 18 5.14
Total 237 100.00 113 100.00 350 100.00

Source: Primary Survey

It is very astonishing to note that the percentaggirl students travelling
a distance up to 30 kms is much high (84.95 pet)¢ban the percentage of
boys (57.39 per cent) travelling the same distadady. However, the
proportion of boys travelling a distance beyondkd@s is higher than that of
girls. The daily commuting by the students in Rbnhas been made easy by
higher frequency of buses and other means of toategn and by the
provision of concessional charges for student bassp Besides, the hostel
expenses are higher than the travelling expensesefore, the rural students or

their parents preferred daily commuting.

Regarding the modes of transport used by the daigmuters, the data
point out that nearly three-forth students (74.80 gent) travelled by buses and
18.29 per their

university/regional centre (Table 4.3.3).

cent used own scooters/motorcyctes reach the
A vemnal number of students
The

proportion of girls travelling by buses is high&230 per cent) than that of

travelled by train (3.14 per cent) and by own eaj (4.57 per cent).

boys (70 per cent). On the other hand, the praporbf boys using
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scooter/motorcycles as the transport mode is hitytzar that of girls. The same

IS true in the case of cars.

Table 4.3.3: Distribution of Rural Students in Univ  ersities of Punjab who Commute
Daily by Transport Means

Traveling Mode Boys % Girls % Overall %
Bus 166 70.04 93 82.30 259 74.00
Train 9 3.80 2 1.77 11 3.14
Own Scooter/Motorcycle 47 19.83 17 15.04 64 18.29
Own Car/Jeep 15 6.33 1 0.88 16 4.57
Total 237 100.00 113 100.00 350 100.00

Source: Primary Survey

Daily travelling involves lot of precious times tfe students. Half an
hour travelling time is not very abnormal. Evea thost of urban students have
to put in this much time in travelling. About onaufth of students (24.29 per
cent) reached the university/regional centre withatf an hour. Above 55.43
per cent students put in between one hour and ndeaaalf hour travelling
time daily (Table 4.3.4). Another 12.57 per cendsits spent two hours daily
in travelling and 7.71 per cent spent three hoadsraore in travelling daily. To

some extent, there are variations in the time spgsex of the students.

Table 4.3.4: Distribution of Rural Students in Univ  ersities of Punjab who Commute
Daily by Traveling Time

Travel Time Boys % Girls % Overall %

1/2 hour 53 22.36 32 28.32 85 24.29
1 hour 70 29.54 53 46.90 123 35.14
1.30 hour 54 22.78 17 15.04 71 20.29
2 hour 34 14.35 10 8.85 44 12.57
3+ hour 26 10.97 1 0.88 27 7.71

Total 235 100.00 115 100.00 350 100.00

Source: Primary Survey
4.4 Admission Status and Education Level

Although the universities are mainly supposed tparh post graduation
level of higher education and research, yet theysame undergraduate level
courses also, both at their campuses and regi@mites. As such, 22.17 per
cent rural students were in the undergraduate eswasd 77.83 per cent were in

the postgraduate courses (Table 4.4.1). The propoof rural female students
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is slightly higher in the undergraduate courses4@ser cent) than that of male
students (20.95 per cent). Contrary to it, thgproon of male rural students
The

difference between the two proportions, howeveresdmot seem to be

amongst the total male students is higher than dhdemale students.
significant. About 78 per cent undergraduate rwsldents were in the

Professional Courses (Table 4.4.2) and 16 peringhe Science Courses. Out
of total post-graduate rural students, the highegportion (69.53 per cent) was
in Arts/Humanities stream, followed by Science atne (25.67 per cent),

Professional stream (2.82 per cent) and Commereanst(1.98 per cent) (Table
4.4.3).

Table 4.4.1: Distribution of Rural Students in Univ  ersities of Punjab by

Education Level

Education Level Boys Girls Overall
Undergraduate Courses (2%)?35) (2135) (222(_)127)
Postgraduate Courses (726_335) (7%_:1515) (777(_)33)
Total 592 319 911

(100.00) (100.00) (100.00)
Figures in parentheses are percentages
Source: Primary Survey
Table 4.4.2: Distribution of Rural Students Studyin g Undergraduate Courses in

Universities of Punjab by Type of Course
Type of Course/Education Boys % Girls % Overall %
Arts/Humanities 5 4.03 6 7.69 11 5.45
Science Courses 13 10.48 19 24.36 32 15.84
Professional Courses 104 83.87 53 67.95 157 77.72
Languages Courses 2 1.61 0 0.00 2 0.99
Total 124 100.00 78 100.00 202 100.00
Source: Primary Survey
Table 4.4.3: Distribution of Rural Students Studyin g Post Graduate Courses in
Universities of Punjab by Type  of Course

Type of Course/Education Boys % Girls % Overall %
Arts/Humanities 328 70.09 165 68.46 493 69.53
Science Courses 11 2.35 3 1.25 14 1.98
Professional Courses 111 23.75 71 29.46 182 25.67
Languages Courses 18 3.84 2 0.83 20 2.82
Total 468 100.00 241 100.00 709 100.00

Source: Primary Survey
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In the universities of Punjab, there are statutegyervations in each
course. Table 4.4.4 shows a picture of rural sttsderho got admission against
these statutory reservations. Out of 911 totalrstudents in the universities
and their regional centres, 58.73 per cent got ssion in the general category.
The proportion of SC students of rural areas was(lger cent. Only 15.15 per
cent rural students got admission against the vagen/additional seats meant
for rural students. The proportion of backwardssks was 4.61 per cent. The
share of all the remaining categories varied betw@83 per cent and 0.66 per
cent. It is interesting to note that the propartad girls is higher in the general
category (61.76 per cent for girls compared to $Hér cent for boys) and in
the seats reserved for rural students (20.38 perfoegirls compared to 12.33
per cent for boys). The proportion of girls in $&tegory (7.84 per cent) is
significantly lower than that of boys (18.41 pentje Also, the proportion of
SC students is much below the proportion of thepytation in rural Punjab,
which is 33 per cent (GOI, 2005). It is clear thedency to send SC girls to
higher education in the universities is very lowlhe deprivation of rural
students in general and those of SC students incpiar would increase the

hiatus between rural-urban and between generab@ngpopulation.

Table 4.4.4: Distribution of Rural Students in Univ
Admission Category

ersities of Punjab by

Admission Category Boys % Girls % Overall %
General 338 57.09 197 61.76 535 58.73
SC/ST 109 18.41 24 7.52 133 14.60
Rural 73 12.33 65 20.38 138 15.15
BC 35 5.91 7 2.19 42 4.61
BA/BR 4 0.68 2 0.63 6 0.66
Freedom Fighters 2 0.34 2 0.63 4 0.44
Sports Persons 3 0.51 2 0.63 5 0.55
Riot Victims 2 0.34 2 0.63 4 0.44
Defence Personnel 6 1.01 3 0.94 9 0.99
Handicapped 2 0.34 1 0.31 3 0.33
NRI/IND 18 3.04 14 4.08 32 3.40
Total 592 100.00 319 100.00 911 100.00

Source: Primary Survey
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The study team also tried to look at those perdpnsvhom the rural
students were motivated to join the universitiesPahjab state. Table 4.4.5
shows that 63.25 per cent students got the mativdtom their parents. Their
teachers motivated another 18.53 per cent. Andfrigneds motivated nearly 10
per cent. It is a point of great satisfaction tlatongst the rural female
students, the parents motivated 76.44 per centthadteachers motivated
another 14 per cent of rural girls. It speaksha awareness on the part of

parents and teachers regarding education of girls.

Table 4.4.5: Distribution of Rural Students in Univ  ersities of Punjab by
Admission Motivator's Category

Motivator Boys % Girls % Overall %

Parents 351 56.25 253 76.44 604 63.25
Teachers 130 20.83 47 14.20 177 18.53
Relatives 31 4.97 11 3.32 42 4.40
Friends 84 13.46 12 3.63 96 10.05
Others 28 4.49 8 2.42 36 3.77
*Total 624 100.00 331 100.00 955 100.00

* Many students gave multiple responses
Source: Primary Survey

45 Examination Score

The study team also decided to look into the sclamal college level
academic performance of rural students admittethé universities. Table
4.5.1, 4.5.2 and 4.5.3 present their score in tagioculation, +2 and graduation
levels of education respectively. Nearly 62 pertceral students were having
first division in matriculation, 55.65 per cent #2, and 44.16 per cent in
graduation. Clearly, their performance while magvtowards the higher levels
of education witnessed a decline. However, thegmon of rural students
who got second division at the respective levelsedfication registered an
increase. The proportion of rural students gettinigd division, however,
declined as they moved from matriculation to graidma It may be attributed to
the sense of awareness and responsibility, whidlkal/ to be increased with

the maturity of age, towards the importance of argeducation.



