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ABOUT THE REPORT

This report summarizes the results of the FAO study on experiences from four Latin American 
countries, namely Peru, Bolivia, Honduras and Costa Rica, on the institutionalization of the 
Farmer Field School approach (FFS), which were conducted in 2016 by Silvia Sarapura.  
It lays out the common features and key factors of success of FFS institutionalization in Latin 
America, and explores the experiences of the different stakeholders/partnerships that have had 
a significant role in this complex process.
 
The report begins with a brief introduction to the concept of institutionalization before 
proceeding with a description of the methodology used in the study. It follows the presenting 
experiences and attempts at FFS institutionalization of different actors in the four Latin 
American countries. The report concludes with an overview of several cross-cutting issues that 
were common to the experiences. Finally, it offers some  recommendations on how to facilitate 
the process of institutionalization and identify the roles and functions of the different actors.
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CHAPTER 1

INTRODUCTION

Population growth, urbanization, increased competition for natural resources, climate change 
and its attendant threats are all threatening food production, food and nutrition security both 
in developed and in developing countries (FAO, 2017). Extension and advisory services (EAS) 
can contribute a great deal to alleviating these complex problems. For instance, EAS help rural 
communities make better use of their natural resources and improve farmers’ access to new 
knowledge and technologies that enable them to understand and adapt to climate change, 
mitigate some of its effects and thus improve their livelihoods (Christoplos, 2010). In recent 
decades, however, the EAS approach and values have been changing. Whereas it once consisted 
of standard packages of inputs and technologies that experts delivered to producers to improve 
their yields, it is now moving in the direction of treating farmers as equal partners, giving them 
a voice in setting the agenda, and acknowledging and valuing their knowledge. In recognition 
of the advantages of mutual learning, EAS are now structured so that advisors work alongside 
farmers, farming organizations and other value-chain actors as “innovation brokers” to provide 
knowledge, information and technologies. Farmer Field Schools (FFS) exemplify how the 
concept of EAS has been changing. FFS, which are grounded on the principles of adult education 
and experiential learning, were first introduced in the late 1980s in Asia. The FFS approach 
builds on local knowledge, cooperates directly with farming communities and empowers local 
groups of farmers to take the lead in agricultural development. As EAS have moved towards a 
new bottom-up paradigm, extension systems have made increasing use of FFS as the best way 
of encouraging innovation among producers (FAO, 2016).

“Farmer Field Schools have contributed to strengthening farmers’ analytical capacities. Through 
them, farmers learn to identify and focus on the most critical problems they face as growers. 
Farmers identify problems through dialogue, analysis and joint decision-making processes, and 
develop their own methods to manage plagues and disease.” Country Leader, Guatemala, CATIE.
Farmer Field Schools (FFS) constitute a group-based experiential learning approach that 
FAO first developed around 25 years ago in the rice paddies of Southeast Asia. Their original 
purpose was to equip local farmers with the necessary knowledge and skills to make 
informed decisions on Integrated Pest Management (IPM). The original Farmer Field Schools 
sought to deepen farmers’ technical and ecological knowledge, enhance group collaboration, 
and change the nature of the intercourse between farmers and external service providers.  



2
OCCASIONAL  PAPERS ON INNOVAT ION IN  FAMILY  FARMING

INSTITUTIONALIZING FARMER FIELD SCHOOL APPROACH – EXPERIENCES FROM LATIN AMERICA

Since their inception, FFS have been successfully extended to other areas of agriculture, 
including multiple-crop farming, livestock rearing, fisheries and forestry. The FFS approach 
also encompasses non-field activities such as farm enterprise development and marketing, and 
addresses issues of nutrition, climate change and health care. As FFS expands into new areas, 
it is important to institutionalize the FFS approach to maximize its impact and sustainability 
without any cost to its flexibility or quality (FAO, 2016).

Institutionalization refers to the process by which individuals and organizations are introduced 
to new ideas and practices that they embrace and adopt as part of their “norm” (Jonfa and 
Waters-Bayer, 2005). Institutionalization can be achieved in several ways, some more formal 
than others. Informally, for example, a given target group may simply decide to make the FFS 
learning process a regular part of its community and farming activities to enhance its group 
work practices. 

Formally, the FFS approach may be officially embedded in an existing system of agricultural 
extension to ensure that farmers take ownership of their innovations, that community-
level decisions are acted upon, and that the FFS group engage in a wider range of activities 
and environments. Institutionalization may involve a varied range of different actors and 
bodies: local communities and leaders; national-level bodies, public institutions, civil 
society organizations (CSOs), and private service providers; or international organizations, 
networks and other actors operating at a regional or a global level (Chuluunbaatar and Yoo, 
2015). At the regional and global level, promoting synergies, harmonizing FFS standards and 
encouraging the exchange of learning and knowledge-sharing are all crucial to the success of 
institutionalization. Strengthening the technical and organizational capacities of organizations, 
communities and individuals at the local, national and regional level is a necessary condition 
for the institutionalization of the FFS approach, and the institutionalization of the FFS approach 
is a necessary condition for improving the quality, strengthening the impact and ensuring the 
continuity of projects. 
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CHAPTER 2

METHODOLOGY

The study, which arose from a Letter of Agreement between FAO and the University of Guelph, 
refers to the field work and data collection that Silvia Sarapura, Senior Advisor in the Sustainable 
Economic Development at the Royal Tropical Institute (KIT) of the Netherlands, conducted in 
four countries: Peru, Bolivia, Honduras and Costa Rica.

The country case studies took place from January to May 2016, and involved the application 
of three research methodologies: a desk review of secondary data (e.g. projects and published 
documents); a field study documenting FFS experiences, which comprised individual 
interviews, group discussions and field visits; and, finally, a desk analysis of the raw data and 
information. FAO country offices organized the field study and data collection work, to which 
end they contacted the relevant stakeholders and individuals, set up group discussions and 
workshops, and provided logistical support for field work. Targeted snowball sampling was used 
to select the key informants for individual interviews, and the members of focus groups were 
drawn from among various public-sector stakeholders, representatives of academic institutes, 
private-sector service providers, producer organizations and FFS groups. Data was collected 
and qualitatively analysed using NVivo (Version 10.2.2) software, then subject to content 
analysis (Powers and Knapp, 2006).

In Bolivia and Peru, the organizations and individuals included in the study consisted mainly of 
public-sector institutions, international research organizations and national NGOs (see Annex), 
while in Costa Rica and Honduras, the study focused on the experiences of two higher education 
institutes in institutionalizing the FFS approach.

©
FA

O/
A.

 O
do

ul

©
FA

O/
A.