Table 4.5.1: Distribution of Rural Students in Univ

Matriculation Examination

ersities of Punjab by Score in

Marks (%) Boys % Girls % Overall %
<44 22 3.72 4 1.25 26 2.85
45-49 61 10.30 13 4.08 74 8.12
50-59 182 30.74 64 20.06 246 27.00
60-69 163 27.53 106 33.23 269 29.53
70-79 121 20.44 83 26.02 204 22.39
80+ 43 7.26 49 15.36 92 10.10
Total 592 100.00 319 100.00 911 100.00
Source: Primary Survey
Table 4.5.2: Distribution of Rural Students in Univ  ersities of Punjab by Score in Plus

Two Examinations

Marks (%) Boys % Girls % Overall %
<44 9 1.52 2 0.63 11 1.21
45-49 29 4.90 7 2.19 36 3.95
50-59 257 43.41 100 31.35 357 39.19
60-69 219 36.99 136 42.63 355 38.97
70-79 64 10.81 62 19.44 126 13.83
80+ 14 2.36 12 3.76 26 2.85
Total 592 100.00 319 100.00 911 100.00
Source: Primary Survey
Table 4.5.3: Distribution of Rural Students in Univ  ersities of Punjab by Score in

Graduation Level Examination
Marks (%) Boys % Girls % Overall %
<44 4 0.85 0 0.00 4 0.56
45-49 30 6.41 5 2.07 35 4.94
50-59 259 55.34 98 40.66 357 50.35
60-69 129 27.56 106 43.98 235 33.15
70-79 44 9.40 28 11.62 72 10.16
80+ 2 0.43 4 1.66 6 0.85
Total 468 100.00 241 100.00 709 100.00

Note: 202 Students of Undergraduate Courses (124 Boys and 78 Girls) are yet to
Appear in graduation examination
Source: Primary Survey
With regard to the gender, the data reveal thatp#réormance of rural
girl students was better than that of boys at aNels of education.
Approximately, three-fourth girls (74.61 per cengpt first division in
matriculation, 65.85 per cent in +2, and 57 pett aegraduation examinations.
Compared to it, the corresponding proportion of oeyas 55.23, 50.16 and
36.86 per cent, respectively. Though there isidech the performance of both
boys and girls while going from lower to higher éé of education, yet the
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deterioration in the performance is more noticeabléhe case of boys while
moving from +2 to graduation. Towards the highed ef score i.e. above 70
per cent, the girls performed much better thanbibnes at all levels. This may
be attributed to the more studious and sensitivereaf girls and the tendency
among more meritorious boys to go in for profesai@ducation (especially in

the engineering courses and in the polytechni¢sj afatriculation and +2.
4.6 Schools: Type, Affiliation and Location

Table 4.6.1 presents a picture about ownershigludas from where the
rural students in the universities acquired thduaation. As regards primary
and middle school, 63 to 67 per cent students etuth government/aided
schools. This proportion in the case of high amdia secondary schools was
71.57 and 70.14 per cent, respectively. Clearlyery sizeable proportion of
students studied in the government and governmdatlachools. Contrary to
the popular perception and belief, the proportibrucal girls studied in private
rural schools at all levels of school education basn higher than that of the
boys. This is inspite of the fact that the prive¢@ools are more costly than the
government/aided schools. This is something, whigyates the gender
discrimination on the part of the parents of theakstudents and moreover,

these girl students are from relatively rich andeaded rural parents.

A very high proportion of students (83.42 per cemtho joined the
universities, came from schools affiliated to Pbnfchool Education Board
(PSEB) (Table 4.6.2). The owners of schools hauaifijation to CBSE/ICSE
and other boards are thus shy of establishing #@ipols in the rural areas.
The schools affiliated to the CBSE/ICSE are thelishgnedium schools and
too costly. Thus, these schools are most likely obdy the access and

affordability of majority of rural students cominjom weaker sections of
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society. As regards the proportion of boys andgsgidming from the PSEB and

other boards, there is no significant difference.

Table 4.6.1: Distribution of Rural Students in Univ
Pattern of Schools

ersities of Punjab by Ownership

Primary Schools
Ownership Pattern Boys % Girls % Overall %
Government/Aided 405 68.41 167 52.35 572 62.79
Private 187 31.59 152 47.65 339 37.21
Total 592 100.00 319 100.00 911 100.00
Middle Schools
Ownership Pattern Boys % Girls % Overall %
Government/Aided 425 71.79 186 58.31 611 67.07
Private 167 28.21 133 41.69 300 32.93
Total 592 100.00 319 100.00 911 100.00
Secondary Schools
Ownership Pattern Boys % Girls % Overall %
Government/Aided 444 75.00 208 65.20 652 71.57
Private 148 25.00 111 34.80 259 28.43
Total 592 100.00 319 100.00 911 100.00
Senior Secondary schools
Ownership Pattern Boys % Girls % Overall %
Government 435 73.48 204 63.95 639 70.14
Private 157 26.52 115 36.05 272 29.86
Total 592 100.00 319 100.00 911 100.00
Source: Primary Survey
Table 4.6.2: Distribution of Rural Students in Univ  ersity of Punjab by School Affiliation
Examination Board ngh ngher
Boys Girls Overall Boys Girls Overall
PSEB 480 260 740 487 273 760
(81.08) (81.50) (81.23) (82.26) (85.58) (83.42)
50 43 93 44 30 74
CBSE/ICSE (8.45) (13.48) (10.21) (7.43) (9.40) (8.12)
Others 62 16 78 61 16 77
(10.47) (5.02) (8.56) (10.30) (5.02) (8.45)
Total 592 319 911 592 319 911
(100.00) (100.00) (100.00) (100.00) (100.00) (100.00)

Figures in parentheses are percentages
Source: Primary Survey

As regards the location of primary schools of rgtaldents, 64 per cent
studied in their own village school and 36 per ¢ergchools located outside the
village (Table 4.6.3). Interestingly, higher pertage of rural girl students had

their primary education outside their village. Tdistance travelled by the
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students to reach the primary schools varied fromm km to 10 kms (primary
survey). This scenario reflects back the availgbdf primary schools in the
villages of Punjab some 15 to 18 years back. $bisething amazing that in a
developed state like Punjab, the primary schoalesits had to travel this much
distance. And, it goes to the credit of those Irgtadents (35 per cent) who

managed to enter universities in the face of suldso

Table 4.6.3: Distribution of Rural Students in Univ  ersities of Punjab by Location of
Primary and Middle Schools

Location | Boys | % | Girls | % | Overall | %

Primary Schools

Within Village 395 66.72 191 59.87 586 64.32
Outside Village: Rural 197 33.28 128 40.13 325 35.68
Total 592 100.00 319 100.00 911 100.00
Middle Schools

Within Village 309 52.20 160 50.16 469 51.48
Outside Village: Rural 283 47.80 159 49.84 442 48.52
Total 592 100.00 319 100.00 911 100.00

Source: Primary Survey

The percentage of rural students coming from tradhaischools situated
in their own villages was, however, lower (51.48 pent) than that of primary
schools. There is no significance difference m pnoportion of boys and girls
in this respect. The distance travelled to redehrespective middle schools,
located outside their own villages, again variamhfrone to 10 kms. Majority
of such students travelled a distance from twov® kms. There was not much

difference as far as boys and girls are concerpechéry survey).

As can be expected, the proportion of studentsriagtehe university
after doing matriculation from the schools locatedheir own villages further
declined (Table 4.6.4). About 50 per cent of rigtidents did matriculation
from the schools located in other village and 1g&t cent from the urban
schools. The distance travelled by such studemtnjority of the cases) was
between 2 to 5 kms. There is much difference engloportion between boys

and girls, as far as the distance travelled is eored (primary survey).
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Table 4.6.4: Distribution of Rural Students in Univ  ersities of Punjab by Location of
High and Senior Secondary Schools

Location | Boys | % | Girls | % | Overall | %
High Schools
Within Village 290 48.99 152 47.65 442 48.52
QOutside Village: Rural 294 49.66 164 51.41 458 50.27
QOutside Village: Urban 8 1.35 3 0.94 11 1.21
Total 592 100.00 319 100.00 911 100.00
Senior Secondary Schools
Within Village 154 26.01 87 27.27 241 26.45
QOutside Village: Rural 222 37.50 125 39.18 347 38.09
Outside Village: Urban 216 36.49 107 33.54 323 35.46
Total 592 100.00 319 100.00 911 100.00

Source: Primary Survey
In the case of senior secondary schools, the ptiopoof rural students

having passed this stage from the schools locatéeir own villages was just
26.45 per cent. Out of the remaining students)®B®er cent passed senior
secondary schools from the rural schools locatasdiaei their own village and
another 35.46 per cent from the urban schools. fi$iag proportion of
students from primary level to senior secondaryelle\having passed the
respective examinations from schools located oetsiekir villages, is bit a
natural phenomenon. The number of schools getbnoler as we move to
higher levels of school education. Unlike the atiste travelled by the students
of middle and secondary schools, it has increasedhfe senior secondary
schools. About 59 per cent students had to triae®veen 2 to 10 kms distance
for reaching their schools. Nearly 22 per centlstus travelled a distance of 6-

10 kms for reaching schools (primary survey).

4.7  Study Stream: +2 and Graduation

The senior secondary stage of education is vergpitapt because during
this stage the students opt for different studgastrs. Out of the total rural
students as many as 62.79 per cent opted for rdthamanities stream (Table
4.7.1). Another 33.04 per cent opted for medical, @nly 2.63 per cent joined
the non-medical stream and 1.54 per cent optedtHiercommerce stream.

English and Mathematics seem to be the main hufdresiral students which
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debar them to go in for science classes. Besalttgr the non-availability of
science teachers and/or the non-availability ofex2| science courses in rural
schools are also responsible for this. Apart ftbis, +2 science classes were in
the colleges (when the present day university siisd@ere at that state) and it
were mainly the urban colleges which were runnitigrece classes at +2 level.
As such, those rural students who opted for scigoiceed +2 in the urban

located colleges.

Interestingly, no rural student opted for the vowal stream. And, a
higher proportion of girls opted for medical streiman that of boys. In the
case of non-medical and arts/humanities, the ptmpoof boys was marginally
higher than that of girls. But, no one opted farcational stream. At the
graduation level, 55.54 per cent of rural studespsed for arts/humanities
(Table 4.7.2), followed by science (23.49 per ceotflers (19.43 per cent) and
commerce (1.54 per cent). The others include tiedh., B. Pharmacy, BBA,
BCA, MBA (five year), Law (five year), etc. Propimn-wise, girls dominated
in the science group and boys in the 'others' cayeg

Table 4.7.1: Distribution of Rural Students in Univ
Stream during senior secondary

ersities of Punjab by course

Stream Boys % Girls % Overall %
Arts/Humanities 377 63.68 195 61.13 572 62.79
Commerce 11 1.86 3 0.94 14 1.54
Medical 184 31.08 117 36.68 301 33.04
Non-Medical 20 3.38 4 1.25 24 2.63
Vocational 0 0.00 0 0.00 0 0.00
Total 592 100.00 319 100.00 911 100.00
Source: Primary Survey
Table 4.7.2: Distribution of Rural Students in Univ  ersities of Punjab by Type of

Graduation Level Stream (Appeared/Appearing)

Stream Boys % Girls % Overall %
Arts/Humanities 335 56.59 171 53.61 506 55.54
Commerce 11 1.86 3 0.94 14 1.54
Science 124 20.95 90 28.21 214 23.49
Others * 122 20.61 55 17.24 177 19.43
Total 592 100 319 100.00 911 100.00

*Others include B. Tech., B. Phar., BBA, BCA, MBA (Five Year), Law (Five Year), etc.