 O
do

ul



5
OCCASIONAL  PAPERS ON INNOVAT ION IN  FAMILY  FARMING

INSTITUTIONALIZING FARMER FIELD SCHOOL APPROACH – EXPERIENCES FROM LATIN AMERICA

CHAPTER 3

INSTITUTIONALIZATION OF THE FFS  
APPROACH IN LATIN AMERICA

Owing to their geographical location, biophysical characteristics, socio-economic conditions 
and territorial processes, Latin American countries are subject to constant climate stress and 
high levels of vulnerability in their agricultural production. Central American countries such as 
Costa Rica and Honduras, and Andean countries such as Peru and Bolivia face major problems 
relating to poverty, the environment and climate change. The resilience of the communities 
derives from the local and traditional knowledge underpinning the diverse strategies that 
the communities themselves have developed for dealing with climate-, food- and weather-
related challenges. In addition to the skills acquired through the training programmes offered 
by several organizations, ancestral experience has for decades formed the bedrock of the 
innovative responses of these communities to challenges, which are now more complex than 
ever since the impact of external forces on agricultural production, biodiversity, food security 
and nutrition has heightened the vulnerability of local communities, especially the poorest. 
Social and political upheavals have also weakened the institutional structures and social 
cohesion of the countries, and interrupted the provision of services to rural producers.

FFS were introduced to Latin America in the late 1990s and filled the vacancy left by the failure 
of conventional agricultural extension services. The arrival of FFS signalled a change of policy 
direction towards giving rural communities greater responsibilities than under the previous EAS 
system and helping them to adapt better to their local agro-, eco-, and socio-economic realities. 
FAO, in collaboration with the International Potato Centre (CIP) and a group of NGOs, organized 
the first season of long-term training of FFS extension staff as part of a project designed to 
address the double-edged problem of pests and pesticide abuse in potato farming in Bolivia, 
Peru and Ecuador. From the start, the programmes encouraged a more participatory approach 
to training, and FFS was incorporated into research programmes (Braun and Duveskog, 2008). 
In the period between 1997, when the first programmes were launched in Latin America and 
the Caribbean, and 2005, more than 800 FFS were set up, 840 facilitators trained, and 14 000 
farmers included in FFS projects (Braun et al., 2005).
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Since then, Latin American and Caribbean NGOs, foundations, national agriculture research/
education institutes and public institutions have implemented other FFS projects. Although 
the FFS approach is now widely used, its sustainability and effectiveness are compromised by  
over-reliance on external funding, by the project-specific structure and by the absence of 
institutional support to maintain quality after project funding comes to an end. That said, the 
region offers many positive examples of successful institutionalization that has cemented 
the quality and the relevance of the FFS. FFS have proved their effectiveness as a channel 
of communication to and from people, including the illiterate, and have also supported the 
integration of local, indigenous knowledge that can be usefully combined with the latest 
scientific findings. This intercommunicative aspect of the method is an essential quality 
because it satisfies one of the non-negotiable features of FFS, which is that “Farmers’ local 
knowledge co-produces and co-creates new knowledge, science and public services [i.e. 
extension] alongside science-based knowledge” (FAO, 2016).

Institutionalizing the FFS approach entails entering into agreements on forms of collaboration, 
setting up structures, and making arrangements to support FFS practices financially 
and technically. The following sections look at how the various different actors went about 
institutionalizing the FFS approach.

3.1 THE EXPERIENCES OF NGOs

The loss of public funding, political upheavals or simply political transition will often prevent 
the implementation of extension and advisory services by public or non-public organizations. 
As regards the latter, NGOs and producer organizations (POs) are increasingly responsible for 
the delivery of extension and advisory services, and often their preferred approach is to use 
FFS. The advantages of the FFS approach are that they offer a direct channel of communication 
with local communities, empower rural producers, and, through their focus on the experiential 
learning process, promote collective action. Through FFS, NGOs often forge strong grassroots 
relationships with communities. The more familiar NGOs are with FFS and the more experience 
they have in rolling them out, the better they can support local communities and ensure the 
sustainability of FFS over the long term. Moreover, as non-profit organizations, NGOs rely mainly 
on donor funding for their operations. Whether an NGO receives its funding from a government 
agency, a donor, a private foundation or elsewhere will determine how it operates and define 
its scope of action. For example, externally funded programmes often come with predefined 
objectives, such as deploying IPM to reduce pesticide use. Not only do FFS often help an NGO 
achieve its immediate objective (for instance, reduced reliance on pesticides), but they also 
foster a culture of learning at the community level by empowering rural producers. Often, 
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however, an NGO finds itself unable to continue supporting the groups that were formed in an 
FFS project, and has to step back from the scheme before proper community organizations have 
had a chance to form. Without the emergence of community organizations or the nurturing of 
a culture of learning at the local level, part of the potential of the FFS approach will be wasted.

In Bolivia, the first institute to introduce elements of the FFS approach was Fundación para la 
Promoción e Investigación de Productos Andinos (PROINPA), a national NGO working on rural 
development and enhancing rural innovation. Over a period of less than five years beginning 
in 1999, PROINPA implemented more than 115 FFS involving more than 2 400 farmers. Other 
international NGOs such as HELVETAS and Care have also used FFS, both as a standalone 
approach and in combination with other participatory approaches. Local NGOs often work 
alongside other partners on FFS projects, as exemplified by PROINPA's joint efforts with CARE 
Bolivia, in which one body was primarily concerned with implementing research and extension 
activities on the ground and building up experience with local communities, and the other with 
funding, logistics and the deployment of experts specializing in certain thematic areas. The 
clear separation of roles and responsibilities has helped ensure the success of projects, whose 
participants have benefitted from cross-learning and from the complementary nature of the 
expertise that each organization brought to the table. Generally, partnerships such as these 
strengthen the capacity of NGOs to deliver FFS projects, and enable them to establish close and 
lasting relationships with local communities and FFS groups.

In Peru, a local NGO called the Centro de Desarrollo Integral de Comunidades (CEDINCO) and a 
national NGO called Fomento de la Vida (FOVIDA) have both been using FFS to work with agricultural 
producers. Both see FFS as a means to improving productivity, food and nutrition security, and 
adaptability to climate change through capacity development. In particular, FOVIDA uses them to 
improve the technical and functional capacities of vulnerable actors and to generate sustainable 
development at the local, provincial and national level. CENDICO’s extension advisors have 
been training local promoters and farmers in Quechua using training material developed by the 
International Potato Centre (CIP). The promoters are members of the local community who have 
the necessary technical and social skills to act as group leaders. As members of the community 
who are familiar with the environment and speak the language, they are well placed to address 
farmers’ needs. CEDINCO has also set up a one-year leadership training course for AGROPIA, a 
cooperative of potato farmers, to allow farmers interested in FFS programmes to participate. 