Source: Primary Survey
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4.8 Education Level of Family

Education level of the family members is anothepomant determinant
of access to and choice of course at the univetsitgl higher education.
Educated members, particularly the parents, engeutlaeir children to go in
for higher education and bear their expenses W@lifinTable 4.8.1 shows that
8.78 per cent fathers and 20.97 per cent mothersu students were
uneducated. A good proportion (37.87 per centefatrand 34.14 per cent
mothers) was having education beyond middle lewgl dp to high/higher
secondary level. Another 23.16 per cent fatheds7a80 per cent mothers were
having graduation degree. The proportion of fathand mothers having
postgraduate and professional degrees was 5.38peand 1.87 per cent; and
11.31 per cent and 3.95 per cent respectively. s,Tthe situation was quite
improved during the post-independence era, i.eingut950s, 60s and 70s.
Probably, this improved education level was dugublic and philanthropic
investment in education sector up to 1970s in RunjBhat must have caused
awareness among the parents who preferred to desid wards to the

universities for attaining higher education.

Education level of paternal grandparents i.e. 'dadd 'dadi' shows that
grandfathers of 57 per cent of students were neingaany formal education
and the corresponding proportion of grandmothers W& per cent. The
academic qualification of 20 per cent grandfatlaers 16 per cent grandmothers
was up to primary level only. Another 6.70 per cgrandfathers and 2.74
grandmothers was middle pass, whereas 12.84 pérgcamdfathers and 3.18
per cent grandmothers were studied up to high/higleeondary level. As
regards graduation, only 2.31 per cent grandfatrerd 0.44 per cent
grandmothers were having this qualification (priynsurvey).



83

Table 4.8.1: Distribution of Rural Students in Univ  ersities of Punjab by Educational Level of Parents

Education Level Boys Students Girls Students Overall Students
Father Mother Father Mother Father Mother
No Education 58 157 22 34 80 191
(9.80) (26.52) (6.90) (10.66) (8.78) (20.97)
(5.57) (15.20) (3.76) (8.46) (4.94) (12.84)
Middle 48 87 13 31 61 118
(8.11) (14.70) (4.08) (9.72) (6.70) (12.95)
(38.85) (29.22) (36.05) (43.26) (37.87) (34.14)
Graduate in Arts/Science/Commerce 137 40 74 32 211 72
(23.14) (6.76) (23.20) (10.03) (23.16) (7.90)
Postgraduate in Arts/Science/Commerce 31 7 18 10 49 17
(5.24) (1.18) (5.64) (3.13) (5.38) (1.87)
Profession 48 14 55 22 103 36
(8.11) (2.36) (17.24) (6.90) (11.31) (3.95)
(1.18) (4.05) (3.13) (7.84) (1.87) (5.38)
Total 592 592 319 319 911 911
(100.00) | (100.00) | (100.00) | (100.00) | (100.00) | (100.00)

Figures in parentheses are percentages

Source: Primary Survey

Table 4.8.2 presents education level of brothersuddl students. It is
very encouraging phenomenon that 34.17 per cest &lebthers and 47.89 per
cent younger

brothers are having educational dqcaibns up to

secondary/higher secondary level. The correspgngroportion having
The

proportion of postgraduate and professional dedy@der elder brothers is

graduate degree is 21.57 per cent and 32.96 pdy oespectively.

12.61 per cent (3.38 per cent for younger brothag 17.37 per cent (4.51 per
cent for younger brother). It shows that the eteetgarents are quite aware

about the education of their sons.

The awareness level of the parents about the adoaafttheir daughters
also seems to be quite high (Table 4.8.3). Thpqtmn of elder sisters having
matriculation, graduation, post-graduation, andfgesional qualification is
28.61 per cent, 27.14 per cent, 22.12 per centl@ml/ per cent, respectively.
Similarly, the proportion of younger sisters havimgtriculation, graduation,

post-graduation, and professional qualificatiod3s99 per cent, 33.21 per cent,
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7.30 per cent and 7.30 per cent, respectivel\s &vident that there is a strong
relationship between the education level of paranis children. It is in this

context that the urban children are having an exge their rural counterparts.
Since most of the present day rural parents ahereiineducated or having a
very low level of education, their children are hduo be adversely affected by
this phenomenon. More so, since education is ddddr for socio-economic
upliftment, the educated parents have a bettercdgpta finance the education

of their children.

Table 4.8.2: Distribution of Rural Students in Univ  ersities of Punjab by Educational Level of Brothers

Education Level Boys Students Girls Students

Elder Brother | Younger Brother | Elder Brother | Younger Brother | Elder
No Education 9 0 4 0 .
(3.77) (0.00) (3.39) (0.00) (G

Primary 2 1 1 4
(0.84) (0.52) (0.85) (2.45) (C

. 5 7 7 19
Middle (2.09) (3.65) (5.93) (11.66) (A
. . 85 90 37 80 :
High/Senior Secondary (35.56) (46.88) (31.36) (49.08) 3

. . 52 72 25 45
Graduate in Arts/Science/Commerce (21.76) (37.50) (21.19) (27.61) @

. . 33 7 12 5
Postgraduate in Arts/Science/Commerce (13.81) (3.65) (10.17) (3.07) (1
Profession 43 12 19 4 .
(17.99) (6.25) (16.10) (2.45) (1

Others 10 3 13 6
(4.18) (1.56) (11.02) (3.68) (€
Total 239 192 118 163 :
(100.00) (100.00) (100.00) (100.00) (1c

Figures in parentheses are percentages
Source: Primary Survey
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versities of Punjab by Educational Level of Sisters

Boys Students Girls Students Overall Students
Education Level Elder Younger Elder Younger Elder Younger
Sister Sister Sister Sister Sister Sister
No Education 1 0 0 0 1 0
(0.41) (0.00) (0.00) (0.00) (0.29) (0.00)
Primary 3 2 0 1 3 3
(1.24) (1.12) (0.00) (1.04) (0.88) (1.09)
Middle 6 9 0 5 6 14
(2.48) (5.06) (0.00) (5.21) (1.77) (5.11)
High/Senior Secondary 8 85 19 41 97 126
(32.23) (47.75) (19.59) (42.71) (28.61) (45.99)
Graduate in 57 55 35 36 92 91
Arts/Science/Commerce (23.55) (30.90) (36.08) (37.50) (27.14) (33.21)
Postgraduate in 56 11 19 9 75 20
Arts/Science/Commerce (23.14) (6.18) (19.59) (9.38) (22.12) (7.30)
Profession 38 14 21 4 66 20
(15.70) (7.87) (21.65) (4.17) (19.47) (7.30)
Others 3 2 3 0 6 2
(1.24) (1.12) (3.09) (0.00) (1.77) (0.73)
Total 242 178 97 96 346 276
(100.00) | (100.00 | (100.00) | (100.00) | (100.00) (100.73)

Figures in parentheses are percentages

Source: Primary Survey

4.9 Occupation of Family

Occupation of parents, too, has a relationship #Witheducation of their
children. As is evident from Table 4.9.1, 44.13 pent rural students came
from the families whose parents are cultivatorsaiNe82 per cent of the male
students' mothers were doing household work. Amros the service, the
fathers of 35 per cent students are in service @dsonly 16.25 per cent
students' mothers are in service. The proportisiumients whose fathers are in
business, etc. is nearly 10 per cent. The prapodf students coming from the
labourer class is just 4.39 per cent. It is imgotrto note that the proportion of

girls is very low from the labourer’s class.
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. Boys Students Girls Students Overall Students
Occupation Status
Father Mother Father Mother Father Mother
o 258 0 144 0 402 0
Cultivat
witvation (43.58) (0.00) (45.14) (0.00) (44.13) (0.00)
0 514 0 237 0 751
Household Work
ousenoid wor (0.00) (86.82) (0.00) (74.29) (0.00) (82.44)
Service 197 72 123 76 320 148
(3328) | (12.16) | (3856) | (23.82) | (35.13) | (16.25)
- 37 0 9 0 46 0
Ex-S
X-oervice (6.25) (0.00) (2.82) (0.00) (5.05) (0.00)
- 60 0 33 0 93 0
B /Sh
USINESSIShop (10.14) (0.00) (10.34) (0.00) (10.21) (0.00)
35 0 5 0 40 0
Lab
abour (5.91) (0.00) (1.57) (0.00) (4.39) (0.00)
5 6 5 6 10 12
Others *
ers (0.84) (1.01) (1.57) (1.88) (1.10) (1.32)
Total 592 592 319 319 911 911
(100.00) | (100.00) | (100.00) | (100.00) | (100.00) | (100.00)

* |t includes artisans also.

Figures in parentheses are percentages
Source: Primary Survey

Regarding the occupation of brothers of rural stigle28 per cent of
elder brothers and 11 per cent of younger brotherscultivators (Table 4.9.2).
Another 39 per cent elder brothers are in servideusiness. The proportion of
students whose elder brothers are labourers is semgll (2.24 per cent).
Nevertheless, it is matter of satisfaction thatywbenger brothers of 72 per cent
students are studying at various levels of educatls regards, the occupation
of sisters of rural students, 47 per cent of elsisters and 26 per cent of
younger sisters are simply doing household workol@&.9.3). Only 25 per
cent of rural students' elder sisters are in servitlevertheless, 65 per cent

students' younger sisters are students at vammessl of education.

Though occupation of grandparents (both paterndl raaternal) is not
supposed to directly influence the education le¥¢heir grand children, yet an
effort has been also made to look into this aspé@tte grandfathers of 78 per
cent rural students were in cultivation (primaryv&y) and grandmothers of 94

per cent rural students were doing household wiirks interesting to note that
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the proportion of students whose fathers are itivation is much lower than
their grandfathers. Thus, there has been an otonphshift during the next
generation. The proportion of students whose dedhers were in service,

business and labourers is very low (primary survey)

Table 4.9.2: Distribution of Rural Students in Univ  ersities of Punjab by Occupation
of Elder/Younger Brothers

: Boys Students Girls Students Qverall Students
Occupation Status
Elder Younger Elder Younger Elder Younger
- 63 23 38 16 101 39
Agricult
gricuiture (26.36) | (11.86) | (32.20) (9.94) (28.29) | (10.99)
- 73 22 20 13 93 35
S
ervice (3054) | (11.34) | (1695 | (807) | (2605 | (9.86)
- 28 7 11 6 39 13
B /Sh
USINEsSIShop (11.72) (3.61) (9.32) (3.73) (10.92) (3.66)
4 4 4 1 8 5
Lab
abour (1.67) (2.06) (3.39) (0.62) (2.24) (1.41)
Student 55 136 39 121 94 257
(23.01) | (70.10) | (33.05) | (75.16) | (26.33) | (72.39)
16 2 6 4 22 6
Others *
ers (6.69) (1.03) (5.08) (2.48) (6.16) (1.69)
Total 239 194 118 161 357 355
(100.00) | (100.00) | (100.00) | (100.00) | (100.00) | (100.00)

* [t includes artisans also.
Figures in parentheses are percentages
Source: Primary Survey

Table 4.9.3: Distribution of Rural Students in Univ  ersities of Punjab by Occupation
of Elder/Younger Sisters

. Boys Students Girls Students Overall Students
Occupation Status
Elder Younger Elder Younger Elder Younger
121 47 38 25 159 72
HH Work
o (5021) | (26.55) | (38.78) | (25.77) | (46.90) | (26.28)
. 0 2 3 0 3 2
Cultivat
uitivation (0.00) (1.13) (3.06) (0.00) (0.88) (0.73)
- 56 19 29 3 85 22
s
ervice 23.24) | (10.73) | (29.59) (3.09) (25.07) (8.03)
- 0 0 0 0 0 0
B /Sh
HSINESSIShop (0.00) (0.00) (0.00) (0.00) (0.00) (0.00)
0 0 0 0 0 0
Lab
abour (0.00) (0.00) (0.00) (0.00) (0.00) (0.00)
61 109 26 69 87 178
Student
uaen 2531) | (61.58) | (26.53) | (71.13) | (25.66) | (64.96)
3 0 2 0 5 0
Others*
ers (1.24) (0.00) (2.04) (0.00) (1.47) (0.00)
Total 241 177 98 97 339 274
(100.00) | (100.00) | (100.00) | (100.00) | (100.00) | (100.00)

* [t includes artisans also.
Figures in parentheses are percentages
Source: Primary Survey
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4.10 Medium of Examination/Instruction

Medium of instruction and medium of examinatiorogiday an important
role in obtaining knowledge, communication and etaent in the
occupation/profession. Punjabi is the mother tengfuthe Punjabis, more so in
the rural Punjab. Though it is important to havefigiency in one's mother
tongue, yet it is equally important to have pramy in English. These days
English is a language of market and a link languag®ss the globe, so a
student's ability to communicate in English is vanportant. The emerging
global scenario also requires proficiency in Englidndia’'s edge over China in
getting a bigger share in Business Processing Owdisy (BPOSs) is largely
because of Indian students' proficiency in Englileeping in view all this, the
study has also tried to look into distribution afal students according to their

medium of instruction and examination.

The proportion of rural students, in the univeestiof Punjab, getting
instructions in English medium increased as thewenrom secondary to
higher secondary schools (Table 4.10.1). The $tofn Punjabi medium to
English medium is quite substantial at the highecosdary level, as the
proportion of students getting instruction in Esflimedium increased from
21.95 per cent at high school level to 40.07 pet e¢ higher secondary level.
There is 15.70 percentage points shift from Punjai@dium and 2.41
percentage points shift from Hindi medium. Thuse fproportion of rural
students in the universities coming from Englishdmm at the higher
secondary level is quite substantial. Another irgoa feature is that the
proportion of girls with English medium has beeghar than that of boys at all
levels of the school. The scenario is reverséenciase of Punjabi medium and

Hindi medium.
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89

Medium of Instructions ngh H|g_her
Boys Girls Overall Boys Girls Overall
Punjabi 416 213 629 332 154 486
(70.27) (66.77) (69.05) (56.08) (48.28) (53.35)
English 108 92 200 214 151 365
(18.24) (28.84) (21.95) (36.15) (47.34) (40.07)
Hindi 68 14 82 46 14 60
(11.49) (4.39) (9.00) (7.77) (4.39) (6.59)
Total 592 319 911 592 319 911
(100.00) (100.00) (100.00) (100.00) (100.00) (100.00)

Figures in parentheses are percentages
Source: Primary Survey

Further, almost similar patterns are noticeabléhan case of medium of
examination during the matriculation and senioroséary levels of education
(Table 4.10.2).

cent opted English as the medium of examinatione groportion of those who

However, at the university levedmination, around 68 per

opted Punjabi, Hindi/Sanskrit and Urdu as the madnf examination was,
respectively, 28.43 per cent, 3.51 per cent and @4dr cent (Table 4.10.3).
Moreover, there is no significant difference betwéd®ys and girls regarding

the medium of examination.

Table 4.10.2: Distribution of Rural Students in Uni  versity of Punjab by Medium of

Examination at School Level

Medium of Examination H|gh H'qher
Boys Girls Overall Boys Girls Overall
Punjabi 413 211 624 323 154 477
(69.76) (66.14) (68.50) (54.56) (48.28) (52.36)
English 111 94 205 218 152 370
(18.75) (29.47) (22.50) (36.82) (47.65) (40.61)
Hindi 68 14 82 51 13 64
(11.49) (4.39) (9.00) (8.61) (4.08) (7.03)
Total 592 319 911 592 319 911
(100.00) (100.00) (100.00) (100.00) (100.00) (100.00)

Figures in parentheses are percentages
Source: Primary Survey
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Medium of Examination Boys % Girls % Overall %

English 403 68.07 216 67.71 619 67.95
Punjabi 172 29.05 87 27.27 259 28.43
Hindi/Sanskrit 16 2.70 16 5.02 32 3.51
Urdu, etc. 1 0.17 0 0.00 1 0.11
Total 592 100.00 319 100.00 911 100.00

Source: Primary Survey

4.11 Fee Concession and Scholarship

Fee concession and scholarships are other imporéaigbles that may
help the rural students in accessing as well affording the higher education.
The analysis of data reveals that a very smallgtam of rural students in the
universities has availed the benefit of fee corioesSable 4.11.1). Out of 911
students, only 72 students (7.90 per cent) gob#dmefit of fee concession. The
proportion of students, who got fee concession,ew&3.33 per cent in the
Professional Courses, 25.00 per cent were fronSth@al Sciences, 13.89 per
The

amount of fee concession was very small, up to IRs000 per year for a

cent from the Languages and 11.11 per cent fronsiPaly Sciences.

majority of rural students (72.22 per cent) who fg& concession. Only 14 per
cent students availed the benefit of fee concedsatween Rs. 15,000 and Rs.
25,000.

(primary survey).

About 8 per cent students got fee conmesabove Rs. 25,000

Table 4.11.1: Distribution Of Rural Students Availi

Course

ng of Fee Concession by Faculty/

Faculty/Course Boys % Girls % Dverall %
Social Sciences 14 26.42 4 21.05 18 25.00
Art & Culture 0 0.00 0 0.00 0 0.00
Life Sciences 3 5.66 2 10.53 5 6.94
Physical Sciences 7 13.21 1 5.26 8 11.11
Languages 3 5.66 7 36.84 10 13.89
Education & Information Science 2 3.77 1 5.26 3 4.17
Profession Courses 20 37.74 4 21.05 24 33.33
Veterinary Sciences 1 1.89 0 0.00 1 1.39
Agriculture & Agricultural Engineering 3 5.66 0 0.00 3 4.17
Total 53 100.00 19 100.00 72 100.00

Source: Primary Survey
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As regards the scholarships, in all 50 studen#9(er cent) out of a
total of 911 rural students got the scholarshipb(@at.11.2). Out of these 50
students, 32 were boys (64 per cent) and 18 wete (6 per cent). The
highest proportion of such students (22 per ceraty Wwvom the Professional
Courses. It was followed by the Social Scienced #re Agricultural &
Agricultural Engineering (16 per cent each) anchtbg the Life Sciences and

the Physical Sciences (14 per cent each).

Table 4.11.2: Distribution Of Rural Students Availi  ng of Scholarship by Faculty/

Course
Faculty Name Boys % Girls % Overall %
Social Sciences 6 18.75 2 11.11 8 16.00
Art & Culture 1 3.13 0 0.00 1 2.00
Life Sciences 5 15.63 2 11.11 7 14.00
Physical Sciences 3 9.38 4 22.22 7 14.00
Languages 2 6.25 2 11.11 4 8.00
Education & Information Science 2 6.25 0 0.00 2 4.00
Professional Courses 8 25.00 3 16.67 11 22.00
Veterinary Sciences 2 6.25 0 0.00 2 4.00
Agriculture & Agricultural Engineering 3 9.38 5 27.78 8 16.00
Total 32 100.00 18 100.00 50 100.00

GATE=1, ICAR=2 and UGC=1
Source: Primary Survey

The amount of scholarship was between the randesof,500 and Rs.
25,000+ per annum. In all, 60 per cent of sucllestts got scholarship less
than Rs. 5,000 only. Another 18 per cent got alsckhip amount between Rs.
5,000 and Rs. 10,000. The proportion of studers got scholarship between
Rs. 15,000-20,000 was 12 per cent (primary survey).