Apart from the NGOs and their country-specific experiences, networks of facilitators are on hand 
to assist in the institutionalization of the FFS approach by promoting interactions between 
themselves and farmers so that they can share experiences and exchange good FFS practices. 
The Regional Network of FFS Facilitators from the Central Andes (REDECA) promotes FFS practices, 
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trains people in their use and works alongside four other regional networks in Huancavelica, 
Apurimac and Ayacucho. FFS experts from REDECA have worked as consultants with public 
entities and NGOs for the training of new facilitators and promoters. FFS experts from REDECA also 
work with independent groups of farmers engaged in small/medium-scale agricultural production.

The informal nature of NGO-led institutionalization carries both opportunities and risks. NGOs 
have an important role to play both in the formation of FFS groups and in facilitating the 
engagement of producers and FFS groups in activities as group after FFS related activities are 
finished. In Bolivia, FFS have served as a vehicle for the inclusion of small farmers in agricultural 
unions at a municipal or higher level. In Peru, FFS have served as a preliminary to the formal 
establishment of farmers’ groups dedicated to improving production and gaining access to new 
markets. For example, AGROPIA1, an agriculture cooperative, has formally enrolled more than 
200 members (i.e. households) from 18 communities in the Huancavelica region that cultivate 
native potatoes using organic methods. AGROPIA started out as a group of peasant communities 
that wanted to raise their productivity by adopting the FFS approach. After a successful initial 
experience, the communities elected first to create a formal association and later a cooperative, 
and AGROPIA now has its own brand of potato chips and has set up a processing plant. All its 
products are certified as organic; the co-operative complies with fair-trade standards (i.e. 
ECOCERT and Ethiquable); and the produce itself has established a niche retail market in the 
Netherlands, Germany and France.

“Initially, we were a bunch of community members without any direction or 
objective. Then we got the chance to form an FFS group. After many years 
of being part of an FFS, we became a formal association operating inside the 
community. We then decided to set up a consortium of seven communities, 
and invited other communities to join us. Now we are a solid cooperative 
producing, processing, adding value and marketing native potatoes to 
national and international markets. We still work with FFS, and have adopted 
its methodology in our work. All this was achieved thanks to farmer field 
schools.”2 Community member from Chuquitambo, Huancavelica, Peru.

Just as the very nature of a non-profit organization offers certain opportunities, so it 
also carries certain risks. As already noted above, many NGO activities are donor-funded. 
Accordingly, while they may well apply the FFS approach in their projects, the end of a 
project often marks the end of the FFS experience, which leaves little scope for continuity 

1 Cooperativa Agraria AGROPIA Ltda. http://agropiaperu.com/nosotros.html
2 All the quotations cited in this document have been translated from Spanish to English
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or sustainability. NGOs also suffer from limited human resources, and are therefore not 
always capable of responding to farmers’ needs. Further, their general operations and 
advisory services are strictly circumscribed by the amount of expertise they have available.  
These limiting factors can prejudice the quality of FFS programmes and compromise one of the 
non-negotiable principles of FFS, which, as the FAO guidance document (2016) puts it, is that 
“Farmers’ needs define and drive FFS and FFS programmes”.

3.2 EXPERIENCES OF RESEARCH ORGANIZATIONS 

“Agricultural practitioners aiming to work with farmer field schools need 
to take courses in adult education, participatory approaches and learning 
theories so they are prepared to work with illiterate and less educated 
farmers, and facilitate the processes of farmer field schools.” Professor in the 
Farmer Field School Programme, Catacamas, Honduras. 

Engaging farmers in participatory research and learning (e.g. Yapuchiri3) nurtures an enabling 
environment between producers and research organizations. Collaborative learning, through 
which local knowledge and the experience of farmers is combined with scientific research, 
is fundamental to innovation, and the FFS approach has been widely adopted by several 
research institutes in Latin America, namely the International Potato Centre (CIP) of Peru, the 
Local Research Committee (CIALS) of Bolivia, and the Tropical Agricultural Research and Higher 
Education Centre (CATIE) of Costa Rica.

CIP, a CGIAR research centre, pioneered the FFS approach to Peru and has made extensive use 
of it in its projects and programmes for the last 20 years. FFS have been widely used for diverse 
activities such as the integrated pest management of potato and sweet potato crops, disease 
and crop management, varietal selection, technological development and animal-pasture 
improvement (Orrego et al. 2009). CIP has fostered FFS and maintained their credibility through 
strong leadership at the country and regional level. CIP has used FFS not only as a platform 
for participatory research and technological development, but also as a way of ensuring 
that scientists may cooperate closely with public agricultural research systems such as the 
Agricultural Research Institute (INIA) and other national entities in Peru (e.g. NARS) that work 
with smallholders and peasant producers (Ortiz et al. 2011). Through FFS, CIP has changed the 
nature of the relationship between farmers and research/advisory services. For the last thirty 

3 Yapuchiris are FFS graduates who serve as local promoters and leaders. They promote the development of knowledge based both 
on ancestral awareness and on modern data, and focus on climate change adaptation (i.e. the recognition of climate patterns for the 
planting and selection of crops and varieties that are resistant to extreme temperatures and drought). They also support local FOs in 
the production of organic fertilizers and biopesticides.
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years, CIP has been continuously working with peasant communities in the highlands of Peru 
and in the Central Andes. In an unpublished research report (2013), CIP divided its FFS activities 
into three stages. First was the validation stage from 1997 to 1999 during which it set up 28 
field schools. Next came the scaling stage from 2000 to 2004 during which it set up 492 more 
field schools. Finally was the institutionalization stage, during which it set up 354 field schools 
(Gonsalves, 2013). CIP has also supported farmers and communities either by renewing old 
initiatives or by rolling out new programmes for change and transformational learning.

In Bolivia, FFS were adapted to local contexts and often rendered sustainable by combining them 
with the Yapuchiri approach. An important milestone in the process of FFS institutionalization in 
Bolivia was their integration into local research committees (CIALs). Whereas in the past, FFS 
served as a participatory tool of agro-ecological analysis, nowadays FFS and CIALS are combined 
to enhance decision-making and to stimulate local innovation for sustainable agriculture.

A key aspect of the institutionalization of the FFS approach is that the mainstreaming of its 
principles enables synergies, shared learning, the exchange of knowledge, and the maintenance 
of quality and standards across countries and regions. For instance, the Tropical Agricultural 
Research and Higher Education Center in Costa Rica (CATIE), which is dedicated to research 
and graduate education in agriculture, management, conservation and the sustainable use 
of natural resources, and whose members include Belize, Bolivia, Colombia, Costa Rica, the 
Dominican Republic, El Salvador, Guatemala, Honduras, Mexico, Nicaragua, Panama, Paraguay, 
Venezuela, the Inter-American Institute for Cooperation on Agriculture (IICA) and the State of 
Acre in Brazil, deploys the FFS method to leverage synergies between academia and practical 
fieldwork. Through its mandate and members, CATIE has promoted the FFS approach and 
provided institutional support for its roll-out across Central and South America. 