4.12 Land Holdings and Income

The study team also thought it properldok into the economic
background of the rural students in the universibEPunjab. As land holding
Is one of the main sources of income in rural Punjlae size of land holdings is
given in Table 4.12.1. The data show that 28 pet oé rural students came
from the non-agricultural land owing families. Aegards the landholders, 24
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per cent students came from the families havingniiaeginal and small land
holdings. The proportion of students coming framilies having 6-10 acres of
land is 22.50 per cent. The proportion of studeotsing from families having
land between 11 and 20 acres was 18.55 per cahthase above 20 acres, it

was 7 per cent.

Table 4.12.1: Distribution of Rural Students in Uni
Land Holdings of their Famil y

versities of Punjab by Size of

Land Holding (in Acre) Boys % Girls % Dverall %
No Land 171 28.89 84 26.33 255 27.99
0.5t05 146 24.66 72 22.57 218 23.93
6-10 127 21.45 78 24.45 205 22.50
11-15 75 12.67 42 13.17 117 12.84
16-20 32 5.41 20 6.27 52 5.71
21+ 41 6.93 23 7.21 64 7.03
Total 592 100.00 319 100.00 911 100.00

Source: Primary Survey

If we compare the above picture with the size afiladoldings in Punjab,
then there emerges an interesting picture. AsLp8b-96 agricultural census,
35 per cent operational holdings are marginal andllsholdings. Operational
holdings also include leased-in land, which medres groportion of owned
holdings up to 5 acres must be considerably highan the proportion of
operational holdings. Thus, from a very high pmipo of small-owned
holdings, only 24 per cent families are sendingrthards to attain education in
the universities of Punjab and their regional a=ntr The proportion of semi-
medium sized operational holdings between 5.1 &ndctes is 29 per cent, and
The

proportion of students from the medium holding qix& to 20 acres) is 18.55

the proportion of students from these size-holdiy22.50 per cent.

per cent, whereas the share of operational medizenh®Iding in Punjab is 28
per cent. The share of large-size operationalihgédin Punjab is 7.28 per cent
and the proportion of students from this class@3 per cent. Thus, in all land-
holding sizes, but for large-size holdings, theportion of students in the

universities is less than their share in operatiboblings in Punjab.
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As regards landless agricultural workers, theirrsha total rural main
workers in Punjab was 22 per cent (GOP, 2005). él@w the proportion of
rural students in the category of no-land holderthe universities in Punjab is
28 per cent. It should not be construed from tthét a very high proportion of
rural students in the universities are coming flandless agricultural workers.
In fact, a very high proportion of landless agriatl workers belong to the
scheduled castes. And, we have observed in Tablg,4hat the proportion of
SC rural students in the universities is just 14p@0 cent. There are many
families in the rural Punjab who are landless libheowise in service or other
professions and a good proportion of rural studenthie universities may be

coming from this section of population.

Table 4.12.2 presents a picture related to thecesunf income. Those
families who are dependent only on the agricultimabme alone are sending
33.92 per cent of the rural students to the unittess This proportion is very
near to the proportion of cultivators (31.5 pertgen rural main workers of
Punjab. Another section of rural students hasmecérom both the agriculture
and the service. The proportion of students confiag this section is 27.00
per cent. Thus, 61 per cent students are comorg these two categories. The
proportion of students coming from salaried cla&s$4.82 per cent. Then there
are some families whose income is coming from adiuce and business
combined. The proportion of such students is &lcent. The proportion of
students whose parents' income comes from busomigss 6.26 per cent. The
proportion of students coming from wage earner abakls is just 3.62 per
cent. Then there are some other categories ofmacarners. These categories
together send only 7.58 per cent students to thersities.
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Table 4.12.2: Distribution of Rural Students in Uni  versities of Punjab by Source

of Income
Source of Income Boys % Girls % Qverall %
Agriculture Land Only 193 32.60 116 36.36 309 33.92
Agriculture Land & Salary 159 26.86 87 27.27 246 27.00
Salary Only 88 14.86 47 14.73 135 14.82
Agriculture. Land & Business 39 6.59 23 7.21 62 6.81
Business Only 34 5.74 23 7.21 57 6.26
Wages Only 26 4.39 7 2.19 33 3.62
Agriculture Land & Pension/Remittances 18 3.04 7 2.19 25 2.74
Business & Salary 13 2.20 4 1.25 17 1.87
Pension/Remittances Only 11 1.86 3 0.94 14 154
Agriculture Land & Wages 5 0.84 2 0.63 7 0.77
Agriculture Land & Any Other 6 1.01 0 0.00 6 0.66
Total 592 100.00 319 100.00 911 100.00

Source: Primary Survey

Table 4.12.2 also presents a very significant stenaf the various
sources of income of rural households in PunjaimceSthe study has covered
the four universities and their regional centrese onay safely conclude that
student from all districts/tehsils have been regmésd. This table makes an
explicit and important revelation that the propamtiof students whose parents'
income, somehow or other, contains a major or mgwnponent of income
from land is 72 per cent. In other words, land s#gmains a significant source

of support in one way or the other in rural studecase.

The distribution of students coming from householdsh different
income levels is given in Table 4.12.3. About Hd pent students are coming
from such households whose income is less thab@R800 per annum. Nearly
34 per cent students are from an income range bat®s. 51,000 — 1lakh per
annum. Another 30.41 per cent students are frmonme bracket between Rs.
101 thousands and Rs. 150 thousands per annuns, dlsizeable proportion of
students (64.33 per cent) are coming from inconmgeaof Rs. 51 thousands
and Rs. 1.5 lakh per annum. The proportion ofesttalfrom the income range
of Rs. 1.51 lakhs and Rs. 2.00 lakhs is 13.28 pet.c The proportion of

students coming from the income bracket above Rkl®Ris nearly 12 per cent.
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Income Level

(irl]:??gzslgﬁgrges') Boys % Girls % Overall

>50 61 10.30 32 10.03 93
51-100 199 33.61 110 34.48 309
101-150 187 31.59 90 28.21 277
151-200 78 13.18 43 13.48 121

201-250 26 4.39 16 5.02 42

251-300 12 2.03 9 2.82 21

301+ 29 4.90 19 5.96 48
Total 592 100.00 319 100.00 911
Mean Family Income (Rs.) 146789 145850 146460

Source: Primary Survey

Keeping a cell phone, perhaps, has become a fastitbnthe students
rather than a necessity. While a large majoritystoidents in the universities
keep cell phones, quite a high proportion of rtaidents, too, keep the cell
phone. According to our survey, 54 per cent oélrstudents at the campuses,
and 45 per cent of at the regional centres of thigeusities have the cell
phones. Interestingly, the percentage of boysgasl with cell phones both at

the campuses and regional centres are almostitiee sa
4.13 Earnings and Expenditure

The very negligible proportions of students aréofwing the practice of
‘earn while you read'. Table 4.13.1, shows tht 4r50 per cent rural students
(5.24 per cent boys, and 3.13 per cent girls) ¥olibis dictum, the rest are non-
earners. In other words, the entire expensesenf édlucation are borne out by
their parents. Unlike the developed countries, re@t@most all the students in
higher education follow the practice of ‘earn whita read’, here the students
continue to be dependent on their parents till thesy gainfully employed. It
may be a healthy practice from the standpoint ofv@ue system and strong
family ties, but it is a hindrance in the tendenayoecome self-dependent and
self-confidence. The same Indian students whely te to the western

countries for study do part time work to lower theden on their parents. Why
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do we not practise it here in India? There is edn® answer a very serious
guestion: If the students and parents in the rmintries follow this practice,
why don't we follow this practice in a poor courtryThe nation and the
protagonists of Indian value system must ponderr otlés question.
Somewhere something is lacking and missing ancttisest need to come out of

this value-loaded mind-set.

Table 4.13.1: Distribution of Rural Students in Uni  versity of Punjab by Their
Earning Status to Finance Higher Education

Earning Status Boys Girls Overall
31 10 41
E
amners (5.24) (3.13) (4.50)
561 309 870
N -
on-earners (94.76) (96.87) (95.50)
592 319 911
Total
o (100.00) (100.00) (100.00)
Total Yearly Earnings (Rs,) 373600 91100 464700
Mean Earnings (Rs) 12052 9110 11334
Figures in parentheses are percentages
Source: Primary Survey
Table 4.13.2: Distribution of Rural Students in Uni  versities of Punjab by Source
of Study Expenditure
Source of_Study Boys % Girls % Overall %
Expenditure
Parents 575 97.13 309 96.87 884 97.04
Uncle/Aunty 2 0.34 1 0.31 3 0.33
Brother/Sister 6 1.01 4 1.25 10 1.10
Others 9 1.52 5 1.57 14 1.54
Total 592 100.00 319 100.00 911 100.00

Source: Primary Survey

Table 4.13.2 clearly shows that 97 per cent ruradents are dependent
on their parents for meeting their study and livexpenses. A very small
proportion of rural students’ study expenses hagenbfinanced by persons
other than parents, such as brother/sisters anié/annty and others, etc. In

this respect, there is no significant differenceveen boys and girls.
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4.14 Study Loss and Additional Degree

The data show that before joining the universiaéshe late stage, the
rural students have lost some of their study yedrs.overall, 168 students
(18.44 per cent) have lost some of their study gyedrvarious stages. Table
4.14.1 depicts that, on an average, those rurdesta who lost study year had
lost 1.54 study years before reaching the uniwermiteven while being in the
universities. The mean lost years (1.57 yearthencase of boys is higher than
the mean lost years by girls (1.47 years). Thegntmon of those who lost their
one year is 61.31 per cent (60.33 boys and 63.88qr¢ girls). Those who lost
two years accounted for 25.60 per cent (24.79 et looys and 27.66 per cent
girls), whereas the corresponding proportion ofséhavho lost 3 years was
10.71 per cent (12.40 per cent boys and 6.38 pergids). The proportion of
those who lost more than three years was just ge88cent. Though it is a
matter of concern that the students lost theirystyehrs, yet it is a matter of
satisfaction that inspite of that they managed mterethe universities and

complete their education.