CATIE offers several entry points for strengthening FFS activities through institutionalization 
as it is one of the top institutes of higher education, and has used FFS in its Mesoamerican 
programmes, thereby cementing their use in education, training and research. First, CATIE 
offers researchers, scientists, practitioners and graduate-level experts courses in participatory 
agriculture extension activities, which include training in adult education, learning theories, 
facilitation skills and FFS approaches. It also provides technical and methodological support to 
agro-extension graduates working in the field as FFS facilitators. Even after graduation, CATIE’s 
students continue to receive training as independent professionals in the implementation of 
FFS, which is an essential part of ensuring that standards of quality are upheld. Second, CATIE 
designs its programmes so that they become collaborative platforms for technological innovation 
and knowledge mobilization (the dissemination, sharing and application of knowledge) among 
various public and non-public stakeholders. Its programmes thus create synergies among 



11

INSTITUTIONALIZATION OF THE FFS APPROACH IN LATIN AMERICA

OCCASIONAL  PAPERS ON INNOVAT ION IN  FAMILY  FARMING

the parties involved in FFS activities, and lay the foundations for future institutionalization. 
Third, CATIE boasts a very consistent regional-level leadership. Accordingly, its integrated 
and collaborative approach to knowledge management and innovation involves diverse 
national and international partners, including from the private sector, that are well placed to 
handle both the challenges and the opportunities of the region. The involvement of private-
sector interests in activities such as field days and in various collaborative arrangements 
such as public-private partnerships has raised awareness of FFS and encouraged its uptake.  
The collaboration and innovative funding mechanisms that CATIE offers are particularly important 
whenever public funding for extension and advisory services is limited. By carefully aligning its 
programmes to national agricultural policies, CATIE favours the process of FFS institutionalization. 
Fourth, the reliability of the FFS approach can be validated with reference to the results of projects 
and programmes that CATIE has been spearheading for more than 20 years in different contexts 
and countries such as Guatemala, Honduras, Nicaragua and Mexico. Finally, deploying FFS for the 
purposes of participatory research and collaborative learning has been fundamental to CATIE’s 
efforts to unify research and practice. CATIE has thus made FFS part of its Zig Zag methodology4 
to strengthen farmers’ organizational capacities. The development, planning and implementation 
of the methodology requires collaboration and communication among specialists, CATIE-HQ staff 
and CATIE technical offices in the region, which, with reference to feedback from the iterative 
Zig-Zag process, support training and carry out strategic regional research. Zig-Zag provides a 
framework of interaction through which facilitators, extension advisors and farmers may adjust 
and enrich research work with reference to the feedback they receive.

3.3 THE EXPERIENCES OF TERTIARY EDUCATION INSTITUTES

Education institutes are fundamental to the mainstreaming of participatory and experiential 
learning approaches such as FFS. The integration of FFS and similar approaches in the education 
system and their inclusion on the academic syllabus is a necessarily preliminary to their 
eventual institutionalization. Once an FFS-like learning process becomes part of the education 
system, it can also be used to set up certification systems for facilitators and to standardize 
training programmes.

4 The Zig-Zag methodology for participatory research and extension was developed by a NORAD-funded CATIE programme. CATIE 
engages multiple institutions in the joint planning of activities and the public monitoring of results. An annual work plan for the 
collaborative participatory research and extension programme is developed on the basis of feedback from farm households (from 
diagnostic activities and previous participatory training cycles) and with reference the interests of institutional stakeholders. The 
multi-institutional planning process is carried out with several levels of actors, and links various different institutions and levels. 
Trainers (specialists from universities and research organizations) and farm households are linked through a mechanism or 
methodology known as the “Zig-Zag.” CATIE’s role in Zig-zag is to serve as facilitator, convenor and catalyst, and to develop content 
for participatory training. Trainers, extensionists, and farm households interact through Zig-Zag, while planning, training and 
participatory research activities are organized to mirror the developmental stage of the crop (Staver and Haggar, n.d.).
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In Honduras for example, the National University of Agriculture (UNA) created a Farmer Field 
School Programme in 2005, and thus added the FFS methodology to its university curriculum. 
The FFS Programme offers five-year full scholarships to students from indigenous and minority 
groups and from municipalities with low human, social and economic development indices. 
About 200 of the 5 000 students enrolled at UNA come from indigenous areas and from the 
poorest communities of Honduras where FFS is being used. To scale up its FFS-related activities, 
UNA set up a project called “Five Starts”, which it finances with help from the government. The 
project entailed the opening of five regional centres through which UNA graduates apply the FFS 
approach once they have returned to their communities. The graduates work with and support 
professionals appointed to coordinate and implement Farmer Field Schools. The University’s FFS 
Programme also requires students to complete a Supervised Professional Practicum (SPP) in 
their fifth year of study through which they apply their knowledge and gain practical experience. 
In 2012-2013, the FFS Programme had 819 students. The FFS Programme led to the opening of 
a farmers’ leadership school and the training of 22 indigenous leaders as FFS facilitators, who 
work with UNA graduates in the roll-out of FFS in their communities.

The National University of Agriculture in Honduras is one of the few institutes in the countries 
included in the study to offer courses on participatory extension and to support FFS through 
training and research. The University also focuses on other often overlooked areas such 
as adult education, learning theories, psychology, facilitation skills, (participatory) action 
research, participatory methodologies and capacity development. Its inclusive approach 
is critical to the effective institutionalization of the FFS approach. As long as facilitators are 
well trained and the FFS methodology is applied correctly, the University is providing a solid 
foundation for FFS continuity while ensuring that standards of quality are upheld during 
implementation and scaling.