Table 4.14.1: Distribution of Rural Those Students ~ Who Lost Study Year by Number

of Years
Years Lost Boys % Girls % Overall %

1 Year 73 60.33 30 63.83 103 61.31
2 Year 30 24.79 13 27.66 43 25.60
3Year 15 12.40 3 6.38 18 10.71
3+ 3 2.48 1 2.13 4 2.38
Total 121 100.00 47 100.00 168 100.00
Mean Years Lost 1.57 1.47 154

Source: Primary Survey

A very sizeable majority of students lost theirdstyears during the post-
matriculation period. Only 10.11 per cent studdasts a study year up to the
matriculation. The highest proportion (31.54 pemty of students who lost their
study years is during the graduation level. As ynas 23.21 per cent had lost
study year during +2 stage, 22.62 per cent durogj-graduation, and 12.52 per

cent because of leaving of study in between (pynsarvey). One may like to
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attribute this to various reasons. But the simgtest important reason may be
that after matriculation level when the studentsijg +2 classes, there is a
considerable degree of change of environment. hénalbbsence of training to
cope with that environment and use that freedonatds self-regulation, they
advertently or inadvertently develop a habit of tivestheir time on non-study
pursuits. Almost, similarly may be the reasonshigh proportion of lost study
years at the graduation and post-graduation levétsfact, our schooling is

highly regulated and strictly disciplined both hetlevel of school and at the
level of home, but as the student moves towardsehnitevels of education as
such the discipline, control and regulations gktekened. It is not bad to give
freedom to the students as it is often said iNatse the baby, protect the

child and free the adult. But the adult must have the required degree of
responsibility to govern himself/herself. Thereyni@e some supplementary
reasons for the lost study years, such as studerits lower merit in

matriculation and +2 stage join the liberal edwrain colleges and universities
and hence they continue to think that there ishaes, no need to study

regularly.

It is also interesting to note that sizeable praopos of rural students in
the universities of Punjab were having additionagrées (in addition to
B.A./B.Sc./B.Com., etc.) before joining the univgrsdepartments and their
regional centres. It is clear from Table 4.14.atth6.54 per cent did have
B.Ed./B.P.Ed./E.T.T. degrees prior to joining tha@versities. About 32 per
cent were having post-graduation level degree piaofoining the present
degree. It means these students (32 per cent) puesaiing their second post-
graduate degree or post-graduate diplomas, etsid&e nearly 17 per cent
were having degrees/diplomas in other disciplineforle joining the present
class in the universities. The percentage of mafkkhose students who were

having some additional degree/diploma before jgrtime present class in the
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university reveals that 26.42 per cent were hagecpnd division, 41 per cent
were having first division (between 60-69 per ceeatrks) and nearly one-third

(32.70 per cent) were having a score higher thaper@ent (primary survey).

Table 4.14.2: Distribution of Rural Students having Additional Degree/s Before
Admission in Universities of  Punjab by Type of Degree/Stream

Degree/Stream Boys % Girls % Overall %
B.Ed./BP.Ed./E.T.T. 38 36.89 36 64.29 74 46.54
B.Lib. 1 0.97 6 10.71 7 4.40
M.A./M.SC./M.COM. 41 39.81 10 17.86 51 32.08
Others* 23 22.33 4 7.14 27 16.98
Total 103 100.00 56 100.00 159 100.00

*Others consist of PGDCA, Diplomas in Computer, Textiles, ITI Trades, etc.
Source: Primary Survey
To sum up, it is apparent that the students fremtiwvely better off

sections of society succeeded in entering the usityecampus departments and
regional centres for their higher studies. Thamilies are found to be better
placed in rural society in terms of the educatipeatial and economic factors.
While at the most of undergraduate courses, mgjafitrural students were
doing undergraduate professional courses, wherbas niajority of their
counterparts in the post-graduate courses wergiagudirts and Humanities
courses. The majority of rural students who entehe universities were the
product of government schools affiliated to theesexamination bodies. The
parental resources were almost the only sourcedotational finance for the
rural students in the universities. Thus, a uniggeilibrium has been got
established, which works in a systematic mannennagahe educational
interests and higher educational security of thalittes. Hence, only a multi
pronged strategy pertaining to rural economy, rurdlication and higher

education could mitigate the problem of educatiaheficit at the rural level.



Chapter V

Summary, Main Conclusions and Public Policy Intervations

Socio-economic transformation of a country/regiemiextricably linked
to the education. The educational progress geseenaimense and multifarious
benefits to its people. And, the benefits accra¢hbto the market and
household sectors. Higher education is the singlgebt contributor to
economic growth and engine of societal well beingis the key input in the
creation and accumulation of human capital. ihssrumental in the inculcation
of marketable skills, dexterity and scientific @atk to the workforce. The
national share in global stock of higher educatsowery crucial in determining
the overall position and power of the country inrMoaffairs and global

economy.

The formal education system is the principal meddmarfor developing
human skills, competencies and capabilities. duires extensive provisioning
of all types and stages of education. Public nessu have played very
profound role in the emergence of educationally anded societies. The
irrefutable fact that intimately connected with #aucation is that not only the
education acquirer but also the society at largknitely gains from the
educational attainments of the individuals. Themality in the form of social
benefits, received from the education of othersitbyon-direct recipients not
only justifies but also legitimizes the claim ofuedtion sector over public

resources.

The advanced countries by according high priorityvjgle good amount
of public resources to the education sector. Ikchstountries, the per capita
availability of public resources to education seadw quite high because of

coexistence of large public budgets and nationabnmes alongwith compact
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population size. However, in the developing worldy and large, the
educational sectors are vulnerable to budgetaryeestgs. And, India’s
education sector is no exception; more so is tike o& Punjab state. Moreover,
the resource-equilibrium of its education sectanessed a further deterioration

during the new economic dispensation.

In the last decade or so, Punjab's higher educaewmior has gone
through sea changes both at the individual ane@cible levels.First, the state
government has withdrawn from this sector at atgrespeed. Second the
private entrepreneurs have opened new institutadnsigher learning in the
fields of professional, technical and medical etioca Third, the entry of
private entrepreneurs has completely changed #easo of providing higher
education from social service to for-profit educatservice. This has led to the
commercialization of higher educational produdte lother goods and services.
Fourth, these private educational enterprises are iptbeess of recovering of
more than full-cost, in the shortest possible tiofemparting higher education
from the students or their parents. Aihaktly, the very high fees and funds
charged by these for-profit institutions will cenlg accelerate the 'exclusion
process' of students belonging to the weaker sectod society (students of
scheduled castes, backward classes, rural areaeda agricultural workers,
marginal, small and medium farmers, petty shopkegpetc., and urban
marginalized sections, petty traders, slum dwellets.) from acquiring the
higher education, who are otherwise talented andWaking. Such a scenario

would result in a mediocratic society rather thaneaitocratic society.

During the 1990s and onwards, more emphasis has ¢gen to the
professional and technical education. However, $itveicture of higher
education in the state still is inclined towardse tlyeneral education.
Numerically, about 90 per cent of students gethigher education in the state

were enrolled in general education courses betd8&m-72 and 2003-04. And,
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an overwhelming majority of them are in the artssécial sciences courses
compared to the science & commerce streams. Thstgdents have now out-
numbered the boys, a welcome trend for women empoerd. The low share
of students belonged to weaker sections of socesgyecially of the students of
scheduled castes (nearly 10 per cent) and backelasses (2.60 per cent)
among the different streams of higher educationpaoed to seats reserved for
them in the state is a cause of concern. Furthershare of scheduled castes
girls is abysmally low even in the higher gened@tion, what to speak of the

professional education.

Many scholars may argue that opening up of the essibnal and
technical education sector to the private player$ supplement the state
efforts. They state that earlier the demand fes¢éhcourses in the state was
much higher than that of the availability of sea®®, a large number of students
had to move to other states to acquire educatidhase subjects by spending
huge amounts in the form of capitation fee andn@viexpenses. That
tantamount to out-flight of money from the statecreasing the number of
institutions running such courses has checked titdlight of money. In fact,
the parents or their children, with increase inirtli@amily incomes, demand
guality of higher education. Parents also expexgtieater probability of getting
high-salary jobs, so they are willing to pay mooe frofessional and technical
education. So, they welcome the private efforts.evéMtheless, the main
prerequisite for providing high quality educatidwdugh the private for-profit
institutes requires a rigorous quality control naulm w.r.t. costs and
accessibility questions; otherwise the state vaitlef a serious crisis in creating

civil society based on the principle of justice aplality.

In Punjab, the share of education sector in statigétary expenditure
declined noticeably over the time period. In terafstriennial average of

financial years, it declined from 23.66 per centimy the triennium period of
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1978-79 and 1980-81 to 16.82 per cent during tle@rrum period of 1999-
2000 and 2001-02. In comparative terms, the educaector of the state got
resources worth 22.08 per cent of the state budigetg the average of pre-
reform period consisting of twelve years (i.e. fra8v8-79 to 1989-90), but its
share declined to 16.51 per cent during the pdstireperiod (i.e. 1990-91 to
2001-02). Further, the share of education seatthe state income so far has
not crossed the peak level of 3.31 per cent, whidhas experienced during
Ninth Five Year Plan (1997-2002). The share ofversity and higher
education in the education budget of the state ovdg 9.10 per cent during
2001-02.