While there is no structured FFS university degree or course in Peru, the National Centre 
University (Universidad Nacional del Centro del Peru) in Huancayo, with the assistance of 
REDECA, offers a graduate seminar on the FFS approach. With the support of the National 
Centre University, FFS facilitators and professionals can receive certification from FAO Peru. 
The initiative, which marks an important step towards full institutionalization, is intended to 
familiarize university students and professionals with the FFS methodology in preparation for 
their work as extension advisors, FFS facilitators or university professors.
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3.4 THE EXPERIENCE OF PUBLIC BODIES

Public bodies can further FFS institutionalization in various ways, such as by according official 
recognition of the approach, incentivizing its uptake and including it in their policy frameworks. 
Public bodies are therefore strategically vital to the upscaling of FFS and to the maintenance of 
high standards of quality. In Peru, several public bodies and programmes, such as the National 
Programme for soil conservation and river basin management (PRONAMACHS), the Development 
Programme of Agricultural Products in Rural Area (AGRO RURAL), the National Service of Agrarian 
Health (SENASA), and the Ministry of Agriculture, have funded and implemented FFS through 
various programmes, including AGRO RURAL’s Agrarian Production Development Programme 
and SENASA’s National Animal Health Services. FFS have also been embedded in some regional 
policies, such as in the Huancavelica government’s regional ordinance, which also entailed the 
appointment of an Economic Development Management Body to oversee and evaluate FFS 
activities. The Huancavelica policy also led to the preparation of FFS guidelines and a manual 
for the training of FFS facilitators. With support from FAO, the Region of Ayacucho likewise 
promoted FFS and the training of facilitators in its Agricultural Regional Offices. After the training 
of facilitators, the Region of Ayacucho set up 100 FFS in 11 districts with the dual objective 
of improving production and supporting local leaders. As a result, 21 FFS-based agricultural, 
forestry and agro-industrial projects were launched in the diverse coastal, highland and jungle 
ecosystems of the region (Region Ayacucho, 2014). Elsewhere, although the FFS approach has 
not been formally institutionalized or embedded in policy and financial frameworks, it has been 
deployed for various projects and activities.

One advantage of FFS institutionalization by public bodies is that the facilitators are often public 
extension agents who can bring stability and continuity to the programmes. Similarly, public 
bodies are well placed to create a strong enabling environment and sustainable institutional 
support and can provide policy support to build networks and expand collaboration among other 
actors engaged in FFS-related activities.
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CHAPTER 4

CROSS-CUTTING ISSUES

As the experiences referred to in this report show, institutionalizing FFS is by no means a 
linear process that can be carried out through a set of one-size-fits-all procedures and steps. 
Institutionalization must take place at different levels; it requires the use of a variety of diverse 
processes and comes in many forms; and it involves many stakeholders. On the other hand, the 
experience to date suggests that successful institutionalization will include certain common 
features, such as capacity development, resource mobilization, funding and sustainability, 
and gender and inclusion. It also suggests that care must always be taken to ensure that 
institutionalization does not compromise the quality of FFS projects.

4.1 CAPACITY DEVELOPMENT

“The methodology, principles, and the guiding philosophy of FFS constitute 
a lifestyle. If properly learned and applied, it changes hearts and minds. 
In my case, it revolutionized my attitudes and behaviour because I had 
learned and internalized the methodology.”

These words, spoken by a recognized FFS expert and facilitator from Central Peru, attest to how 
the proper use of FFS can be transformative. FFS empowers not only by developing technical 
capacities but also by encouraging personal growth and the acquisition of functional skills. 
The capacities of the people involved in FFS activities, particularly facilitators, determine 
the success of the approach. Expanding the skills and enhancing the quality of trainers and 
facilitators therefore not only makes the realization of FFS possible, but also guarantees their 
endurance and sustainability over time. Although it is generally accepted that the capacities 
of FFS participants, including facilitators, are crucial to the successful dissemination of the 
method, all the cases studied here reveal that effective capacity development remains a 
difficult challenge that needs to be addressed.

In some cases, FFS and other integrated learning approaches are applied in a linear and top-
down fashion, which, unless accompanied by appropriate training and coaching, gives rise 
to misconceptions about the very principle of FFS. FFS have the transformative power of 
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enabling participants to learn and make well informed life decisions. When the FFS approach is 
misused, this transformative potential is lost, but when it is properly understood and executed, 
it can radically improve learning processes and generate major benefits within FFS groups and 
beyond. As groups grow and generate mutually beneficial dynamics among their members, the 
participants develop a sense of belonging, start engaging in other activities, and build networks 
with other FFS groups. At the community level, interactions among FFS graduates fosters an 
environment conducive innovation and to the sharing and exchange of useful experiences and 
practices. Proper investment in the training and capacity development of facilitators and other 
individuals is therefore a precondition to bring change at the grassroots level. 

Latin America offers some excellent examples of how educational institutes (such as UNA in 
Honduras and CATIE) can provide participatory and FFS-focused training and professional 
development courses for extension advisors. Both CATIE and UNA train facilitators and 
provide monitoring services that help maintain the quality of FFS and advance the process of 
institutionalization. By contrast, Bolivia offers no courses for FFS practitioners, and its facilitators 
are often inadequately trained. The defects of its system are apparent in the way the FFS 
method is misapplied through, for example, the use of “demonstration plots” instead of “learning 
plots”, or through the delivery of one-way lectures, which are contrary to the spirit of FFS.

CIP, also through its collaboration with FAO, has accrued considerable experience in delivering 
capacity development in connection with high-quality FFS projects, particularly in Peru. Since 
2001, CIP has been working with FAO Peru on developing the capacities of local institutions and 
on providing a space in which different stakeholders (e.g. municipalities, private actors and 
POs) may jointly pursue the FFS approach. CIP has also produced a number of training manuals 
that have been used by other Peruvian NGOs. CIP has thus set certain standards and levels of 
quality which other organizations in Peru can use as a benchmark.

The Regional Network of FFS Facilitators from the Central Andes (REDECA) offers an instructive 
example of capacity development. REDECA, which was set up by a group of 25 FFS facilitators 
who had been trained by FAO, became an association in 2006. REDECA draws on the skills 
acquired in the course of FFS training programmes delivered in 2000, 2003 and 2006, and 
is now a valuable source of support for capacity-development activities in the country. For 
example, one of its FFS experts has worked in other regions (Ayacucho, Huancavelica and 
Puno), trained more than 200 facilitators and promoters, and implemented more than 400 
FFS since 2003. REDECA includes professionals who work as independent consultants and 
extension advisors for regional, provincial and local government agencies (AGRO RURAL, 
SENASA and the Ministry of Irrigation and Agriculture). REDECA facilitators also support local 
and national NGOs (FOVIDA, YANAPAI and CARITAS).
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“When we are strengthening capacities to support farmer field schools, we 
should consider not just the men and women who grow the crops but also 
the capacities of the entire FFS programme and system so that it may become 
sustainable over time.” Professional and extension specialist, FAO Peru.

The engagement of local and national stakeholders is crucial to FFS institutionalization. 
Galvanizing commitment to farmer education and increasing the capacity of local institutions to 
support FFS learning processes signifies working closely with local and national stakeholders.

4.2 COLLABORATION AND PARTNERSHIPS

To create conditions conducive to the national and regional institutionalization of the FFS 
approach, it is essential to collaborate with different stakeholders and to forge partnerships 
between public- and private-sector actors, including from other countries. Expanding 
collaboration has acquired particular importance in light of the increasingly prominent role of non-
public actors in the provision of extension and advisory services in all the countries surveyed.

CATIE’s learning approach, for example, is predicated on generating synergies between academia 
and practical fieldwork, and FFS have been instrumental in bringing together different actors, 
including farmers and public and non-public actors (e.g. NGOs, credit organizations and input 
dealers). In Honduras, FFS programmes were inaugurated in 2004 as part of a collaborative 
project between the University and CATIE. Indeed, the current UNA FFS Programme Director is a 
former graduate of the CATIE programme. UNA has worked with many stakeholders in generating 
synergies and creating linkages. The assignment of stakeholder roles and responsibilities in 
all projects has been a vitally important part of the institutionalization of the FFS approach, 
because the more clearly responsibilities are assigned, the easier it becomes both to identify 
gaps in functions and budget appropriations, and to discover complementarities between 
capacities and support services. These considerations were pre-eminent in the Reactivation 
of the Education and Agricultural Production in Educational Centers (REPACE), an initiative 
proposed and financed by the Ministry of Education that involved different stakeholders from 
the government, the Agricultural and Livestock Secretary (SAG), a private-sector representative 
of “Cargill de Honduras”, local governments and UNA (its Farmer Field School Programme). 
UNA supplied leadership teams to operate at the programme, regional and local level, and took 
charge of implementing and monitoring extension activities; local governments facilitated 
coordination with farmer organizations; and the Secretary of Education coordinated funding 
and the inclusion of key stakeholders. The joint effort led to the participation of 412 farmers in 
FFS projects for sustainable livestock farming and climate-change adaptation. To begin with, the  
participating farmers, who included women as well as men, were simply members of FFS groups.  
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They later banded together in a formal association and continued working on sustainable 
livestock management. Ten Rural Saving and Credit Banks (communal banks) managed by the 
farmers themselves were established to assist farming organizations/enterprises.

In Bolivia in 2012-16, FAO joined forces with the government to set up regional and municipal FFS 
platforms that comprise representatives from public- and private-sector, NGOs and POs. In La Paz, 
local authorities are currently working with agrarian unions that receive support from NGOs (e.g. 
PROINPA, Helvetas) and the Ministry of Rural Affairs, and are made up of farmers and POs that 
have accrued FFS experience. Some FFS projects are run jointly by two NGOs: PROINPA and Care 
Bolivia. Partnerships between local and international NGOs (e.g. CARE Bolivia and HELVETAS) have 
enabled several local innovations to be scaled up. In Peru, CIP has been using FFS in most of the 
projects on which it has been working uninterruptedly with peasant communities in the highlands 
and in the Central Andes. CIP has applied the FFS approach to the various projects it has organized 
in partnership with other NGOs, international organizations and public bodies. Since 2001, CIP 
has implemented more than 12 projects, with FAO alone, involving more than 250 facilitators and 
more than 2 000 farmers. It has also instituted FFS practices in many regions of the country in 
partnership with CARE Peru (Zuger, 2004; CIP and Care 2002; Godtland et al. 2004) and written 
up on its experiences in several publications (Ortiz et al. 2003; Orrego et al. 2009). Although little 
documentary evidence of FFS experiences is available from the web, peer-reviewed papers, reports 
or interviews, CIP has nonetheless produced and systematized a great deal of information about 
its FFS experiences and results. Some publications derive from CIP’s experience of partnering with 
other public and private actors in Peru (i.e. the Papa Andina Initiative and FONTAGRO).

4.3 GENDER

“The learning processes in Farmer Field Schools created spaces for men to 
realize the benefit of working with women equally. The learning process 
allows women to communicate and men to learn from the women’s 
knowledge about the seeds, diversity and crop production.” Female professor, 
University of Agriculture, Catacamas, Honduras.

Although women are fundamental to food-security and poverty-reduction strategies, they 
have less access than men to information, knowledge and technologies. Empowering women 
and providing gender-sensitive extension and advisory services would increase productivity, 
improve rural livelihoods, and lead to better food security and nutrition outcomes (Petrics et 
al., 2015). Of the various EAS methods and approaches, FFS appears particularly well suited to 
transcending gender barriers and empowering women to articulate their needs and demands 
(Chuluunbaatar and Yoo, 2015; Petrics et al., 2015).
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In Peru, the women who participated in FFS groups implemented by CEDINCO and AGROPIA have 
expressed appreciation at how the approach offers them a safe space for discussion and self-
discovery. NGO programmes have used FFS as a vehicle for long-term learning and as a means for 
adjusting strategies with a view to extending the sustainability of farmers’ livelihoods. The changes 
wrought by FFS relate to knowledge, attitudes, behaviours, skills and competencies, and the study 
indicates that women have benefited greatly in this respect. Initially, women were not counted as 
FFS participants, especially in Andean communities. Thanks to the FFS learning process, however, 
men came to recognize the advantage of working with women, who are crucial to the production 
and maintenance of native potatoes. FFS projects were particularly beneficial for married women, 
who are usually represented by their husbands both inside and outside the community. Women 
have become progressively more involved in the activities, first as observers and later as 
participants. The increasing engagement of women, a process encouraged by FFS facilitators, has 
enabled men to realize that women have a valuable contribution to make, and finally to accept 
women into the field work and discussions. In the CIP experience, gender-differentiated activities 
were conducted to complement research activities being carried out by CIALs (Braun et al. 2000).

In Honduras, UNA has entered into a long-term collaborative relationship with cattle farmers 
in the Olancho Department. When the Farmer Field School cycles began in 2009, only men 
were involved. But as the men consolidated their activities and earned higher income from 
cattle breeding, they found they needed the women to manage their finances. Women took the 
opportunity afforded by the programme to increase their own income as well, and asked their 
husbands to intercede with UNA to ensure that they be included in the chicken and pig Farmer 
Field Schools. Four years later, the women were generating their own income. With two income 
streams, participating households found they had resources to spend on cattle improvement 
(i.e. insemination, veterinary services). The Farmer Field School also opened a “communal 
bank” managed by the women. This experience clearly points to the potential of FFS effectively 
to address complex gender dynamics and strengthen women’s potential for collective action. 
Their potential in this respect makes it all the more important to institutionalize the FFS 
approach and harness their power to transform through inclusive learning.