The educational progress in the state has beenmitoig in terms of
regions, districts, locations, population groupgmdgers, classes and castes. The
educational outcomes are highly disturbing whenvee in terms of drop out
rates, pass percentages, age specific enrolimetdearning achievements.
For example, 75 per cent of children from the tapntje of households
completed the ninth grade in 1998-99, but only mee cent from the bottom
two-quintile households reached at the same IeSel.the education system has
been generating a specific type of social stratifom with educational

inequalities at its base.

During the academic session 2005-06, the propomiorural students
among the overall students of surveyed universiiethe state was 4.07 per
cent. The share of rural boys and rural girls i @imiversities' overall boys and
girls was 4.96 per cent and 3.06 per cent, respdgti Punjabi University has
the highest proportion (8.16 per cent) of ruratistats among all the universities
of Punjab. Punjab Agricultural University, witrshare of 4.73 per cent, comes
at the next. Guru Nanak Dev University and Patjalversity have 3.01 per
cent and 2.20 per cent of rural students on thelis,r respectively. The
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proportion of rural students at the respectiveamrdi centres was found to be
higher than that of the concerned university’s casngpepartments.

For the university campus departments and regioeatres combined,
the share of girl students in total students wasdato be the highest in Punjabi
University (49.55 per cent), followed by Panjab w#nsity (47.52 per cent),
Guru Nanak Dev University (44.66 per cent), and j&unAgricultural
University (41.38 per cent). As compared to ig thspective share of rural girl
students in total girl students was 5.81 per ckB8 per cent, 4.37 per cent, and
2.55 per cent respectively. However, the shareuddl girl students at the
regional centres of the universities was highemnthaat of their respective

campuses.

At the campuses of the universities of state, ihesfaculty of Education
and Information Science that has the highest ptmpoof rural students (12.14
per cent), followed by the faculty of Art & Cultur@.87 per cent) and the
faculty of Social Sciences (6.76 per cent). Aseetped, faculty of Professional
Courses has the lowest proportion of rural studéh#l per cent). And, the
Department-wise, the proportion of rural studentaswthe highest in the
departments of Family Resource Management (36.B6e#), followed by the
Religious Studies and the Theatre & TV (21.43 pemtceach). The lowest
proportion of rural students was found to be in atgpent of Chemical
Engineering (0.23 per cent). On the whole, howesight departments have no
rural students. These are: Biophysics, Chemicagirieering, Geology,
Gandian Studies, Centre for Women Studies, Danoegigh Languages and

University Institute of Engineering.

The five departments of the universities where pheportion of rural
students was highest are as follows (in descermhaer): Punjabi University —

Departments of Physical Education (29.85 per c&ugjology (27.78 per cent),
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Defence Studies (24.14 per cent), Religious Stu@#<t3 per cent) and Library
& Information Science (20.75 per cenfguru Nanak Dev University —
Departments of Political Science (18.29 per cehtprary & Information
Science (16.67 per cent), Bio-Technology (15.56qga#it), Physical Education
(12.64 per cent), Sanskrit & Pali (11.11 per cem®njab University —
Departments of Theatre & T.V. (37.50 per cent),hkopology (10.59 per cent),
Education & Community Services (9.52 per cent), [lRulsdministration (8.60
per cent) and Punjabi (8.47 per cent); &whjab Agricultural University —
Departments of Family Resource Management (36.8@¢m&; 4 rural students
out of 11), Plant Pathology (33.33 per cent; 5 Ingtaidents out of 15),
Veterinary Anatomy & Histology (33.33 per cent; @al students out of 6),
Horticulture (25.93 per cent; 7 rural students oti27), Animal Breeding &
Genetics (20 per cent; 1 rural students out ofCi)thing & Textiles (20 per
cent; 1 rural students out of 5) and VeterinaryhBlaigy (20 per cent; 2 rural

students out of 10).

Among the regional centres of the universitieshe state, the highest
proportion of rural students was found in the facolf Social Sciences (16.51
per cent), and among the departments, it was tjieebt in Punjabi (26.90 per
cent). Even at the regional centres, five Depantmelid not have any rural
student. These are: Urdu, Shastri, Journalism &ssM&ommunication,

Commerce and Education.

The educational attainments and performance of students show great
deal of sensitivity to their socio-economic backgrds. The proportion of rural
scheduled caste students in the total identifieal students was 14.60 per cent.
The maximum proportion of rural students (56.75 pemt) was in the 21-23
years age group. And, 70.25 per cent rural stedbalong to Sikh-religion,
27.44 per cent to Hindu-religion, 0.88 per centdam, and 1.43 per cent to

others. About 45 per cent rural students came fiteenvillages located on the
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main roads, and the remaining 55 per cent were thanvillages located on the
link roads. Nearly 62 per cent students were foinde living in hostels, and
the remaining 38 per cent were daily commuters.e @istance travelled by
daily commuters ranged between 10 kms and 61 kidsarly three-fourth

travelled by buses, and 18.29 per cent by their ommveyance. About 55.43
per cent rural students put in between one houmaedand half hour time daily

in travelling.

Out of total rural students, 22.17 per cent weraridergraduate courses,
and 77.83 per cent in postgraduate courses. FuB&&3 per cent students got
admission in general category and the rest 41.2tqrd against other types of
reserved and additional seats. Interestingly,5B&r cent of rural students got
admission in universities by the motivation of thearents and only 18.53 per
cent by the teachers. Among undergraduate rurdests, 77.72 per cent were
in Professional Courses, 15.84 per cent in scienceses and 5.45 per cent in
Arts and Humanities. However, in case of post-gadel rural students, 69.53
per cent were studying Arts and Humanities, andb25er cent Science
courses. Nearly 62 per cent rural students wenrgngafirst division in
matriculation, 55.65 per cent in +2, and 44 pert dangraduation level of
education. However, the rural girl students penkd that of the better than

boys during all of the above stages.

About 64 per cent of rural students studied inrtlogin villages during
primary level and 36 per cent did primary from salolocated outside the
village. However, 48.52 per cent did matriculativom their village-based
schools and 50.27 per cent from outside the vilagAccording to ownership
of schools, between 63 and 67 per cent of rurallestts were studied in
government schools during the primary and middéencards. However, such
proportion was around 70 per cent during matrieutatind senior secondary

levels. Further, above 80 per cent of the schofotaral students were affiliated
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with PSEB, and rest with CBSE, etc. Around 63qeat of rural students opted
for arts/humanities during senior secondary anghé&6cent during graduation.

Further, 23 per cent opted to the graduation iersm® subjects.

As regards the educational attainments of theiemgar 37.87 per cent
fathers and 34.14 per cent mothers of rural stsdevdre qualified up to
secondary/senior secondary. Further, 41.72 perotdathers and 19.1 per cent
of mothers of rural students have qualification \abosecondary/senior
secondary. The respective proportions were 5&eet for elder brothers and
43.38 per cent for younger brothers. These prapwmtwere 69 per cent for
elder sister and 48 per cent for younger ones. eblar, 44.13 per cent of rural
students came from the families whose parents @teators. Nearly, 82 per
cent of students' mothers were doing household wbtkther, 65 to 72 per cent

of younger brothers and sisters were studentsedirtie of survey.

Approximately 69 per cent of rural students recgivestructions in
Punjabi and 22 per cent in English during high sthoThe corresponding
proportion was 54 per cent and 40.07 per cent dusanior secondary.
However, while at the university, 68 per cent opf@dEnglish as medium of
examination. Very few rural students (8 per cengiled of any fee concession,

and still fewer rural students (5.49 per cent) la¢bof any scholarship.

In terms of resource base, 72 per cent familiesucdl students (656
students) have some amount of land. Out of th@8eper cent have land
between 0.5 to 5 acres. And, 31.25 per cent havd between 6-10 acres.
Further, 34 per cent families were found to be ddpat only on the agriculture
as source of income. The rest were as followscaljural land with salary 27

per cent, salary alone 15 per cent, and busineag &.26 per cent.

Out of total rural students, 34.48 per cent haweilfaincome between
Rs. 51,000 to Rs. One Lakh; 28.21 per cent between1,00,001 to Rs.
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1,50,000; and 13.48 per cent between Rs. 1,51@&312,00,000. As regards
the students’ own earning, it was found during #tedy that a negligible

proportion of rural students (4.50 per cent) haamed some income on their
own. And, the parents financed 97.04 per centuwfysrelated expenditure of
rural students. And, 168 students (18.44 per cepdrted loss of study years at
the one or the other stage during their entireyshatiod. Out of these, 61 per
cent reported loss by one year. Further, 159 stad@7.45 per cent) did an
additional degree (apart from graduation degre®rbgoining the university

departments or regional centres.

The study establishes that the presence of rwdests, passed-out from
the typically rurally located schools, has beenyVew in the universities of
Punjab state. Further, the students from theivelgtbetter off sections of rural
society (educationally, economically and sociaflyrceeded in getting entry in
the university campuses and regional centres. sithation as a whole warrants
radical changes in the public policy pertaining ttee rural school/college
education as well as the university level highewucadion. The policy

interventions on the following lines are of diredammediate necessity:

1. The state must allocate at least six per cent of ¢hstate income to
the education sector and 30 per cent of it to theigher education
in a specified time and systematic manner This requires doubling
of education budget. It can be achieved within aogeof five years

by increasing it at least twenty per cent per annum

2. Out of total budget of higher education, the shafeuniversities,
government colleges and aided colleges be spdbifieased keeping
in view the global demands and resource requiresnefhthese sub-

sectors. Moreover,rural sector institutions should get more
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allocation of funds, even more than the proportionof rural

population to bridge the rural-urban divide.

The ongoing education system has definitely beewsiy the strong
signs of exclusion process, particularly from tlhi@ldy education, and
that too of the weaker sections consisting of lassll labourers;
marginal, small and medium sized farmers; factogrkers; slum
dwellers, low level technicians, and low income neas in self
employment activities. There is a need to mitigdie educational
vulnerability of such sections by strengtheningghelic provisioning
along with the more effective ways of motivatiordanvolvement of

the stakeholders.