In Costa Rica, CATIE has prioritized the goal of gender equity and integrated it into its Farmer 
Field School programmes. CATIE clearly states its commitment to equal opportunities, rights 
and responsibilities. For its MAP programme5, CATIE developed a gender and equity strategy to 
reduce inequalities and improve the quality of life. The strategy was effectuated through the 

5 In 2008, CATIE moved from commodities/theme projects (i.e. integrated pest management in coffee and horticultural crops and 
the rehabilitation of degraded pasturelands) to the Mesoamerican Agro-environmental Programme (MAP). In addition to regional or 
country partners, the project included major donors such as SIDA (Sweden) and NORAD and MFA (Norway). The project upscaled to 
become a multi-country, inter-sectorial, multi-partner knowledge and innovation platform. It was established in two phases: the first 
ran from 2008 to 2012 and the second has been operating since 2013.
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following lines of action: 1) capacity development programmes, aimed at women and young 
people in key territories, to favour collective action, business enterprise, innovation and income 
diversification; 2) the continuous refining of the methodologies for the promotion of equality, 
including those designed to evidence how all members of a family contribute to its well-being; 
3) knowledge management and the dissemination of information about the gender-sensitive 
approach; 4) a cross-sectoral analysis of the gender approach by MAP.

4.4 FUNDING AND SUSTAINABILITY

Farmer Field Schools are usually donor-funded and project-driven, a fact that often undermines 
their sustainability, impact and credibility. Although the countries considered in this study are 
not immune to the problem, attempts are being made to shift from dependence on donors to 
more sustainable sources of funding by entering into various forms of collaboration with other 
bodies. The extent of the effort varies considerably from country to country. For example, Peru, 
where regional ordinances have incorporated FFS into Ministry of Agriculture programmes 
so that FFS activities are embedded in public funding, stands at the other end of the scale 
from Bolivia whose national authorities do not recognize FFS and consequently provide little 
or no public funding for them. In Honduras, UNA instituted a “Five Stars” project that it also 
financed with the help of a special government fund. The project encompasses five regional 
centres from which UNA graduates who have returned to their communities are overseeing FFS 
projects. Other projects, such as REPACE and FENAGH (Federation of Farmers and Livestock 
Producers), have received government funding, the former from the Ministry of Education and 
the latter from the Ministry of Agriculture, and have enlisted various different stakeholders into 
supporting and carrying through FFS activities. These projects mark significant milestones on 
the road towards institutionalization because they are premised on the recognition that the 
FFS approach is capable of addressing a development goal and promoting a public interest, 
and that it therefore warrants public funding. The involvement of the Ministry of Education is an 
acknowledgment that the principles of FFS extend beyond the agricultural domain to include 
adult education, experiential learning, development and innovation.

In addition to public institutions and governments, many non-governmental organizations have 
also incorporated FFS into their activities and invested in the approach. It is worth mentioning 
in this regard that FFS have been integrated into CIAL local research committees in Bolivia 
that receive public funds, sometimes from the Canadian government and sometimes through 
CGIAR Programmes or Centres (CIAT, CCAFS). While it is important that the FFS projects do 
receive the funding they need to stimulate local innovation for sustainable agriculture and rural 
development, the current setup is not generating sustainable local financial resources.
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CATIE, a regional-level institute dedicated to research, operates in several Mesoamerican countries. 
It is financed mainly by member state governments, which also mobilize international projects to 
support their development activities. Two projects implemented by CATIE laid the foundation for FFS 
institutionalization at a regional level. The first, funded by the Norwegian Agency for Development 
Cooperation, was in Nicaragua; the second, jointly funded by the Chiapas government and the 
European Union, was in Chiapas, Mexico. These internationally-backed projects served as pilot 
demonstrations of the opportunities afforded by FFS, and as test cases for public funding.

4.5 QUALITY

Quality is one of the major challenges to arise from the institutionalization of FFS. A certain 
degree of flexibility is needed to make sure that FFS are responsive to farmers’ demands, but 
it must be tempered by adequate compliance to standards of quality. A well designed and 
executed FFS project provides a solid foundation for institutionalization and sets the benchmark 
for quality when it is scaled up.

Institutionalization should prioritize close coaching and facilitation activities to build up the 
skills and qualifications of trainers and partners. The National University of Agriculture in 
Honduras and CATIE are among the few institutes to offer structured courses on extension 
and training and to support FFS research. The two institutes train future extension advisors in 
participatory research methods, adult education and FFS approach. While UNA works mainly 
at the national level, CATIE, as a centre of higher education, is capable also of pioneering 
education, training and research activities and establishing Farmer Field Schools across the 
Mesoamerican region. CATIE provides not only training in FFS but also follow-up opportunities. 
Where, by contrast there are no professional development courses for extension advisors, nor 
any systematic training in FFS practices, as is the case in Bolivia, FFS is often mischaracterized 
and other methods are passed off as if they were FFS-compliant. In such cases, facilitators in 
the field may well lack appropriate skills or training, which is detrimental to the participatory 
and experiential learning process. Poor planning, often done in head offices rather than through 
local participatory forums in which the priorities and demands of producers can be heeded, 
compromises both the quality of the projects and their relevance for FFS purposes, lowers the 
quality of training, and undercuts the motivation of producers.

Regional and global networks like REDECA are vital to the process of institutionalization. They 
promote standardization and quality compliance, foster the exchange of knowledge, and create 
synergies not only between facilitators and field practitioners, but also between organizations 
and countries.
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CHAPTER 5

CONCLUSIONS

“Introducing FFS methodology to a new country requires much more than rewriting a manual” 
as one FFS facilitator put it. The study shows that the institutionalization of the FFS approach 
will entail a wide range of processes and demands clarity of vision. Institutionalization implies 
not just the formal adoption of FFS as part of a structured setup, but also their full espousal by 
FFS groups and communities that have acquired a sense of belonging and ownership, and that 
collectively engage in activities. In addition, the study shows that FFS institutionalization is a 
process that can unfold locally, regionally or globally, and may be implemented by an institution 
with a regional scope or else through the formation of networks and alliances.

Despite several commendable efforts to institutionalize and strengthen FFS, particularly in Peru, 
Honduras and, through CATIE, in Costa Rica, the quality of the FFS programmes and activities 
was not always found to be satisfactory. In many instances, the methodology was misused, 
and a top-down procedure was followed for extension delivery purposes. Such methods are 
contrary to the FFS approach, which seeks to unlock the participants’ own transformative 
potential, empower them to attain food and nutrition security, and improve their livelihoods.

When institutionalizing the FFS approach, it is important to consider the local context, the 
demands of the participants, and the culture of learning. FFS is not a goal in itself; rather, it is a 
tool that can be used to improve practices and attitudes. While a certain level of flexibility is both 
desirable and necessary for the institutionalization of the FFS approach, the non-negotiable 
principles of FFS, which are crucial to the maintenance of quality when the method is being 
mainstreamed, must not be compromised (FAO, 2016). Often, system-level institutionalization 
(i.e. when FFS are being integrated into extension programmes or government services in 
the name of more sustainable agriculture, better food security etc.) is considered mainly 
from a technical perspective, while social aspects, such as the potential of FFS as a vehicle 
of empowerment, are overlooked. Yet – and this is a point worth stressing – one of the main 
strength of the FFS approach is that it has the potential to change for the better the way farmers 
produce, encourage them to make informed decision, and help them improve their livelihoods. 
So, technical considerations aside, due weight should also be given to the social potential of the 
FFS approach when deciding on its institutionalization. The case studies gave rise to several 
interlocking recommendations to facilitate FFS institutionalization in Latin America.