There is a strong need to provide special incestteestudents from
the weaker sections of society that pass out freraral schools, and
get admission in the universities and other prasig) institutions.

The state should finance the study cost of suathestis by creating a
special fund, and reimburse the fees, funds antthcisarges of such

students to the concerned institutions.

Since there is an organic link among all levels aemfucation—
elementary, secondary and tertiary — there is d t@astrengthen and
improve the quality of education at all the levels.is recommended
that instead of allowing a mushrooming growth oivate schools
(sub-standard, ill-equipped and for-profit, albégaching shops)
without social responsibility, there is a needtrersgthen the existing

government and private aided-schools in the rusdsa
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Education at all levels in general, and higher aton in particular,
deserves a public funding to a large extent dukstsocial benefits,
public returns and externalities. As such publwestment in
education sector should not be treated as a wastgenditure. It is,
rather, the most productive investment in humanitalp The

government must not withdraw from the educationageconsidering
it a soft-target. The history of economic develeptof various
countries testifies that investment in human capés played most

important role in development.

Instead of the lame excuse of resource crunch tatifying

government withdrawal from education, the stateukhaesort to
more resource mobilization through better tax-coamge (plug tax
evasion), bringing more services under tax-net lamering the size
of black economy in the state. It has been oftemitted by the
successive Finance Ministers of Punjab that theream under
mobilization of tax resources ranging between R802crore to 3000
crore per annum. Keeping in view the proportionbtzfck economy
(40 to 45 per cent), it is estimated that the sidelack economy in the
state during 2004-05 ranged between Rs. 31600cearé Rs. 35550
crores per annum. The downsizing of black econoroylevgenerate
enough resources to finance education and otherla@went

activities in the state.

The present mechanism of recruitment, administratio and
control in government owned schools has almost bee@scredited;
as such the recruitment, administration and control of these
schools should be vested with some independent, anbmous and
transparent authority. Alternatively, all these functions of rural

government schools along with full budgetary allod@ons be
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handed over to the concerned university (Punjabi Uwersity,
Patiala; Guru Nanak Dev University, Amritsar; and Panjab

University, Chandigarh) as per their jurisdictional areas

The present practice of freezing the aided posthenprivate aided
colleges/schools must be stopped with immediatecefland all the
posts which were freezed/abolished in the pastdiedsecause of
retrement of the incumbents must be revived anikedfiin
immediately. The level of aid to private aidedlegé/schools must be
restored to its previous level of 95 per cent frilva present level of
65 per cent.

The state must show more administrative sensitiatyhe education
sector and should not put it into unnecessary exeatation,
uncoordinated policy changes and adhocism. Thelaegunode of
employment of teachers - an accepted practice d¢iwaut the world -

must be followed more vigorously in the state.

Grants and funds to the education sector be releaseriority basis
and in advance. The aided sector should not swifeaccount of
delays and squeezes in the release of grants-imaml other

bureaucratic hindrances.

Out of the total education budget, some proportbit be reserved
exclusively for capital account to provide physicdiastructure in the
schools, colleges and universities. At the unitedgvel, sufficient

resources be provided for funding research andlolerent activities.

For the purpose of enhancing the participation padormance of
rural students, particularly from the weaker sewiof rural society, a

Rural Education Commission be established to workout the
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modalities and other ways and means to ensureyeguaccessibility

and affordability of higher education to rural cinén.

The state and educational institutions must make &rts to
strengthen the voluntary, philanthropic, diasporicand community
funding in the education sector through various foms (incentives,
concessions, etc.), particularly in the typically wral, backward
and other disadvantageous areas and sections of tkeciety The
state has not yet realized the full potential @sth sources of funding
to the education sector. The funds collected by $kate under

education cess needs to be transferred fully tedueation sector.

The government colleges in the state have beenraminfg with
severe shortage of teaching staff because no tewmwi has been
made during the past so many years. So, therengirsg need to fill-

up the vacancies immediately.

It is imperative to enhance the enrollment in highe education
from a very low level of 6-7 per centFor this purpose, strengthen
the school/college education in government secjol(ipallocating
more funds; (i) appointing more regular teachdns; shifting no
teacher/post from rural to urban centres; (ivjaating & retaining the
talented teachers through incentives; and (v) pumgswork-shirkers

at all stages of education.

The need is to fine tune and enhance the efficieotyall the
government departments dealing with the higher &ilut sector.
The universities, too, should earnestly impleméet quality control
mechanism mandated by the UGC and other statugamycies in their

affiliated colleges.
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The establishment of neighbourhood campuses/regioheentres in
the rural areas by the universities would certainly make the
higher education more cost effective and accessibl® rural
students. The experiments of Punjabi University, &iala during

the last couple of years are worth replicating

Education of ruralites in the state is sine qua norfior shifting the
workforce from agriculture to non-agricultural sectors and for
reaping the benefits/dividends of changing global cenomic
scenaria As such, education sector in general and rudata&tion in
particular should not be left to the mercy and viagaof market
forces. Public funding and policy intervention redowith public-
private partnership (in an accountable and tramspananner) are of
great necessity. Even the World Bank Reports supiha public
funding of education.

There is a need to establish &chool Education Development and
Regulatory  Authority  (SERDA) to prevent excessive
commercialization and profiteering in the non-aiged/ate schools.
This statutory body should regulate the fee stmectuservice
conditions of teachers & non-teaching staff, andfimgering in the

non-aided private schools/colleges.

In order to take stock of the ground reality regardng the presence
of rural students in other courses, there is a neetb conduct such
studies in all the degree colleges of the state, caralso in the
college/institutes affiliated with Punjab Technical University,
Baba Farid University of Health Sciences, Rajiv Gadhi National

University of Law, Guru Angad Dev University of Veterinary &
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Animal Sciences and Thapar Institute of Engineering and

Technology (deemed university)
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Appendix - |
QUESTIONNAIRE

Project: Rural Students in Universities of Punjab: An Exploratory Study

University: Regionahite:

Department: Course: Part:

Medium of Instruction : en of Examination:

Student’s Name: Fathers&am

Age of Student (Years): Sex : Male/Female Caste: Religion:

Social Category : Gen, SC,BC,OBC, Any other (spgcif

1. Permanent Address : Village : P.O.
Tehsil Distt.:
State : Tele (with STD Code) :

e&fest City/Town (name and distance) :
Distance of Village from University/Regior@éntre :
2. Location of Village: (a) On Main Rdaohk Road(Tick) (b) Distance from Main Road: ___
3. Whether you stay in Hostel or Dailgr@mute :
4. If Hostel, then Institutional HosteiARite Hostel/Paying Guest/Rentddcommodation (Tick)
5(a). If Daily Commute, your present g if it is different from mentioned at D(1) :

(b) Distance traveled to reach institution frpresent Residence : Kms.
(c) Mode of Traveling : Bus/Train/Personal VéélAny other (specify):

(d) Traveling Expenses (Rs. per month) : (e) Total Time for Traveling (hours) :

In which category you got admission :
Gen, SC, BC, Rural, NRI/Industry, Any athispecify)

Who guided/motivated you to join this course?
Parents/Teachers/Relatives/Friends/Any other (Bpeci

Do you avail any Fee Concession, if yes, Inowech (Rs. per Month/Annum):

Do you get any Scholarship, if yes, giveailet
Name of Scholarship Amount (Rs. per Month/Annum)

Did anyone of your family members (mentiors#gdM’) ever get any benefit of Reservation for
Admission or Job (give details) :

Number of Years Lost (due to failure/illnggsie abroad/left study, etc.) during Study :
(a) Upto matriculation level: (b) Duriggnior Secondary (+1, +2) :
(c) During Graduation: (d) Any other, spyec

Your Educational Attainments :
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Class Year of Name of School/College Marks Division
Passing obtained
(Yage)
Matriculation
10+2(Arts/Com/Meg
Med/Voc/........ )
Graduate in .........

Postgraduate in ...

Any other (Specify

(L) Information about Schooling of Student
Primary Middle High +2
1 | Name and address of Sch
2 | Government or Private
3 | Situated in your village or
4 | If outside village, then loc:
or urban
5 | If outside village, thenista
your home (in Kms)
6 | Stayed in Hostel, (Yes/NQ)
7 | If yes, for how many years
8 | Medium of Examination
9 | Medium of Instruction
10 | Affiliation (PSEB, CBSE, &
specify)
11 | Monthly Fee (Rs.)

(M Educational Attainment of Family Members (specify in detail)

. Father

. Mother

. Grand Father (Dada)

. Grand Mother (Dadi)

. Grand Father (Nana)

. Grand Mother (Nani)

. Elder Brother

. Younger Brother

OO IN|O|OTBWIN -

. Elder Sister

10. Younger Sister

11. Others (specify)

12

13

(N)  Occupation of Family Members(specify in detail)
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Occupation Occupation Details
1. Father
2. Mother
3. Grand Father (Dada)
4. Grand Mother (Dadi)
5. Grand Father (Nana)
6. Grand Mother (Nani)
7. Elder Brother
8. Younger Brother
9. Elder Sister
10. Younger Sister
11. Others :
12
13
(O) Does the Family Own any Land, if yes, how manges? :
(P) Source of income other than Agriculture :
(Q)  Total Income of Family from all sources : Rer Annum
(R)  Who bears your study expenditure : Parentsf@réSister/any other (specify) :
(S) Do you do any part/full time work to finangeur study (Yes/No) :
If yes, how much you earn (annually) : Rs.
(T)  Annual Expenditure on your present coursEdadication (Rs. per annum) :
1. Fee and funds 2. Hostel (fee andsjund 3. Mess hill
4. Books/stationary/photocopy : 5. Telephidiobile : 6. Canteen bill :

7. Cloths and Garments : 8. Others (speci
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