INSTITUTIONALIZING FARMER FIELD SCHOOL APPROACH – EXPERIENCES FROM LATIN AMERICA
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 › QUALITY: The capacities of local actors need to be developed on the basis of assessments of their 
current capacities, responsibilities and roles. The participation of the relevant stakeholders of both 
sexes and from different strata of the community (in terms of age, social class, ethnicity, etc.) in 
the design, development and validation of the FFS curriculum would do much to ensure the FFS 
programmes remain relevant and effective, and would enhance the motivation of participants. 
Bottom-up planning would benefit the learning processes that continue after project termination. 
Backstopping by FAO or other institutions might be needed to prevent the deterioration of the 
quality of FFS.

 › MONITORING AND EVALUATION: In all the countries studied, the regulatory mechanisms to monitor 
FFS training, functioning and implementation are still very weak. It is important to develop monitoring 
and evaluation protocols for FFS activities, including a set of indicators that can be used to monitor 
projects and evaluate them as part of an iterative process. M&E mechanisms are also needed for 
the collection of reliable data that can be used to support the entire process of institutionalization. 
Systematically documented experiences are still hard to find, but they and M&E will be crucial not 
only for professionals and experts who need to improve their own work and training activities, but 
also for policymakers who need to be sensitized, and for the funding organizations that will have to 
provide sustained financial support.

 › PARTNERSHIPS AND COLLABORATION: Partnerships and collaborations involving public- and private-
sector, POs and CSOs enhance financial and institutional sustainability. A brokering institution 
such as FAO or CATIE should be assigned to the task of leading networking activities and fostering 
interactions among participants, building capacities and advocating for the adoption of an FFS 
policy at the national level. Facilitators and practitioners can interact, exchange and learn from 
each other if connected through networks, which therefore need to be built or, where they exist 
already, strengthened.

 › COORDINATION: Multi-tiered coordination needs to be reinforced. This includes horizontal coordination 
between researchers, farmers’ groups, NGOs, private- and public-sector entities, and regional and 
local governments, as well as vertical coordination between public bodies, research and academic 
institutes, and agencies in charge of strategy and policy implementation. Various coordination 
mechanisms could be put in place under the direction of a regulatory body in charge of certification, 
standards-setting, and FFS upscaling and harmonization. CATIE could step into this role as it has 
strong leadership and the capacity to guide education, training and research in Farmer Field Schools 
across Latin America.

 › ENABLING ENVIRONMENT: The institutionalization of transformative learning process such as 
FFS requires a suitable policy-setting and institutional environment. A patchy and fragmented 
institutional environment cannot effectively promote knowledge-sharing, collective learning 
or knowledge mobilization. For all the countries of the study, the institutionalization of the 
Farmer Field Schools approach will require national or public leadership and mechanisms for the 
attribution of accountability.
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ANNEX

ANNEX

LIST OF CASES INCLUDED IN THE STUDY

COUNTRY: BOLIVIA

Case 1:  FAO Bolivia – Projects and professionals working with Farmer Field Schools 

Case 2:  National Direction of Technical Assistance – Instituto Nacional de Innovación Agropecuaria  
and Forestal (INIAF)

Case 3:  Representatives from Ministerio de Desarrollo Rural y Tierras (MDRyT)

Case 4:  Fundación PROINPA – headquarters (Cochabamba) and La Paz office

Case 5:  Farmers Associations working with the Andean Seeds Project in the Altiplano and with  
CARE Bolivia

Case 6:  Management team from HELVETAS (Swiss Intercooperation) – La Paz

Case 7:  Management and professionals from CARE Bolivia

COUNTRY: PERU

Case 1:  Farmer Field School in a government organization: DEVIDA

Case 2:  Farmer Field School in a local NGO – CEDINCO (Huancavelica)

Case 3:  Farmer Field School in an FFS Promoters’ Association – National NGO - FOVIDA

Case 4:  Farmer Field School in a research organization – CIP, CGIAR

Case 5:  Experience of an independent FFS facilitator: Cesar Porras Payano

Case 6:  FFS diffusion and the work of the FFS experts’ association – Central Andes; the Central Network 
of FFS Facilitators (REDECA)

Case 7:  FFS used in national agricultural agencies – Ministry of Agriculture and Irrigation; AGRO RURAL 
and SENASA

Case 8:  Several partnerships between international organisms such as USAID, CICAD, IICA Peru and 
Peruvian public and governmental entities
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COUNTRY: HONDURAS, FARMER FIELD SCHOOL PROGRAMME,  
 NATIONAL UNIVERSITY OF AGRICULTURE, CATACAMAS

Case 1:  Farmer Field Schools in professional curricula – field lab visit

Case 2:  Visit to the Farmer Field Schools alumni (diplomados)

Case 3:  Visit to a Farmer Field School for livestock and animal reproduction

Case 4:  Farmer Field Schools used for research and extension

COUNTRY: COSTA RICA, CATIE

Case 1:  MAP I and MAP II Programmes

Case 2:  Training Programme in Rural Extension

Case 3:  Farmer Field Schools in Agroforestry

Case 4:  Farmer Field Schools in Cocoa

Case 5:  Farmer Field Schools in Coffee

Case 6:  Farmer Field Schools in Agrobusiness

Case 7:  Farmer Field Schools in indigenous communities

Case 8:  Farmer Field Schools in family gardens programme

Case 9:  Farmer Field Schools in school gardening
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The Farmer Field School (FFS) is a group-based experiential learning approach first 
developed by FAO 25 years ago in Southeast Asia rice paddies for training farmers to 
apply the principles of Integrated Pest Management (IPM). Since then, its use extended 
successfully including multiple crops, aspects of crop management beyond IPM and 
encompassing non-field activities related to farm enterprise development and marketing 
and other sectors as nutrition, climate change and health care. Against this background 
of increased expansion, the need of institutionalizing FFS emerged to increase its impact 
and unlock its potential in the long run and ensure sustainability while maintaining 
flexibility in its implementation and preserving quality and relevance of FFS activities. 
This report summarizes the results of the FAO study on Experiences from Latin American 
countries on institutionalization of FFS. It aims to present the common features of the 
institutionalization process in Latin America delving into the experiences of Peru, Bolivia, 
Honduras and Costa Rica.


